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Abstract: The aim of this study is to investigating the reasons of amotivation(absence of motivation) of
students in doing physical education activities and its relationship with social support of physical education
teachers. In doing so we used the questionnaire of amotivation in physical education and interpersonal
behavior index. The questionnaires were filled out by 381 high school students ranging from 15-19 years of
age.For data analyzing spearman correlation was used. The results showed that there wasa negative but
significant relation between amotivationwith social support. Also the subscales of amotivation(unappealing
characteristics of activity, insufficient values of activity, deficient effort beliefs, and deficient ability beliefs),
and social support, had negative and significant correlation. These results indicated the important role of social
support of teachers in reduction of students’amotivation. However the absence of motivation has a
multidimensional nature, thus it must be more investigated.
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INTRODUCTION self-determined motivation: intrinsic motivation, extrinsic

The level of physical activities of adolescents has kinds of motivation are affected with several social factors
shown an outstanding decrease in recent years, and [6,7].
recent studies indicates that only 36% of 9-12 years old Deci and Ryan [8] indicated that those social factors
students behave similar to advised instruction of physical which increase the perception of competence, autonomy,
activities of schools [1]. Studies in industrial countries and relatedness, may promote the self-determined
show that the most intensive education a level of physical behavior (intrinsic motivation), whereas, those social
activity related to aging, is between the ages of 13 to 18 factors that weaken this perception, may promote the
[2]. The adolescence level is defined as an important amotivation behavior [8]. Both the intrinsic and extrinsic
period in which individuals either confirmed as constant motivations, showed different degrees of volition,
participant in physical activities, or just leave it amotivation represent the absence of motivation.
completely [3]. One of basic goals of physical education Amotivation is evident when individuals have no
is to prepare young adult with needed skills, Knowledge, intention and tendency to participate in a special
competencies and the act of participating in physical behavior. This, often, is a result of incompetence and
activities related to fitness and safety in leisure time [4]. uncontrollability, which leading drop out from physical
However,  it  is important for children to participate education and even schools [9].
actively and with a good level of motivation in physical   Sallis and McKenzie [10], argues that positive
education lessons and courses, if they want an increase experiences of physical education can have influence on
in physical activities [5]. Theoretical structure for children to choose an active life style for the rest of their
studying motivation in physical education that has lives, and also can increase the public health in society.
increasingly being used is self-determination theory. Self- Students’ confidence in their abilities may affect their
determination theory differentiates between three different participations [11]. Students which have a positive view
kinds of behavioral regulations with different levels of about  physical  activities  may  want   to   continue  such

motivation and amotivation[5]. It is argued that different
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activities [12]. Success in such activities may be a cause values   and  (d)  unappealing  characteristics  of the
for students to go on with their participation and being tasks.  The  participants  responded  on  5  point  from
physically active [13]. Conversely, students who feel that Likert-type scale (from 1 = does not correspond at all, to
are not successful in one activity, may not being attracted 5 =corresponds exactly). In this study,Cronbach alpha for
to physical education and also don't want to continue the deficient ability beliefs, deficient effort beliefs,
their participation [12]. Realizing the various aspects of unappealing characteristics of the task, and insufficient
amotivation  in  physical  education  is  important  not value dimensions were 0.77, 0.72, 0.81, and 0.80,
only theoretically, but also practically. Amotivation in respectively [18].
participating in physical education can have important
effects for public health of society [14]. In developed Teachers’ Social Support: The Interpersonal Behavior
countries where physical education is mandatory up to a Scale (IBS) (Pelletier, Beaudry, Sharp, & Otis.[19]) was
certain age, it is not a choice to leave sport at once [15]. used to assessing teachers’ social support. The IBS is

The motivation of teaching physical education rarely composed of 12 items. Participants were asked to rate,
is being measured according to the self-determination from 1 to 5 on a Likert-type scale, the degree to which
theory, and despite its promotion, a few number of its their teachers behave as depicted in the items (from 1 =
motivational characteristics, especially those related to never, to 5 = always). Cronbach alpha coefficients for
teachers and students of physical education, are Interpersonal Behavior Scale were 0.88[18].
investigated [16]. However, the important point here is
that there are few studies about amotivation or loss of Procedure: Before the collection of data, a panel of
motivation. It may judges in a way like: it is difficult to experts evaluated both instruments and translated Persian
observe amotivation in sporting field, because of the fact version of the instruments in order to establish both face
that amotivated individuals may not participate in sports and content validity. And then after taking needed
at all, if during sport courses, the amotivation increases justifications, the questionnaires were distributed in high
gradually, they may leave participating in such activities schools (5 girlish, 5 boyish).
volunily [9]. Thus, realizing the fact that motivational
processes can identify if children look at the physical Data Analysis: Cronbach alphas were calculated to
education as a worthy and pleasing experience, or as a assess the internal reliability of each sub-scale. The
boring and worthless one, is so important. The aim of this correlation among variables was examined by Spearman’s
study was to investigate the reasons of students’ correlation coefficient.
amotivation in participating in physical education
activities and its relation with social support of physical RESULTS
education teachers. 

MATERIALS AND METHODS shown in table 1. Among the reasons of amotivation,

Participants: The participants were 381 high school mean value and after it, were respectively, insufficient
students  (Mean  age  =  16.72  years  old;  SD=  0.87; values of activity, deficient effort beliefs, and deficient
range = 15-19 years old) drown from different high ability beliefs. The results of descriptive statistics showed
schools in Boukan, Iran. that, in general, amotivation subclasses scores were low,

Instruments The correlation test of the variables is in the Table 2.
Amotivation in Physical Education: The Amotivation The results of Spearman correlation test showed that
Inventory-Physical Education (AI-PE) (Shen, Winger, Li, there was a significant and negative relation between
Sun, &Rukavina.[17]) was used to examine students’ amotivation of students and social support behavior of
reasons for not wanting to participate in physical physical education teachers (r = -0.252).Also there were a
education. The AI-PE consists of 16 items and measured significant and negative relation between amotivation
the four proposed dimensions of amotivation: (a) deficient subscales and social support behavior of physical
ability beliefs, (b) deficient effort beliefs, (c) insufficient education teachers (Table 3).

Means  and standard deviation of variables are

unappealing characteristics of the tasks had the high

and at the other side the score of social support is high.
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Table 1: Means and standard deviations of variables
Mean SD

unappealing characteristics 1.97 1.10
Insufficient values 1.80 0.99
Deficient ability beliefs 1.74 0.89
Deficient effort beliefs 1.73 0.89
Social Support 3.18 0.99

Table 2: Correlation between Teachers Social Support and students’
amotivation

Social Support
Amotivation -0.252**
**Correlations are significant at P< 0.01

Table 3: Correlation between Teachers Social Support and subscales of
amotivation

Social Support
Unappealing characteristics -0.231**
Insufficient values -0.216**
Deficient ability beliefs -0.180**
Deficient effort beliefs -0.136**
**Correlations are significant at P< 0.01

DISCUSSION

The main purpose of this paper was to investigate
the reasons  of  amotivation  of students in participating
in  physical  education  activities  and  its  relationship
with the level of social support of physical education
teachers. The results showed that the loss of social
support is in relation with amotivation dimensions. It
means that there was a significant and negativerelation
between  physical  education  teachers  social  support
and amotivationand its subscales. Hsu and et al. [20]
found that negative meanings of physical activities are
more related to low levels of family and friends’ social
support and, also, internal and external barriers.
According to the fact that teachers are the most factors
who can receive information from students and support
their capabilities in schools, then more companions
between teacher and student is vital for improving
students’ motivation [17].

The important role of teachers is obvious because
they can affect many effective factors of motivational
results [21]. Mageau and Vallerand[22] showed that the
act of teachers may be one of the necessary motivational
effects in sporting places. The loss of required
information and instructions related to activities can put
the students’ need of competence into risk and results in
amotivation [17]. If teachers focus on students’ efforts
and their own capabilities and also evaluate them
according to the past performance, then they can promote
the competence experiences [23]. According to the fact

that the most important reason of students amotivation is
unappealing characteristics and Insufficient values of
physical education activities, reconsideration must be
done about the schools activities, and not give the whole
importance to just some special kinds of sports and repeat
them all along the educational year. According to
Ntoumanis et al. [9], three important reasons for
amotivation in physical education are determined: belief
of inability in learning, low degree of needs satisfaction,
and contextual factors. Amotivation is showed in
companion with being absent in class, low degree of
participation in class, and low degree of being physically
active after class. Therefore physical education teachers
and managers of sporting programs must try to increase
performance standards of participants in sport activities
and improve the level of satisfaction and successful
experiences. Because of this, individuals working in
training and instructing must know the important place of
motivation in sport, performance improvement, leading
athletes to target behaviors, and finding methods to
increase their participation in sport [24]. 

If a physical teacher knew the reasons of
amotivation, then he can solve the problems of such
subjects. It means teachers must give more attention to
students’ participations and provide them more
opportunities for being more active [25, 26]. Goudas et al
[27] showed that a different style of teaching, in which
students have a range of options, has the positive
reaction of students about sporting activities. Then we
can reduce the amotivation of students with diversity in
sport lessons of schools, having the ideas of students
about their favorite sports, giving more freedom in
selecting the kind of sport, expectations equal to
students’ abilities, and not imposing the teacher wants to
students.
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