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Abstract: This study aimed to explore the individuals' perspectives in the education of Orang Asli students.
Thus, the case study was conducted to understand the educational process of Orang Asli students based on
the following aspects: goals, pedagogy, institutional, leadership, spread and ownership based on GPILSEO
Model.This study was designed as a case study. The data were collected through protocol interviews,
observation and document analysis from four Orang Asli students, two mothers and father of Orang Asli
students, four teachers, two school administrators and two community leaders from two Orang Asli school in
Pahang. The study found that there are seven aspects in determining the effectiveness of Orang Asli education
namely the importance of establishing clear objectives in academic and co-curriculum, integrating indigenous
pedagogy and special curriculum, improving the quality of infrastructures and facilities of Orang Asli schools,
establishing proactive and responsive leadership, increasing the support and involvement of all parties,
conducting special assessments for students according to their capability and thinking level and increasing
the sense of belonging towards Orang Asli schools. The study found that all the aspects should be the primary
basis in enacting a special education in order to bridge the gap between Orang Asli students and other
students from the mainstream so they become a more competitive society without losing their identity as an
indigenous community in the country.
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INTRODUCTION

Education is the foundation for improving human
capital development to enhance a country's development.
Human capital development should be done thoroughly,
regardless of individual background associated with race,
ethnicity and religion. The Government also emphasize
the development of human capital as the main thrust of
the country's mission [1]. This is not only important to
improve the progress and development but also improve
relations between different ethnic groups. The
government has always sought to develop the Orang Asli
community to keep pace with other ethnic groups in the
progress and prosperity of this country and basic things
that should be done is through education [2] and this
educational aspect has been included as one of the
National Key Result Areas (NKRA). This is the starting
point towards improving the overall performance of
students and enable them to have access to better quality

education. There are efforts by the Ministry of Education
(MOE) to strengthen the country's education, there are
some students like the Orang Asliwho are still
marginalized and left out in the mainstream education.
Although the dropout rate of Orang Asli students have
dropped 29 percent in 2011 to 26 percent in 2012 but the
Ministry of Rural and Regional Development (MRRD) in
collaboration with the Department of Orang Asli (JAKOA)
still attempt to reduce dropout rates in primary and
secondary schools to 15 percent in 2015 through the

program  “MesraDidik” (friendly teaching) and
“JomkeSekolahMenengah*“ (Lets Go to secondary
school).

Education Development Master Plan (PIPP, 2005)
accounted that 4.4 per cent of primary school students
still have not mastered the skills of reading, writing and
calculating numbers (3M) including Orang Aslistudents.
Starting 2006, the MOE has introduced the Early
Intervention Class Reading and Writing (KIA2M) to
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ensure that students in Year One can master reading and
writing after six months of schooling. The challenge is to
reduce the number and the problem of students who do
not master the 3M and ensure all children aged 5 years,
especially those living in rural and remote areas, children
with special needs, children, indigenous peoples and
ethnic minorities in Sabah and Sarawak attend preschool
in preparation for formal education in national schools
under the 10th Malaysia Plan (10MP).

Problem Statements: Nowadays, the achievement of
Orang Asli students in education is still too low compared
with other Malaysians [3]. The findings by JAKOA found
that the lack of involvement of Orang Aslistudents in
both secondary and tertiary stems from factors that arise
when schooling during primary level [4]. Doris et al. [5]
explains that this minority group still lags and has a high
dropout rate in all levels of education ranging from
pre-school to higher education institutions. The existence
of these problems are caused by the school environment,
society, poverty, poor families and teachers that is lacking
in encouraging students to excel in education which
contributes to dropouts in primary and secondary schools
[6, 71.

The education system and curriculum-based
assessments makes the effort to bridge the education gap
Orang Aslistudents become more difficult. Implementation
of the types of national curriculum for all students in the
school received a lot of criticism [8,9] due to the mismatch
of interests and needs of students of different races. At
this time Orang Asli students still follow the national
curriculum and teaching methodology using many
Western countries and Islamic epistemology that is very
foreign compared to the Orang Asliepistemology [1]. Lack
of teachers from the Orang Aslidescent has posed a
problem in terms of the absence of role models and
pedagogical indigenous cause cannot be carried out
effectively in the classroom. Difficulty in interacting
occurs because of weak command of Malay language
caused the Orang Asli students to not understand the
lessons delivered by teachers and it leads to boredom in
the classroom [10].

Among the other factors that lead to dropout
students is theOrang Aslieducation infrastructure and
teacher training whichis still limited [11]. Quality teaching
is a very significant influence on student achievement
[12, 13]. To attract Orang Aslistudents to pursue teaching
and learning requires teachers who are creative in his
lectures. However, the lack of innovation and knowledge
of Indigenous pedagogy teachers about the culture of
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indigenous people cause less interaction occurs and there
is discomfort among teachers and students [14, 15, 8, 9,
16] Unfortunately, the teacher training program at the
Institute of Teacher Education (IPG) and the university
did not include indigenous pedagogical training content
in their curriculum. So, almost all teachers are placed in
schools of Orang Asli students are not formally trained on
how to operate and teach the students more effectively
[1].

Orang Aslistudents who are less competent in the
cognitive (knowledge) aspect is caused by the low level
of education of Orang Asliparents which leads them to
not care about the education of their children. Students
also find it difficult to understand what is being taught by
the teacher, easily forgotten, less interested in going to
school and are easily discouraged, especially when they
fail and have lack of self-motivation [10, 17]. Orang
Aslistudents have an interest in the outdoors and the
environment (psychomotor) but has problems in 3M skills
that leads to difficulty in mastering subjects that require
troubleshooting, easily get bored and have no studying
skills [10, 17, 18]. Meanwhile, in terms of affective
(attitude), Orang Asli students who are less competent are
due to their sensitive nature, low self-esteem, do not
understand the importance and how to develop
themselves through education, no foresight, no ambition
and very shy [10].

Other factors also contributed to the occurrence of
dropout and low academic achievement, namely the
attitude of parents who do not care about the education
of children. They do not understand the importance of
education causes children to not feel the need to acquire
a high education [19]. Indigenous peoples are mostly not
educated because the geographically remoteness of their
home has reinforced the idea that there is no benefit to
send children to school [10]. It is not surprising that the
setback of indigenous peoples is often associated with
low academic background. The absence of basic
infrastructure, such as roads and bridges makes it difficult
for the Orang Asli community relations with the outside
world [23].

The Purpose of Study: The aim of this study is to review
the perspectives and experiences of individuals interested
in the educational process especially in the Orang
Aslischool system and also explore how the study
participants understand and interpret the process of
education more in-depth and comprehensive in terms of
goals, progress and results of education. Understanding
of the education process is used to propose a new
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framework forOrang Asli education.Specifically, the
research is done toobserve student education process
that includes aspects of Orang Asligoals, pedagogical,
institutional, leadership, spread, evidence and ownership
based on the perspective of students, parents, teachers,
school administrators and community leaders to improve
student education.

Conceptual Framework: The conceptual framework of
this study is built on the adaptation of the model of
education for indigenous peoples model GPILSEO [21]
and model Triarcic [22]. Next, the two models have been
combined to be a conceptual framework that is specifically
to explain how education can be enhanced Orang
Aslistudents development. In this model of GPILSEO
there are seven key aspects using the GPILSEOacronyms
which is; Goals, Pedagogy, Institution, Leadership,
Spread, Evidenceand Ownership. Each aspect has its

own strengths and complement each other. This
conceptual framework can be seen in Figure 1.1.
Model GPILSEO
(Bishop danO’Sullivans 2005)
ROLES
e Students
e  Parents e Goals Analysis of
e  Teacher e Pedagogy Orang Asli
e Admin o Institution Educations
(Model e Leadership in
Triarchic, e Spread Primary
Sternberg e  Evidence schools
1985) e Ownership
e Leaders

Fig. 1.1: Conceptual Framework. Adaptation of the
Model and O'Sullivans GPILSEO by Bishop [21]

MATERIALS AND METHODS

The method of this research was a qualitative
research. The research was conducted using case study.
The design of this study was selected based on the desire
to understand indepth [23] and to get a clearer picture
concerning the goals and dissemination based on the
views of Orang Asli parents. Researchers are also trying
to reach out or stay close to the surface of the data
andand viewpoint of all study participants. Thus, this
study involved in-depth face to face interviews with
sixteen participants whose included four Orang Asli
students, two mothers and father of Orang Asli students,
four teachers, two school administrators and two
community leaders from a village of Orang Asli in
Kuantan, Pahang. Respectively, they are from the ethnic
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groups of Jah Hut and SemaqgBeri.Since the process of
understanding the perspective of the study participants
is a complex process, the interview protocol [24] was used
apart from observations and document analysis. The
interview protocol containssemi-structured
questions.Selection of participants using the purposive
sampling which is based on the assumption that
researchers want to explore, learn and understand, so that
the most respondents can be seen from them and enhance
the credibility of the findings.

RESULTS AND DISCUSSIONS

Clear Objectives and Goals: In the context of this study,
the focus is on the importance of having clear goals for
each individual involved in the education of Orang
Aslistudents. These individuals are students, parents,
teachers, school administrators and community leaders
who have a vested interest in achieving these goals.
The findings revealed that all individuals involved in the
educational process of Orang Asli students have each set
their goals and objectives. Goals and objectives of each
individual are different. The goal difference is based on
the individual aims of what they want to achieve in the
end. Hence, the importance of having clear goals for all
stakeholders in the education of Orang Aslistudents must
be established. This statement is supported by
Timperley et al. [25], which has identified the importance
of building a clear goal and is shared by all parties
involved in the educational process especially Orang Asli
students at the school level.

Pedagogy and Curriculum in the Classroom: This
discussion focuses on aspects of pedagogy in the
classroom that can determine the effectiveness of the
education of Orang Aslistudents. The study found that
effective teaching and learning of the important aspects
that should be emphasized arethe diversity of teaching
and learning methods and Orang Aslicurriculum and
pedagogy. Findings with study participants who teaches
student teachers showedOrang Asliteachers know that in
order to attract the students, teachers need to diversify
the existing approaches. Among the approaches
proposed by the teacher is teaching and learning can be
fun and interesting. These findings showed that teaching
in a relaxed manner like singing, acting, story, study and
play, drawing and group activities can attract Orang
Aslistudents. This approach can encourage students to
participate in teaching and learning process. However, to
realize the diversity of teaching methods is not easy,
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especially when it is identified that the role of teachers is
a major influence in the educational attainment [26, 14].
The curriculum is an aspect that is frequently discussed
by scholars who conduct research on students’
education. In the context of this study, the focus is on the
curriculum appropriate for Orang Aslistudents and to
encourage their interest and help improve students’
achievement in Orang Aslieducation. The findings are
also supported by SharifahAlwiah [27] who expressed
that interest is a driving force or the tendency for a person
to pay attention to a person, thing or activity.

Facilities and Infrastructure of Orang Asli School:
Infrastructure is one of the critical factors that can hinder
efforts to transform indigenous peoples [28]. Everybody
knows that schools in remote areas, especially the Orang
Asli schools is still lagging behind in many aspects.
Among them is in terms of modernization (development),
the ease of information communication technology (ICT)
and so on. This is due to geographical factors, where the
school is located in a secluded area deep in the interior
which makes relations or communication to occur more
complicated. These factors in turn makes it difficult for
infrastructure facilities to be channeled. This study found
that the authorities, especially the government has
provided schools that are equipped with the necessary
facilities so that all Orang Aslistudents in remote areas get
the same or at least be able to learn in a comfortable
environment with students in the city. MostOrang Asli
school have facilities such as classrooms, a resource
center, a computer, a canteen and there is a prayer room
to help the Orang Asli students in their learning process.
This facility has helped to facilitate teaching. The
provision of student teaching is consistent with a study
by Hedges [29] stating that the source of an organization
such as financial resources, computer equipment
and other facilities has close ties to determine the
standards and achievements of the school in academic
and co-curricular activities.

School Leadership: Leadership occurs when someone
push, persuade and influence others to work towards the
achievement of an organization's objectives. Successful
organizations are distinguished by an organization that
did not work depending on the style of a dynamic and
effective leadership. The success of the organization
depends on a credible leadership. But this study aims to
determine the effectiveness of leadership in Orang Asli
school administrators. The results of this study found
that the school administrator study participants in school

950

study undertook the responsibility to monitor and
supervise teachers perfectly even though they are bound
by a variety of other tasks. For the monitoring of teachers,
school administrators have set up a monitoring schedule
monitoring were conducted on a specified date. This
aspect of the monitoring and supervisory supports a
study by Noran Fauziah [30] which states that
supervision can improve the quality of teaching and
teaching quality.

The Support and Involvement of Every Party: In the
context of this study, the focus is on the involvement and
support of family, including the community, in improving
the educational attainment of Orang Aslistudents in
school. The study regarding the success of students
achievement in education was carried out by Coburn and
Nelson [31] and Silverman and Demmert [32], especially in
the prevention of drop-out students. Both studies
showed that the solid support and encouragement from
the community, family and teachers can motivate students
in education. Solid support and encouragement from each
of the parties involved can be done to keep aboriginal
students in school, thus avoiding attrition and enable
them to finish school. They can get support from various
party from the NGOs like SUHAKAM and also from
private sectors like from the banks. Meanwhile this
schools also getting main support from the Education
Ministry and JAKOA.

Assessment in Education: The findings of interviews with
study participants (teachers) also showed through the
assessment carried out, that Orang Aslistudents are less
competent in terms of 3M skills. While there are students
who can read but not all can understand the meaning of
the verses. These findings are also supported by a study
conducted by Shaari et al. [17] who conducted a study on
English literacy among indigenous peoples. This is also
shared by Amir Hassan [18] who found that the failure of
students, especially rural students during the UPSR is due
to the weaknesses of their 3M skills in the early stages of
schooling. In addition, weak 3M skills will also lead to
Orang Asli students having difficulty in mastering
subjects that require troubleshooting. This reasoning
power is weak because they do not seek to understand
the subject taught [17]. To improve Orang Aslistudents’
achievement, the researchers who conducted research on
the Orang Asli as Barnhardt et al. [33] has proposed to
change the existing curriculum by incorporating elements
of indigenous knowledge in subjects such as science.
However, a study conducted by Rosli et al. [34] does not
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support the use of assessment forOrang Asli students.
In his study on KAP curriculum that has been
implemented in some schools, it showed that Orang
Aslistudents who are not saddled with the idea of
examinations are able to learn in a happy mood. Through
this curriculum, students Orang Asli are not required to sit
for examinations. Only once in a while, the teacher will
hold a formative assessment to see the potential
development of pupils in addition to try to understand the
factors that enableOrang Asli students to be more
advanced and competitive.

Ownership and Sense of Belonging: Ownership is the last
aspect that is contained in GPILSEO model. This study
found, the concept of ownership or a sense of love or
affection to a school for Orang Aslistudents still have not
reached a satisfactory level. Documented analysis
through the attendance records of students in both
schools showed that the average percentage of Orang
Aslistudent attendance is 60 percent to 70 percent per
month. These findings are also supported by a study
conducted by Ramle and Faridah which states generally,
it is rare for a primary school in the village of aboriginal
students to have an attendance that surpassed 70
percent. This study found, the concept of feeling dear for
school of aboriginal students still have not reached a
satisfactory level. Interviews with some of the study
participants said that the reason Orang Asli students go
to school is to meet with friends and play. However, there
are also Orang Asli students said they go to school to get
knowledge and further their studies up to university level.
Hence, to increase the interest of Orang Asli students for
education and reduce the dropout rate, study participants
consisting of school administrators said the school
changed from the concept of 3M to 6M which is to
include extra lessons outside the classroom (main), the
Supplementary Food Program (food) and dance and
cultural activities (music). This way, aboriginal students
will increase their love for school, be familiar with lessons
and nurture them to realize and understand the importance
of education.

CONCLUSION

A study on education ofOrang Asli students was
carried out because education plays an important role in
improving the quality ofOrangAslistudent achievement in
school. To produce an education system that is effective,
aspects related to educational goals, progress and results
of education should be given ample consideration so that
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any weaknesses can be overcome. This study not only
see the importance of the educational aspects of teaching
and learning in the classroom alone, but all aspects related
to Orang Aslistudents, including at the level of the
classroom, school and system. Failure to progress in the
younger generation’s education will cause them to have
difficulty in changes and competitiveness [11]. This will
cause them to be separated from the mainstream society
and will fail to enjoy the country's economic development
and progress. One thing to note here is the problem of
Orang Asli education student comes from a package.
Teachers with pedagogical skills, curriculum, leadership
qualities, school administrators, school climate,
environment, schooling facilities and equipment,
infrastructure, involvement of parents and communities,
socio-culture is included in this package.Overall
achievement of Orang Aslistudents in education can be
enhanced if the relevant authorities will take into account
the strengths and weaknesses of the educational aspects
that were discussed and to identify factors that lead to
Orang Asli students dropping out of school as noted in
the study. In fact, a new framework of education for Orang
Asli students was also proposed for Orang Aslieducation
reform to be more effective. The findings also have
implications for the basic education of its own, the body
of science education and teacher professionalism.
Therefore, some proposals have been submitted to
stakeholders such as the Ministry of Education in Primary
Schools Management Division (PSR),
InstitutAminuddinBaki (IAB) and the Institute of Teacher
Education (IPG). In addition, some suggestions for future
research are presented as a continuation of the study in
order to study on the effectiveness of the educational
direction of the school and Orang Aslistudents continue
to be explored, improved and strengthened in the future.
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