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Abstract: Writing that requires grammatical and cognitive skills together present presents significant difficulties

for students and requires more time to master. Many students in our schools are devoid of effective writing

skills to express their feelings and thoughts logically in a grammatically accurate context. Writing 1s dealt with
in two directions: product-based and process-based. The former is short term-focused and invoelves activities

about the shape of the text, while the latter is long term-focused and involves the activities about the richness

of the text, ad thus requires more tine and efforts to teach. Currently, teachers in most of the schools

concentrate on the education of product-based writing and allocate most of their time for activities related with
the exterior structure of the texts. The aim of this study is to speed up teaching writing by enabling teachers

to make use of visual aids during their product-based writing education and thus letting them allocate their

remaming time for process-based writing education
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INTRODUCTION

After World War II, people started to shuft their
energy that they used to spend on the war to education,
so technology began to be regarded as an educational
tool for better education. Educational technology 15 a
compound of development, learning, teaching,
administration and technologies that has been adapted to
solve the problems of education [1]. As well as saving
time for the teacher, making use of materials also help
students to grasp the subject better. The mfrastructure of
using educational materials is composed of learning
environment and teaching approach, target group and
contenit. So as to reach the target group faster and to
realize full and effective education, 1t has become
inevitable to use a kind of educational material every
lesson. Little JTohn and Windeatt [2] state that materials
have a secret program that mvolves the attitudes of
students and teachers towards teaching, learmning and
knowledge. Making use of a material is surely required so
as to facilitate perception, learning and interest in
students and to enliven the classroom atmosphere.
Materials that shorten the learning time, consolidate the
knowledge and ensure the permanency of it give a novel
touch to the lesson and to the subject and thus provide

polyphony and multi-colour in learning. The linear
relationship between learning and sense organs mereases
thanks to materials and the permanency of mformation in
the brain enhances with visual reinforcement. Therefore,
teachers should find the best materials suitable for their
subject and make the most use of them 1in class. Teachers
should not exploit the matenal to alleviate the subject load
but to introduce it more effectively. On the other hand,
they shouldn’t keep themselves in the lead of the material
and the material they have chosen should be motivating
and facilitating for their students. Kitao [3] states that it 15
very to choose the best
materials and to adapt them to their class. Tt is their

important for teachers

responsibility to use new techmques and materials to
assess whether the techniques they are using are
sufficient or not; if not, to prevent more losses and to
increase the educational quality.

Although every individual should strive for better
writing skills, making use of materials in this lesson 1s also
important with respect to visuality. Since a teacher cannot
change his students in an inefficient lesson, teaching
strategies are to be analysed and, if necessary, they
should be changed. Regarding the compenents of
visuality, using technological developments to improve
writing skills will enhance efficiency of learning.

Corresponding Author: Dr. Suat Ungan, Department of Turkish Language Teaching, Faculty of Dumlupinar University Education



World Appl. Sci. J., 2 (6): 627-634, 2007

WRITING AS A LANGUAGE SKTLL

The most challenging part of language learming 1s
writing. Even though listeming and speaking can be
learned for a certain amount in the pre-school period, it is
required to have formal education to acquire reading and
writing skills. As reading skills are to be acquired prior to
writing skills, the latter become the final stage of language
learning. Writing is a complex metacognitive activity that
draws on an individual’s knowledge, basic skills,
strategies and ability to coordinate multiple processes [4].
Writing skill cannot be gained through knowledge,; rather,
it is a long-term process during which an individual
should merge his knowledge about grammar with
numerous grammatical rules and build up coherent and
unified structures accordingly. Expressive written
language is considered one of the most difficult areas of
academic achievement for children, especially those with
learning disabilities [5]. Graham [6] pomts out that it 1s
complex process to learn writing and it depends on the
individual’s specializing in various processes and skills

related with writing.

Most of the students are reluctant towards writing.

For these students, the anxiety of writing is diffuse and
intolerable. They have internalized past criticisms and
humiliations, so they believe their expression truly reflects
persenal inadequacy [7]. As writing involves reading,
reasomng and self-expression skills and 1s hard to apply,
students become reluctant to participate in this activity.
Therefore, they experience some problems in achieving
the desired success. According to a study carried out by
National Commission [8] to determine the writing skills of
the students at American schools and colleges, the
papers of half of the college graduates are full of grammar
mistakes and most of these students aren’t up to the level
to analyse their own 1deas. Myklebust [9] and Graham and
Harris [10] reveal that the students whose writing skills
haven’t entirely developed generally form less
syntactically complex sentences; that their sentences are
full of grammatical mistakes; and that their sentences are
short and full of spelling mistakes.

The aim in writing instruction is to equip students
with the required skills to express their feelings and 1deas
effectively and functionally. Sharples [11] states that
writing is analytical, requires evaluation and problem
solving and is a process relying on synthesis. The writing
skalls of students should be maximized so that they can
acquire critical thinking skills and express their knowledge
and ideas effectively. Therefore, they should be exposed
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to writing activities not only at school but outside school
as well. Using writing tasks to leamn content offers
students opportunities to expand their knowledge of
vocabulary; to strengthen the planmng, evaluating and
revising process; and to practise grammar, spelling,
punctuation, modes of argumentation and technical
writing [12].

Writing mstruction 15 based on two fundamental
points; product-based and process-based. The former is
short-term and requires studies of the external structure of
the text, while the latter long-term and requires studies of
the internal structure of the text. Knowledge and skill can
be acquired rapidly; however, ability needs more time to
be achieved. Knowing punctuation rules reveals the
of the
information in similar and different situations reveals
their skills. The behaviours at the level of knowledge and
skills express their low-level perceptive skills which

knowledge students, whereas using this

appear in product-based writing. The process-based
writing-which needs time to flourish, brings the use of
knowledge and skills to the foreground, requires relevant
the
perceptive skills. The development of writing skills

abilities-necessitates activation of upper-level
enables the students to collect, organmize, analyse and
unify the information coherently.

Considering the studies to evaluate the situation
based on performance, similarities between these studies
and efforts to get process-based products in writing
lessons could be seen Dietel, Harmani, Knuth [13] Linn
and Grounlund [14] Chase [15]; Nitko [16]. Performance is
called any kind of effort in achieving an aim. Biiytikoztirk
[17] defines performance as a set of strategies in applying
the information, skills and studying habits of students via
the performance tasks that are meaningful and interesting
for students. Improving the writing skills of students

Table 1: Distribution of the subjects according to gender

Gender Frequency Percent M SD
Male 48 40.0 1.60 0.49
Female 72 60.0

Total 120 100.0

Table 2: The current state of the writing skills of the students

Writing M 8D
Sentence order errors 2.04 1.08
8pelling mistakes 1.51 0.97
Punctuation mistakes 2.48 1.26
Format errors 0.78 0.43




World Appl. Sci. J., 2 (6): 627-634, 2007

Table 3: The unrelated T test results of the error scores obtained from the pre-test carried out for control (traditional) and experimental (with over-head

projector) groups
1 2 3 4
Groups N Sentence order errors Spelling mistakes Punctuation mistakes Format errors T P
Control pre 60 M 1.86 1.36 1.76 0.83 0.33 0.74% 1
SD 0.92 0.63 0.87 0.37 1.65 0.10% 2
Experimental pre 50 M 1.85 1.16 1.75 0.90 0.09 0.92% 3
SD 0.86 0.74 0.91 0.30 1.07 0.28% 4

* 0,05

requires their long-term performance on the matter. The
facts that students can have command of the text they are
writing; that they can dominate the direction of the words;
and that they can express their wishes coherently show
the necessity of a ligher perceptive skill with respect to
writing skills.

Brinker [18] states that a text has both linguistic and
communicative aspects, should be coherent in its own
structure, should have a solid communicative function as
a whole and should mvolve a limited set of linguistic
indicator. Those students who can combine the structural
and functional characteristics of the language and achieve
coherent and meaningful unity of words show that they
have the command of the subject and the language as
well. Today, the mysterious state of the texts has been
solved thanks to subjective scales in the analysis of the
texts and thus the coherence of the mternal structure of
them has been able to be taught. De Beaugrande and
Dresler [19] sought for harmony of cohesion, coherence,
intentionality, persuasion, acceptability, informativity,
stivationality and intertextuality in order for a linguistic
product to have text characteristics. They added that one
of them being absent deteriorates the communicative
value of the text.

In order to increase the efficiency of text-writing of
students, long-term programs are needed. In a report of
the National Commission in 2003 for American families,
schools and colleges, it was advised that sufficient time
be given to students to improve their writing skills, their
writing skills be evaluated justly and reliably, new
techniques be sought to identify their grammatical
mistakes. Generally, those students who are reluctant to
write become unsuccessful in writing both m the
structural aspect and in formmg a meaningful content.
Teachers who strive for rich content in their students’
writing allocate most of their time for activities to unprove
the external structure of their texts; however, this not
only causes a waste of time, but also prevents effective
learning. Therefore, teachers should deal with the
problems about the external structure of texts rapidly ina
short time and switch to process-based writing activities.
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Since the improvement and evaluation of writing skills
are hard and demanding processes, most teachers prefer
concrete evaluation methods and try to assess the writing
skills of their students by focusing on the shape of the
text, legibility of thewr writing and structuring of their
sentences. In a study carried out in Turkey [20], it was
determined that 54% of the Turkish teachers pay attention
to spelling and punctuation tules and the external
structure of the text while evaluating the writing skills of
their students, whereas only 21,2% deal with the internal
structure of the text.

Reading every paper in class and providing feedback
for students takes up a lot of time. However, if he made
his student read 1t aloud in class, he would enable both
himself and other students in class to see the mistakes in
the text collectively, otherwise, he will limit the process
between himself and the owner of the text and neglect
other students if he does the evaluation himself.

New strategies are required to provide collective
participation of the whole class, to save time for the
teacher, to promote the learning levels of the students and
to make the course of the lesson more enjoyable.

RESEARCH QUESTIONS

Is there a sigmificant difference between a writing
lesson through digital camera and over-head projector
and that through traditional methods during the
perception of the matter with regard to learming and
evaluation?

Is there a sigmificant difference between a writing
lesson through digital camera and over-head projector
and that through traditional methods during the
perception of the matter according to gender?

MATERIALS AND METHODS

The study was an experimental type which was
carried out to determine the acquisition levels and error
discrepancies between the students who are taught
writing through digital camera, over-head projector and
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computer support and those who are taught writing
through traditional methods. Semi-experimental design
was used over pre-final test unequalized experimental
and control groups [21]. One of the groups was the
control group, while the other was the experimental.
Measurements prior to and after the experiment were
recorded in both groups. Pre-final scores were determined
and variance analysis was carried out Afterwards, the
significance of differences was tested via comparisons
among the scores.

SAMPLING

The sample population of the study was composed of
120 1st grade students at Kutahya Girls” Vocational High
School. The randomly chosen students from each class
were gathered in a hall and were divided into two groups
randomly; one was the control group and the other was
the experumental group-each composed of 60 students.

GATHERING AND ANALYSIS OF DATA

In order to determine the current situation of these
students, a writing test was given to them which required
them to write an essay about any topic they would like.
Later, throughout the research period (two hours a week
for four weeks), the same teacher lectured both groups;
however, while one group made use of digital camera and
over-head projector during the lesson, the other followed
the traditional instructional method-sometimes by making
each student read his own essay and at other tunes by
letting the teacher evaluate each paper on his own and
then give feedback to the students. In the experimental
group, during the first hour of a two-hour lesson, the
teacher took the photos of each student’s essay and, in
the last hour, projected them onto the curtain asking each
student to read his paper aloud and peint out his own
mistakes. If no answer came from the student, he wanted
an answer from other students and carried on his lesson
with necessary mterventions. Thus, he not only provided

feedback for each student individually but also prevented
similar mistakes in other students.

In the analysis of the data, evaluation of each essay
written by both groups was limited to sentence order
errors, spelling mistakes, punctuation mistakes and format
errors such as paragraph and paper margins. Depending
on these variances, the error averages of the two groups
were compared and significant differences were analysed.

In the “analysis of data” stage of the study, firstly,
the distribution of the population was given according to
gender. Afterwards, a general pre-test was carried out to
measure current state of the writing skills of these
students. The mistakes were analysed with SPSS 11.5
package program.

RESULTS

It can be seen above that 40% of the 120 students in
the study are male, while 60% are female. The results of
the first diagnosis carried out to determine the general
level of the writing skills of the group are shown below.

Tt was established in the first application to determine
the writing skills of the subjects composed of 120
students that the most errors appeared 1 punctuation (M:
2.48; SD: 1.26), second to which came sentence order (M:
2.04; SD: 1.08), followed by spelling (M: 1.51; SD: 0.97)
and format errors (M: 0.78; SD: 0.43).

According to Table 3, no sigmificant difference was
determined in the error rates in the essay texts of the
students in both groups which were written as pre-test.
Before applying the mdependent variables, the advance
information of the students should be known and kept
under control, which is an important variable in
determining the significance of the results of the study. In
this regard, no significant difference was seen among the
error scores of both groups n the pre-test (p=0.05). It was
also noticed that students had
information on writing skills at the beginning.

According to Table 4, significant difference (p<0.01)
was seen throughout the process m the development of

similar advance

Table 4: The unrelated T test results of the error scores obtained from the pre and final tests carried out for control (Traditional) groups

1 2 3 4
Groups N Sentence order errors Spelling mistakes Punctuation mistakes Format errors T P
Control pre 50 M 1.86 1.36 1.76 0.83 3.23 0.002*% 1
SD 0.92 0.63 0.67 0.37 4.86 0.000% 2
Experimental final 60 M 1.45 0.88 1.10 0.33 4.29 0.000% 3
SD 0.59 0.76 0.70 0.47 7.68 0.000*% 4
* p<0.01
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Table 5: The unrelated T test results of the error scores obtained from the pre and final tests carried out for experimental (with over-head projector) groups

Groups N Rentence order errors Spelling mistakes Punctuation mistakes Format errors T P
Control pre 60 M 1.85 1.16 1.75 0.90 7.51 0.000*
SD 0.86 0.74 0.91 0.30 2.69 0.009%
Experimental final 60 M 0.73 0.81 0.68 0.11 7.10 0.000*
SD 0.79 0.91 0.77 0.32 14.60  0.000%
* p<0.01
Table 6: The unrelated T test results of the error scores obtained from the final test of control and experimental groups
1 2 3 4
Groups N Sentence order errors Spelling mistakes Punctuation mistakes Format emrors T P
Control final 60 M 1.45 0.88 1.10 0.33 532 0.000* 1
SD 0.59 0.76 0.70 0.47 0.43 0.662% 2
Experimental final 60 M 0.73 0.81 0.68 0.11 3.35 0.001* 3
8D 0.79 0.91 0.77 0.32 3.20 0.002% 4

* p<0.01

writing skills by using traditional method Thus, at the end
of the lesson the rate of errors in sentence order
decreased from (M: 1.86; SD: 0.92) to (M: 1.45; SD: 0.59),
m spellmg froml.10; SD: 0.70) and in format from
(M: 0.83; SD: 0.37) to (M: 0.33; SD:.47).

According to Table 5, significant difference (p<0.01)
was seen throughout the process m the development of
writing skills by using over-head projector. Therefore, at
the end of the lesson during which the teacher used over-
head projector, the rate of ermrors in sentence order
decreased from (M: 1.85; SD: 0.86) to (M: 0.73; SD: 0.79),
m spelling from (M: 1.16; SD: 0.74) to (M: 0.81; SD: 0.913;
in punctuation from (M: 1.75;, 8D: 0.91) to (M: 0.68; SD:
0.77), and in format from (M: 0.90; SD: 0.30) to (M: 0.11;
SD: 0.32).

According to Table 6, as a result of the training given
to the Control (traditional) and Experimental (With over-
head projector) final groups, it was determined that the
students tramed with the support of the over-head
projector made fewer errors than those trained m the
traditional way. Therefore, no significant difference
(p<0.01) was seen among the error rates of the pre and
final scores regarding writing skills except for spelling
mistakes. As aresult, it was determined that the error rates
of sentence order (M: 1.45; SD: 0.59), spelling (M: 0.88;
SD: 0.76), punctuation (M: 1.10; SD: 0.70) and format
(M: 0.33; SD: 0.47) mn the traditional way were reduced to
(M 0,73, SD: 0.79), (M: 0.81; SD: 0.91), (M: 0.68; SD: 0.77)
and (M: 0.11; SD: 0.32) respectively in the over-head
projector-supported method.

The application of for comrecting mistakes the
aided method differentiated

over-head projector
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significantly except for the criteria of correcting the
spelling mistakes in the traditional method. Tt can be
argued that, considering the mean rates, this difference
occurred due to the over-head projector.

DISCUSSTON AND CONCLUSION

Forgetting the fact that writing needs long-term
efforts, some impatient teachers expect more success from
their students in writing. In addition to the difficulties
inherent to the nature of wnting skill, the methods
teachers apply m the learning-teaching process also affect
the writing skills of their students negatively.

The difference in the rate of sentence order mistalkes
of the students in the control group where traditional
methods were used to improve their writing skills in the
pre and final tests that were done at the end of a
four-week process was 0.41. The difference in the rate of
punctuation errors was 0,66; m the rate of format errors
being 0.50 and m the rate of spelling mistakes being
0.48. According to these data, in the control group, where
the teacher made use of traditional method, there is a
difference in favour of punctuation with 0.66 rate of
mistakes the most.

In the experimental group, where students were
taught writing with the aid of digital camera and over-head
projector for a period of four weeks, pre and final test
scores revealed the following differences n errors
(Table 5): Sentence order 1.12, spelling 0.35, punctuation
1.07 and format 0.79. Thus, a significant difference was
determined among the error rates of the students in the
experimental groups in the pre and final tests which were
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done to measure their writing skills after a four-week
course with the aid of the over-head projector.

The umrelated T test results of the error scores
obtained from the final test of Control and Experimental
groups revealed the difference between the digital camera
and the over-head projector (Table 6). In both groups, the
error rate of sentence order showed a significant
difference of 0.72; that of punctuation being 0.42; that of
format being 0.22-all in favour of the experimental group
(p<0.01). This difference arose from the use of digital
camera and the over-head projector.

There wasn’t a significant difference (p=0.05) in both
groups in spelling errors, the reason of which was directly
proportional to the vocabulary of the students. Since the
possibility of a student’s encountering a word whose
spelling he knows wrongly 1s so little, the chance of
correcting this error became so little accordingly. The
fact that the title of “spelling errors” covers a larger
context than the others prevented a significant difference
in the case.

In both groups, no significant difference was seen
between the genders (p=0.05).

Since grammar 15 given to the students separately
from the text, they experience problems in applying their
out-of-text knowledge to the text. Many researchers
(Calkins, 22; Graves, 23; Routman, 24) agree that teaching
grammar separately from the text 15 by no means useful;
on the contrary, it would be better if they were given
together, because language remains only as information
in grammar lessons, whereas students are required to
convert their information into skills in writing lessons. In
the learning environment, the course supported with the
aid of the over-head projector enables the students to
learn the whole better. As can be concluded from the
research results, format that mvolves the knowledge of
the whole m itself can be perceived more easily with the
aid of over-head projector.

Wyse [25], in one of his empirical studies, points out
that teaching grammar has a negligible effect m improving
the writing skills of secondary pupils. Fogel and Ehri [26]
argue that not focusing on grammar in writing lessons
vield more pedagogically positive results. Andrews,
Tgoersen, Beverton, Freeman, Locke, Low, Robmson and
Zhu [27] claim that formal grammar teaching hasn’t
provided the students with positive results in improving
their writing skills in the studies in the last century.

Damashek [28] advises students to be a proof-reader
and an editor so as to build up a good text. Individual and
collective feedback provided by the over-head projector
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reveals this to us clearly. In this case, teachers saw
themselves only as a trainer rather than an editor, grader
or a proof-reader. Errors were determined cooperatively in
class and were comrected by students themselves, which
yielded a positive and enjoyable environment where
Brillant [29] stresses
that students can find their mistakes faster when they

students evaluated themselves.
read their writings aloud; that finding their own
mistakes provides them with a more effective error-
finding experience; and that they feel a moment of triumph
rather than shame when their teacher shares their
errors with them.

Gray [30] recommends ways in which educators can
decrease the amount of time spent grading papers. In
particular, he recommends paying more attention to the
overall organization and content of a paper, rather than to
the sentence-level errors. However, there is no way for the
student to enrich the content of the text without having
full knowledge of grammar, spelling, punctuation and
format. While nothing can be understood from a text
written by someone who doesn’t have adequate
knowledge of punctuation and grammar, it won’t be
welcomed when a writer who improved himself in writing
makes sentence-level errors. In learning, there 1s a way
going from the simple to the complex. At this stage,
teachers are to be able to create the time to enrich the
content of their student’s text somehow.

The major component of the success of the students
is feedback. When a student cannot be aware of his error,
there is no way for him to correct it. Teachers who use
assessments to provide feedback give their students
opportunities to demonstrate learning improvement [31].
In this case, permanency of knowledge was secured
through instant feedback. When they know where they
made a mistake, they won't do it again. As the over-head
projector makes an mdividual feedback available for
the group, the feedback and
learning to be shared simultaneously. Hansen [32]
that
improve their writing skills. During speaking, getting
feedback from the gestures and mimes of the speaker,

whole it enables

states assessment of students” papers waill

the individual can control himself and express his
ideas better; however, in writing, as there 1s no way of
mnstant feedback, he doesn’t have a chance to correct
himself. Choice, time and response or feedback are
important elements in teaching children to write
effectively [33, 34, 35]. Using time effectively and
achieving full learning depend on special efforts of the
teacher and his taking responsibility.
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In writing lessons, using digital camera and over-

head projector lets the students see their errors in

producing the text visually, have mstant feedback, see

their errors for themselves and lets the teacher put extra
efforts and responsibility upon the student. As a result,

the teacher will have time to give such elements as

coherence, 1ntentionality, acceptability, informativity,

stivationality and mntertextuality to his students all of
which are required for a good text and talke more time to

teach in teaching process-based writing skills.

10.

REFERENCES

Gentry, C.G., 1978, Educational technology, a
question of meaning. In Miller, EF. and M. L.
Mosley (Eds.). Educational Media and Techonology
Yearbook. Libraries Unlimited Letteton, pp: 65-841..
Tohn, T..A. and 8. Windeatt, 1989. Beyond language
learning. Perspective on materials
Johnson, RXK. (Ed) The Second Language
Curriculum, Cambridge: Cambridge University Press.
Kitao, K. and S.K. Kitao, 1997. Selecting and
developing teaching/learming materials. The Internet
Journal, IV(4), Retrieved April 24, 2007, from
http/warw. ites]j.org.

Walker, B., M. Shippen, P. Alberto, . Houchins and
D. Cihak, 2005. Using the expressive writing to
improve the writing skills of high school students
with learning disabilities. TLeamning Disabilities
Research and Practice, 20(3): 175-183.

Steal, L.A., 2001. Writing models: Strategies for
writing composition in inclusive setting. Reading and
Writing, 17: 243-248.

Graham, S. and K. Harris, 1989. Improving learning
disabled students’
Self-instructional strategy tramung.
Children, 56, 201-214.

Brillant, J.J., 2005, Writing as an act of courage: The
mmner experience of developmental writers.
Commumty College J. Res. Practice, 29: 505-516.
Commission: Report of the national commission on
writing, 2003. The neglected “R” the need for a
writing revolution., www. writingcommission.org.
Myklebust, HR., 1973. Development and disorders of
written language. Studies of normal and exceptional
children. New Y ork, Grune and Stratton, Vol: 2.
Graham, S., 2006, Wnting. In: Alexander, P. and
P. Wimne (Eds.), Handbook of Educational
Psychology, Mahwah. NT, Erlbaum, pp: 457-478.

design. In

skills at composing essays:
Exceptional

633

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

Sharples, M., 1999. How we write: Writing as
creative design. London: Routledge 11 New
Fetter Lane.

Yore, L.D., 2003. Examining the literacy component
of science literacy: 25 years of language arts and
science research. Intl. J. Sci. Edu., 25: 689-725.
Dietel, R.J., J.L. Harmam and R.A. Knuth, 1991. What
does research about assessment? Ncreal Oak
Brook. Retrieved March 24, 2005,
http: /fwww.nerel. org/sdrs/areas/rpl_esys/asses.htm
Limm, R.L. and N.E. Gronlund, 1995. Measurement
and assessment in teaching (7th Edn.). Upper Saddle
River: Printice-Hall inc.

from

Chase, C.I., 1999. Contemporary Assessment for
Education. New York, Longman.

Nitke, A.J., 2004. Educational Assessment of
Students (4th Edn.). Columbus: Pearson Merrill
Printice Hall.

Buyikoztark, S., 2007, Performansa dayali durum
belirleme nedir? [What is the assessment of situation
depending on performance?]. 1lkédretmen Editimei
Dergisi, 8: 28-32.

Brinker, K., 1997. Linguistische Textanalyse in
Grundbegriffe und Methoden, Schmidt. Berlin:

De Beaugrande, R.A. and W.U. Dressler, 1981.
Introduction  to  text  linguistic.  London:
LongmanGroup Company.

Ozbay, M., 2003. Turkish Language teaching in
elementary schools from view points of teachers.
Ankara: Goélge Ofset Matbaacilik.

Karasar, N., 1999. Scientific research methodology.
Ankara: Nobel Yayin Dagitim.

Calkins, LM., 1980. When children want to
punctuate: Basic skills belong in context. Language
Arts, 57: 567-563.

Graves, D.H., 1994, A fresh look at writing.

Portsmouth, NH: Heinemann.

Routman, R., 1996. Literacy at the crossroads:
Crucial talk about reading. writing and
other teaching dilemmas. Porstmouth NH:

Heinemann.

Wyse, D., 2001, Grammar for writing? A critical
review of empirical evidence. Br. J. Edu. Studies,
49(4): 411-427.

Fogel, H. and L..C. Ehri, 2000. Teaching elementary
students who speak black English vernacularto
write in standard English: Effects of dialect
transformation  practice.
Psychol., 25 (2): 212-235.

Contemprorary  Edu.



27.

28.

29.

30.

World Appl. Sci. J., 2 (6): 627-634, 2007

Andrews, R., C. Togrgerson, S. Beverton, A.
Freeman, T. Locke, G. Low, A. Robinson and D. Zhu,
2006. The effect of grammar teaching on writing
development. Br. Edu. Res. J., 32(1): 39-55.
Damashek, R., 2003. Retrieved May 03, 2007, from
http://search.ebscohost.aspx ?direct=true&db=eric
&AN-

Brillant, I.I., 2005, Writing as an act of courage:
the inner experience of developmental writers.
Community College Tournal of Research and Practice,
29: 505-516.

Gray, T., 1988. Your students can too write-and you
can show them how. I. Crim. Justice Edu., 9: 131-153.

634

31.

32.

33

34.

35.

Guskey, T.R., 2003. How classroom assessments
improve learning. Edu. Leadership, 60(5): 6-11.

Hansen, J., 1996. Evaluation: The center of
writing instruction. The Reading Teacher,
50: 188-195.

Atwell, N., 1987, In the middle: Writing, reading and

learming with adolescents. Portsmouth, NH:
Boynton/Cook.

Routman, R., 1994. Invitations: Changing as
teachers and learners K-12. Portsmouth, NH:

Heinemann.
Wood, K. and T. Dickinson, 2000. Promoting literacy
in grades 4-9. Boston: Allyn and Bacon.



