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Abstract: This research was aimed at studying the viewpoints of the professors teaching at Shiraz universities
regarding the effect of globalization in higher education on the universities' educational quality. The samples
were 100 faculty members of University of Shiraz and Islamic Azad University Shiraz Branch. A researcher-made
questionnaire with appropriate validity and reliability was used to collect data. The findings indicated that
educational quality of the universities was positive affected by globalization in higher education from those
professors' point of view. In addition, there was no significant difference between the professors' ideas in these
two universities. 
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INTRODUCTION educational quality that affect the quality of professional

Globalization  is  described as' the flow of Tavenas [2] addressed that globalization has always
technology,   economy,   knowledge,   people,   values been an integral part of university life.
and ideas.... across borders. Globalization affects each Bloom [3] stated that higher education  is essential to
country  in  a different way due to each nation’s promoting sustainable human development and economic
individual history, traditions, cultures, resources and growth. It is no longer a luxury that only rich countries
priorities’. can afford, but an absolute necessity for all countries and

The  term  “globalization” represents the international especially for poor countries and the pressures of
system that is shaping most societies today. It is a globalization make it urgent that we devote substantially
process that is “super charging” the interaction and more resources to the tertiary education sector and that
integration  of  cultures,  politics,  business and we also reform it at both the level of individual institutions
intellectual elements around world. Driven by technology, and the system as a whole. 
information and finance, a full spectrum of views exist, There is growing recognition that knowledge is the
some praising, some disparaging, as to the value of main driver of development. Any form of development,
globalization.  However,  most  observers   believe  that whether defined in social, human or economic terms, has
the  ability  to  harness  the  good   from   globalization become critically dependent on knowledge. Countries
and  avoid  the bad lies in the cultivation of knowledge with the capacity to generate and assimilate knowledge
[1]. and the capability to use it to develop new forms of

Globalization is a multi dimensional phenomenon and organization, products and services are better able to
a  multifaceted process with economic, social, political and attract investors and to take advantage of  new
cultural implications for higher education. It poses new opportunities  [4].  Moreover, this applies  not  only to
challenges at a time when nation-states are no longer the industrialized  countries,  but also to countries whose
sole providers of higher education and the academic economies depend on the availability of cheap labor and
community no longer holds the monopoly on decision- the production of commodities. The capacity to assimilate
making in education. Globalization, will present knowledge is acknowledged as a key factor that will
universities with a number of challenges and enable developing countries to catch up economically and
opportunities, which one of the most important of them is otherwise [5].

for development in every countries.
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By the same token, our globalizing society is also developments have important implications for higher
becoming increasingly and critically dependent on
knowledge for addressing problems and challenges at all
levels. At the global level, knowledge is needed to predict
and to mitigate the impacts of climate change and global
warming, which will affect developing countries in
particular. These effects may be global (rising sea levels),
regional (more frequent floods in certain areas) or local
(requiring changes in agricultural production methods).
At the national level, health authorities need to know how
to run a functioning health system that provides at least
basic standards of public health and medical care and
ensures the efficient use of public and private
organizations, institutions and resources. At the local
level, farmers need knowledge of innovative agricultural
technologies to enable them to cultivate their land without
contributing to erosion and other forms of environmental
degradation [6].

Van ginkel [7] stated that higher education, by
application of globalization, has a crucial role to play in
sustaining and developing the intellectual and cultural
base of society.

Higher education can be seen as both an actor and
reactor to the phenomenon of globalization. Unesco [8]
mentioned that four key elements of globalization relevant
to this discussion are:

The growing importance of the knowledge
society/economy;
The development of new trade agreements which
cover trade in education services;
The innovations related to ICTs; and
The emphasis on the role of the market and the
market economy. 

Unesco [8] stated that the factors in turn have been
the catalysts for new developments in higher education
including: 1) the emergence of new education providers
such as multi-national companies, corporate universities
and media companies; 2) new forms of delivering
education including distance, virtual and new face-to-
face, such as private companies; 3) greater diversification
of qualifications and certificates; 4) increasing mobility of
students, programs, providers and projects across
national borders; 5) more emphasis on lifelong learning
which in turn increases the demand for post-secondary
education; and 6) the increasing amount of private
investment in the provision of higher  education.  These

education in terms of quality, access, diversity and
funding.

Also Unesco [8] addressed that the important
challenges of globalization of higher education are:
concern about quality of provision, inequality of access
leading to a two-tier system, the growing problem of
physical and virtual brain drain on the developed country-
developing country axis but also on other routes,
homogenization of culture, weakening role of the state in
establishing national policy objectives, growth in market-
oriented programs such as business and information
technology and decline in some liberal arts and pure
science disciplines.

As mentioned above one of the most important
challenges of globalization of higher education is concern
about educational quality of universities and it will affect
the quality of professionals of a society and the quality of
a society highly depends on the quality of universities. 

Quality in higher education is a multidimensional
concept and depends on the context of universities, their
mission and standards in each discipline.

Garvin [9] proposed eight dimensions for quality
which are: performance, features, reliability, conformance,
durability, serviceability, aesthetics and perceived quality.
Viewing higher education as a service other researchers
facilitate generalizing service quality dimensions for this
sector. Birnbaum [10] proposed concept of quality cube
in higher education and stated 3 meritocratic, social and
individualistic views for studying the quality of
universities.

According to Bers [11] the quality of higher
education is defined by the learning outcomes of
students.

Patrick and Stanley [12] state that the measures of
quality in higher education are based on teaching and
research indicators. They define the quality assurance as
encompassing the policies, the system and the process
oriented toward the improvement of teaching and learning
in higher education institutions.

Koslowski [13] determined university quality by its
outputs such as efficient use of resources and whether or
not it produces competent, highly satisfied and
employable graduates. According to him, assessment in
higher education institutions is an overarching theory
rather than a measurable end-result. The quality of the
process is when the professionals and the higher
education institutions view the work as valuable,
measurable and improvable.
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Table 1: Quality dimensions and their corresponding characteristics in higher education 

Dimensions Characteristics

Tangibles Sufficient equipment/facilities. Modern equipment/facilities. Ease of access. Visually appealing environment. Support services

Competence Sufficient academic staff/theoretical knowledge, qualifications/ practical knowledge/up to date teaching expertise, communication

Attitude Understanding students' needs. Willingness to help. Availability for guidance and advice. Giving personal attention. Emotion. courtesy

Content Relevance of curriculum to the future jobs of students. Effectiveness. Containing primary knowledge/skills. Competences. Use of computer.

Communication skills and team working. Flexibility of knowledge. Being cross-disciplinary

Delivery Effective presentation.sequencing. timelines. consistency. fairness of examinations. feedback from students. Encouraging students

Reliability Trustworthiness, giving valid award, keeping promises, match to the goals, handling complaints, solving problems.

Owlia and Aspinwall [14] developed a framework for the selected by cluster sampling from different colleges of the
dimensions of quality in higher education these above mentioned universities. Researcher made
dimensions and their characteristics are mentioned below questionnaire based on Likert scale which had 35
in Table 1. which provides a basis for the measurement question with appropriate validity and reliability
and,consequently, improvement of quality in this (cronbach alpha=0.968), was used to conduct this study.
environment. The mean and standard deviation for each question used

Of course there are more models and frameworks to for analyzing data and also one way analysis of variance
measure the quality, such as TQM model or system and Tukey test used for studying the impact of interfering
model, but it seems that the framework proposed by Owlia variables such as gender, age, teaching years of teaching
and Aspinwall is good enough to study the educational of, degrees and educational background of professors
quality in this research. and t test for independent groups used for studying the

Mok [15] studied the impact of globalization on the difference between the perceptions of the professors of
mechanisms of quality assurance in higher education and Islamic Azad university and Shiraz universities. In this
compare it in Hong Kong university and National of paper we used the dimensions of globalization of higher
Singapore and presented an ideological base for quality education, according to Unesco [8],and the dimensions of
assurance in higher education.Peters [16] studied the quality, according to Owlia and Aspinwall [14].
impact of the student mobilizing programs, participation
in researches and application of new ICT technology on Findings: In all dimensions of globalization of higher
globalization of higher education and mentioned the new education including: the emergence of new education
needs of universities for globalization. providers such as multi-national companies, corporate

Riffee [17] studied the influences of distance and universities and media companies; new forms of
virtual education on globalization of higher education. delivering education including distance, virtual and new
Cheong Cheng(2004) studied positive and negative face-to-face, such as private companies; greater
impact of globalization of education for using their diversification of qualifications and certificates;
benefits and reducing their losses. increasing mobility of students, programs, providers and

MATERIALS AND METHODS lifelong learning which in turn increases the demand for

The main purpose of this paper was to study the private investment in the provision of higher education,
perceptions of the professors of shiraz universities about the mean score of perceptions of professors is more than
the impact of globalization of higher education on 4 and it means that according to them all dimensions of
educational quality of universities and comparing the globalization of higher education has a positive impact on
difference between the perceptions of the professors of educational quality (Table 2).
Islamic Azad university of shiraz and Shiraz university. Some interfering variables had significant difference
The population of this study was 1156 professors, 607 of in studying the perceptions of professors. For example,
whom were from Islamic Azad university of shiraz and 549 academic degrees of professors had significant difference
were from Shiraz university. The sample was 100 in all dimensions and the professors with PhD degree had
professors, 50 of whom were from Islamic Azad university higher scores than professors with M.A or M.S degree
of shiraz and 50 from Shiraz university. The sample was (Table 3).

projects across national borders; more emphasis on

post-secondary education; and the increasing amount of
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Table 2: Mean scores of the perceptions of professors
dimension N Total mean Standard deviation
1 100 4.1980 0.4435
2 100 4.0820 0.6097
3 100 4.4800 0.4187
4 100 4.0100 0.0447
5 100 4.1520 0.4597
6 100 4.3460 0.5278

Table 3: Effect of academic degree on perceptions of professors of universities of shiraz
Dimension degree N Mean Standard deviation F p
1 MA/ MS 60 4.1100 0.4332 6.214 0.01

PhD 40 4.3300 0.43098
2 MA/ MS 60 3.9667 0.6690 5.617 0.02

PhD 40 4.2550 0.4640
3 MA/ MS 60 4.3533 0.4056 15.773 0.001

PhD 40 4.6700 0.3666
4 MA/ MS 60 3.9300 0.4611 4.996 0.02

PhD 40 4.1300 0.4014
5 MA/ MS 60 4.0633 0.5026 6.428 0.02

PhD 40 4.2950 0.3478
6 MA/ MS 60 4.0133 0.5113 11.814 0.001

PhD 40 4.3650 0.4854

Table 4: Effect of years of teaching on perceptions of professors of universities of shiraz
Dimension Years of teaching N Mean Standard deviation F p
1 1-10 46 3.9609 0.4873 1.372 0.259

11-20 42 4.0095 0.4371
21-30 12 4.2000 0.2558

2 1-10 46 4.1565 0.4480 2.933 0.07
11-20 42 4.1619 0.4637
21-30 12 4.4833 0.2167

3 1-10 46 4.1000 0.5329 6.7905 0.03
11-20 42 4.1095 0.5267
21-30 12 4.5167 0.3857

4 1-10 46 4.3913 0.3746 6.7905 0.002
11-20 42 4.4667 0.4497
21-30 12 4.8667 0.2309

5 1-10 46 4.1130 0.4946 1.283 0.282
11-20 42 4.1476 0.4527
21-30 12 4.3500 0.2969

6 1-10 46 3.9609 0.6701 3.719 0.02
11-20 42 4.1000 0.5626
21-30 12 4.4833 0.3010

Table 5: Effect of the age of professors on perceptions of professors of universities of shiraz
Dimension Age N Mean Standard deviation F p
1 -40 48 3.9333 0.4939 1.456 0.238

41-50 35 4.0629 0.4166
+50 17 4.1176 0.3395

2 -40 48 4.1208 0.4457 1.755 0.178
41-50 35 4.2343 0.4511
+50 17 4.3412 0.3985

3 -40 48 3.9750 0.5590 5.851 0.004
41-50 35 4.3086 0.4347
+50 17 4.3412 0.4677

4 -40 48 4.0750 0.5063 3.921 0.02
41-50 35 4.1771 0.4305
+50 17 4.3412 0.3222

5 -40 48 4.0752 0.5063 2.214 0.115
41-50 35 4.1771 0.4305
+50 17 4.3412 0.3222

6 -40 48 3.9583 0.6828 2.978 0.09
41-50 35 4.1143 0.5642
+50 17 4.3647 0.3481
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Table 6: Effect of the gender of professors on perceptions of professors of universities of shiraz
Dimension Gender N Mean Standard deviation F p
1 Female 36 3.9056 0.4768 3.136 0.08

Male 64 4.0688 0.4219
2 Female 36 4.1889 0.4553 0.023 0.878

Male 64 4.2031 0.4400
3 Female 36 4.0778 0.5065 1.175 0.281

Male 64 4.1969 0.5386
4 Female 36 4.3611 0.3966 4.704 0.03

Male 64 4.5469 0.4189
5 Female 36 4.2056 0.5002 0.651 0.422

Male 64 4.1281 0.4369
6 Female 36 3.9278 0.7347 3.696 0.08

Male 64 4.1688 0.5129

Table 7: Effect of the academic disciplin of professors on perceptions of professors of universities of shiraz
Dimension Discipline N Mean Standard deviation F p

Humanities 40 4.0700 0.4115 2.523 0.07
Engineering 20 3.8600 0.3250
Medical 9 3.7556 0.56372
Basic and agriculture 31 4.1032 0.4895

2 Humanities 40 4.2200 0.4363 0.269 0.847
Engineering 20 4.1200 0.3983
Medical 9 4.2444 0.4977
Basic and agriculture 31 4.2065 0.4802

3 Humanities 40 4.2650 0.5191 2.005 0.118
Engineering 20 4.0700 0.5400
Medical 9 3.8222 0.4521
Basic and agriculture 31 4.1613 0.5251

4 Humanities 40 4.4900 0.4174 0.961 0.414
Engineering 20 4.4200 0.3607
Medical 9 4.3111 0.5487
Basic and agriculture 31 4.5548 0.5487

5 Humanities 40 4.1550 0.4012 0.579 0.63
Engineering 20 4.0900 0.5128
Medical 9 4.3333 0.5099
Basic and agriculture 31 4.1484 0.4898

6 Humanities 40 4.2050 0.4888 2.703 0.05
Engineering 20 4.0000 0.4401
Medical 9 3.6000 0.1225
Basic and agriculture 31 4.1161 0.6017

Table 8: T test result for comparing the perceptions of professors of universities of shiraz
Dimension University N Mean Df t value p
1 IAU 50 3.9720 98 0.849 0.758

SHU 50 4.0780
2 IAU 50 4.1560 98 0.946 0.561

SHU 50 4.2400
3 IAU 50 4.0520 98 1.960 0.281

SHU 50 4.2560
4 IAU 50 4.4480 98 0.763 0.521

SHU 50 4.5120
5 IAU 50 4.2120 98 1.221 0.422

SHU 50 4.1000
6 IAU 50 4.0240 98 0.951 0.08

SHU 50 4.1400
IAU= Islamic Azad University SHU= Shiraz University
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In some dimensions such as; greater diversification of national borders, it may be because of having more
qualifications and certificates ; increasing mobility of opportunities for male professors to live and study in
students, programs, providers and projects across other countries. so according to finding, it proposed that:
national borders; and the increasing amount of private
investment in the provision of higher education years of Universities develop a better base,for implication of
teaching of professors had significant difference in their ICT in educational affairs.
perceptions and applying Tukey- test showed that the Government increase facility of participation of
difference was between professors with more than 20 private investment in the provision of higher
years of teaching and those who had below 10 years education.
(Table 4). Government and universities increasing facility for

The variable of the age of the professors caused mobility of students, professors and projects across
significant difference in dimension of greater national borders;
diversification of qualifications and certificates; Government do more emphasis on lifelong learning
increasing mobility of students, programs, providers and which in turn increases the demand for post-
projects across national borders; and using tukey- test secondary education and increase the availability of
showed that the difference was between young(below 30 higher education for all through distance and virtual
years old) and old professors(more than 50 years old) education
(Table 5). Universities increase the knowledge of their

The variable of gender of the professors only caused professors and students about globalization of higher
a significant difference in perceptions of professors about education and its challenges and opportunities.
the dimension of increasing mobility of students,
programs, providers and projects across national borders; REFERENCES
and male professors had higher scores than females
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