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Abstract: Teachers do not see themselves as powerful and in some ways, they are sadly correct in this
assessment. However, the words employed by the people keep their language strong. Thus, even those who
are in power, but unable to employ the appropriate words in appropriate context will lose their power. The
concept of power in a class is not what a dominant group has on the subordinate group, but is defined in terms
of resistance created on the part of students. As to the writers, power and resistance run in parallel, even
between the teacher and his/her students. In the paper, the writers, having provided a review of ideas regarding
critical discourse analysis (hereafter CDA) investigated the concept of power in teacher’s talk and examined
how power is exercised and resisted in classroom.
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INTRODUCTION and produces power, but also can undermine and expose

Power is an indispensable element of any CDA. power, it calls on a necessity to investigate how this
Thus, imagining teachers as the most powerful creatures power is linguistically expressed by teachers and
in the class seems plausible, but how is power relation presented in the classroom.
represented in teacher’s discourse?  From a Marxist point From CDA perspective, as Dangel and Durden [7]
of view, as reported by Wodak [1], CDA maintains that claim teacher talk is a powerful classroom tool to convey
language is not powerful on its own— it gains power by and construct meaning. Henceforth, it is plausible that
the use, powerful people make of it.   Along  the same while using a language, a teacher certainly conveys his
vein, Jones [2] says, “words don’t produce or interpret thought. Furthermore, Dangel and Durden [7] assert
themselves; people, engaged over some matter, are “teachers’ words and the way they use them create
responsible for that” (341). Furthermore, Wodak [1] holds meaning for students as well as themselves” (p. 75).
“this is why CDA often chooses the perspective of those Research  shows,  letting  students  talk from their
who suffer and critically analyses the language use of vantage  point  as Bartolome [8] reports and sharing
those in power, who are responsible for the existence of power   during   conversations   and   allowing   children
inequalities” (p. 10). Nevertheless, to take a clear stance to  initiate conversations as Hayes and Mantusov [9]
regarding power, Kipnis and Schmidt [3] cited  in  Mat claim maximize  students’  voices. Along the same line,
Zin, et al. [4] assert that power and influence is vital since the  research  done  by  Dangden  and Durdon in [7]
such behavior affects both individual and organizational holds,  “when  children initiated a conversation, they
effectiveness (p. 12). Thus, understanding the concept of often began with complete thoughts (phrases and
power revitalizes the teachers’ views in their interactions sentences),  but  when  they  responded  to  teachers,
with their students. they often  used  single   words”  (p.  80).  This  directs

Foucault [5] sometimes refers to power as our  attention   toward   Chouliaraki   and  Fairclough’s
power/knowledge, because in discourse, power and [10]  conclusion  that  states CDA is a matter of
knowledge are worked together in relation to resistance. democracy in the sense that its aim is to bring into
It may be implied that what gives a teacher power in the democratic  control aspects of the contemporary social
class is his knowledge and discourse not only transmits use of language.

it [6]. To have a clear stance regarding the concept of
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To better appreciate the concept of power in teacher Intertextuality functions, in contrast, involves bringing
talk, the paper is constructed on three issues: (1) the other voices into the text and thus forms a dialogue
concept of CDA from philosophical perspective; (2) the between the author and other voices. Thus, the main
concept of power; and (3) a critical look on the concept of difference between assumption and intertextuality lies in
power in teacher’s talk that the former diminishes other voices while the latter

Literature Review: To delve into the philosophy of CDA, Such an ideology, of course, is not without its critics.
let us first define the concern of CDA and then briefly What is critical is that how the implication hidden in a text
elaborate three approaches to CDA from a critical look. can be interpreted. How the imposition of power can be
Wodak [1] defined CDA “as fundamentally concerned recognized is a matter of question. What Widdowson [15]
with analyzing opaque as well as transparent structural incessantly criticizes is that CDA fails to find different
relationship of dominance, discrimination, power and interpretation from one discourse. In fact, Widdowson
control as manifested in language” (p. 2). Along the same [15] insists this is because other people bring different
line, Wodak [1] maintains CDA explores social inequality reality to bear on interpretation and so derive different
and questions how people obtain and maintain power in discourses from the text. Put simply, what CDA suffers is
society. Also, as Van Dijk [11] maintains, CDA that it rarely suggests any possible alternative
problematizes production and reproduction of power by interpretations [15]. However, it is an inevitable part of an
dominant people. analysis to demonstrate different interpretations and what

Generally there are three approaches to CDA: language data might be adduced as evidence in  each
Fairclough’s social practice model, Van Dijk’s socio- case.  However, the question that rises is that are
cognitive model and Wodak’s sociological and historical students aware of the discursive realities hidden in the
approach. What these three approaches have in common text? (here  teacher’s  talk),  although  students  can
is the concept of power. Norman Fairclough’s [12] handle textual features of some even professional genres.
model considers discourse as social practice inspired by This sharp criticism by Widdowson led others especially
Halliday’s systemic functional linguistics. It implies the Bhatia [16] to answer in this way that the blame does not
notion that language is a part of the society; it is rest with learners but is attributed to the teacher and
conditioned by the other part of society. What is common discourse/genre analysts who treat professional genres as
between Fairclough’s social model and Halliday’s simply textual artifacts.
systemic functional system is the notion of text. Both Considering the socio-cognitive aspect of discourse,
Halliday and Fairclough consider text as product not a Van Dijk [11] more plausibly, through the analysis of the
process. Text is a sector of the process. topics that people talk about, concludes that they

From Fairclough’s [12]  perspective, the goals of represent the things that exist in their minds. What she
CDA can be defined from two perspectives. From the claims is that there is not a direct relationship between
theoretical aspect, it helps to correct the vast negligence social structures and discourse structures and that they
in relation to the significance of language in creating, are connected to each other through personal and social
maintaining and changing the social relations of power cognition. What she claims implies that there is not a
and from the practical sense of view, it helps to raise single interpretation from a single text, either spoken or
awareness to the question that how language can written. According to Van Dijk [11] cognition is the lost
influence the dominance of one group  of  people  over segment of many critical linguistic studies and critical
the others. To further appreciate the concept of this discourse analysis; therefore, she offers the triangle of
influence, which is inspired by Halliday’s systemic society (that includes the local micro structures and the
functional  linguistics,  Gee [13] holds that all language political, social and universal macro ones);  cognition
use is situated simultaneously in the competing and (that refers to personal and social cognitions, beliefs,
conflicting   domains  of  power   and   solidarity. goals, values emotions and other mental structures) and
Fairclough  [14]    describes    these    as    two   domains discourse (refers to a communicative event that includes
of meaning  as   assumptions    and  intertextuality. oral interactions, written text, body movements, pictures
Assumptions refer to types of implicitness which are and other semiotic signifiers).
documented in pragmatics as presuppositions, logical Ruth Wodak’s [17] sociology and historical approach
implications or  entailments  and  implications. They are to CDA is also an attempt to put research into  practice.
used to describe the meaning that is given in the text. To  Wodak,  problems  in  our societies are too complex to

opens the dialogistic space [13].
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be studied from a single perspective. What Wodak is Concept of Power: As  Fairclough  [12]  claims  power  is
trying to prove is the dimension of interdisciplinarity: the a  kind   of commodity  which  can  be  won  and
theories draw on neighboring disciplines and try to exercised  only  in  social  struggles in which it may also
integrate these theories. be lost.  Accordingly,  Foucault  [5]   views   power  not

The Philosophical Underpinnings of CDA: CDA thanks have over subordinate members but in terms of the
to the works of Norman Fairclough has gained a lot of relationship between power and resistance. Power and
attention. The philosophy of CDA is based on the resistance co-exist, even between  the  teacher  and
uncovering of implicit ideologies in texts. Critical his/her students. According to Foucault [5] cited in
discourse studies stem from three overlapping intellectual Benesch [23] power is “always already there” (p. 315).
transitions: discourse studies, poststructuralism and However, it is worth mentioning that as Benesch [23]
critical linguistics, each of which emphasizes the linguistic mentions, “Foucault’s notion of power differs from that of
turn in the social sciences [18]. As Rogers, et al. [18] ‘empowering’ educators who claim the students can be
assert discourse studies explore the ways in which empowered through libratory or critical teaching
discourses—the systems of thought and language that practices” [23].
shape how people experience and talk about the Looking at Foucault’s [5] perspective through a
world—are both displayed and created in actual instances critical lens, it can be claimed Foucault’s [5] studies of
of discourse. The second movement, postructuralism, is power   focus    on   the   body   as   a  site  of  control.
associated with Western Marxism inspired from the works The  ways  institutions  regulate  the body, like the
of Karl Marx, Antonio Gramsci and in recent decades military  is  an  area of interest for Foucault. His analysis
Mikhail Bakhtin [19]. What we see in CDA is a shift from of political  anatomy  attends  to  how   the  movements
the tenets of structuralism to those of post structuralism: of  students  are   controlled  through  the  partitioning of
From Ferdinand de Saussure’s structuralism to Karl time and space and how they respond to  that  control.
Marx’s poststructuralist philosophy that declares the For example, the arrangements of chairs in the class and
truth of human existence could be understood by an the partitioning of time at school, the division of a day
analysis of economic structures [19]. What makes Bakhtin into numerous time periods are often demarcated by the
distinct from Saussure is that to Saussure the word is ringing of a bell. To Foucault, resistance is as the
static, while to Bakhtin it is not. To Bakhtin, language is counterpart to power rather than viewing power as
not independent of context. Accordingly, language is deterministic.
mostly a matter of utterance not a matter of sentence; In the same line, having observed a professor’s desk
utterances do not occur in isolation [20]. Put simply, post sat on a platform raised above the students desks,
structuralism sees no essential connection between the arranged in a long rows and their desks are bolted to the
word and its meaning; thus, meanings exist when they are floor, Benesch, [23] considers this arrangements in terms
articulated in language [21]. In other words, words acquire of power and resistance. Thus, power is not just
meaning only in human interaction in particular contexts crystallized in teachers talk; the class arrangements also
and situations and that language does not only shape are signs of power. Also, students’ complaining about the
reality but it is also an indispensable part of that reality time of exam, the quantity of materials to be covered, the
and is shaped by that reality. quality of teaching are all signs of resistance. Even the

According to Wodak [22], the third tradition — students who were less vocal could be said to have been
critical linguistics— is often used interchangeably with resisting; their silence may have been a form of protest, as
CDA. As Rodgers et al. [18] maintain critical linguistics Benesch [23] claims.
attempts to explore relationships between language use In effect, in CDA, as Wodak [1] refers, language
and the social conditions of that use. The critical indexes power; in fact, power does not derive from
linguistics, as to Rodgers et al. [18], views the world as language, but language can be used to challenge power,
social   structures    manifesting    different   ideologies to subvert it, to alter distributions of power in the short
and  studies  the  way   language   use   reflects  these. and long term. Moreover, Blackledge [24] claims CDA is
The movement is closely associated with Halliday's centrally interested in language and power because it is
functional linguistics and the belief that a language's usually in language that discriminatory practices are
grammatical system is closely related to the social and enacted; in language that unequal relations of power are
personal needs that language serves. constituted and reproduced.

as   something   that   dominant   members  of  society
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But how is this power gained? To understand the power to command in their classes so as to reduce the gap
concept of power the notion of ‘context’ is of vital between them and students, which will surely help
importance. No text stands alone and outside of its students to be more active in participating activities in
context. A text relates to other texts and to other social class. This thought is inspired by the ideology that
practices, as Blackledge [24] declares, through processes empowering students to become critical and active
of ‘intertextuality’, ‘interdiscursivity’ and citizens’ rests on teachers who have the potential to
‘recontextualisation’. In brief, the intertextuality of a text “combine scholarly reflection and practice in the service
describes the presence within it of elements of other texts. of educating students to be thoughtful, active citizens”
The actual texts which are intertextually present may be [26, 27]. To look at the power concept of teacher talk from
specific and known. More commonly, however, a text will a critical look, the writers claim the concept of power is
refer to, draw on and include, texts which are neither not limited to a simple unilateral commanding as Yanfen
specific nor explicitly present. The interdiscursivity of a and Yuqin claim. But the concept of power can be
text refers to the presence within it of genres and styles. investigated from what Henry Giroux [26] termed as
A single text may incorporate more than one genre or transformative intellectual. That is, teachers possess the
style and may refer to and adopt genres and styles which knowledge, skills, values and attitudes to question,
relate to other texts. In doing so a text is contextualized understand, interrogate and eventually act as change
within an ‘order of discourse’, a particular combination of agents of structural inequities in their place of
genres, styles and discourses. The concept of employment. This transformative intellectuality is also
recontextualization is particularly useful as it allows the emanated from  the  channel  of  power  and  resistance.
analysis of the shift of meanings either within a single As Waschob [27] claims, what teachers are supposed to
genre or across genres. In the process of do in order to be transformative intellectuals is to resist
recontextualisation meanings are transformed, as the assumption that teachers are simply transmitters of
discourse is reiterated in modified form and/or in different knowledge and that they are high-level technicians who
contexts. Fourth, there may be several ‘voices’ present in should carry out dictates and objectives decided by
a single text. CDA has been very much influenced by the experts far removed from the everyday realities of
work of the early twentieth-century Russian theorist. classroom life. These are all signs of power.

Related to the notions of intertextuality, The nature, origins of teacher power and uses of
interdiscursivity  and  recontextualisation,  Mikhail power by teachers have been matters of interest for
Bakhtin [21] suggests that texts relate to other texts by researchers for a long time. Richmond and McCroskey
representing within their own utterance the voices of [28] as cited in Ignatieva [20] reviewed seminal studies on
other texts. In doing so the voice of the text may be power and communication in the classrooms and came to
hostile to other voices, or may be in complete harmony the conclusion that these studies are based on the
with them, or may suppress them, leaving only a premise that (a) the role of a teacher, almost by definition,
suggestion that they are in any way present. involves a social influence; (b) the use of power is built

To sum up, the concept of power, according to into the job of a teacher; (c) a teacher must have
Wodak  [1]   is   the   indispensable   part  of  any  CDA. considerable amount of power to create the environment
To complete his words, he states power; history and conducive to learning; and (d) for teacher power to exist,
ideology are three indispensable concepts of CDA [1]. it must be granted by the students.
Along the same line, Van Dijk [11] also defined power in As Staton [20] states the sources of teacher power
terms of  control.  In  fact,  groups  have  power  if  they are in effective classroom management, in being able to
are able to control the acts and minds of other group. motivate the students, in personal charisma, in the
Groups may  have  more  or  less  control  over  others. knowledge of subject matter and in the organization of
The power of dominant groups may be integrated in laws classroom work [20]. However, this source of power is
and rules and takes the form of what Gramsci [39] called always juxtaposed with the concept of resistance.
‘hegemony’. Sexism and racism are examples of such Accordingly, when observing the dynamics of power and
hegemony. resistance in various EAP settings, Benesch [23] noticed

The Analysis of Power in Teacher Talk: Power is a behavioral and procedural requests made by their
central feature of teachers’ work. However, Yanfen and teachers. Instead, they complained, arrived late to class
Yuqin [25] suggest teachers should avoid displays of and  put  off  their  assignment.  Such  behaviors  are often

that students did  not  simply  comply  with  the
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dismissed in educational settings as petulant responses more with the future. There is a shift in the role of teacher
to the rigors of the academic life. Rather than ignoring from a mere disseminator to an active facilitator.
students’ behavior, Benesch [23] chose to interpret them, Metaphorically, students are not considered as mugs and
in a Foucault’s framework, as students’ methods for teachers as a jar that pours information into the mugs.
resisting institutional or professional power. This shift from essentialist perspective in philosophy to

The reason for such complaints may be diverse. progressivism has strong inclination towards John
However, one reason might attribute to the same role of Dewey’s pragmatist philosophy. His works on the
teacher in EFL settings. In many EFL classes teachers act relationship between democracy and education became
as ‘arbiters of meaning’—the terms used by Wilson [29]. foundational literature for the broader progressive
In Such classes, power is lateralized in such a way that education movement. According to the proponents of
knowledge is considered as property that could be democratic education, young people ought to have this
transmitted to an individual from an authority or expert. same power (and responsibility) as the teacher. However,
The authority is still negotiating meaning, while still as Miller [34] states the vast majority of educators,
remaining the main purveyor of knowledge  and  wielder policymakers and even parents do not accept this
of  latent  power.  And  how that power is wielded to educational philosophy. They see the ideology of
make- some people feel welcome and others feel like democracy especially when practiced in schools, as
outsiders. dangerously radical. In a democratic education the

Such perspective which is inspired by essentialist concept of power is shared. In this realm of philosophy,
perspective in philosophy [30], holds the goal of it is suggested that teachers should avoid displays of
education is to instill traditional values like the respect for power to command in their classes so as to reduce the gap
teacher’s authority, power, fidelity to duty, etc [30]. The between them and students, which will surely help
fruit of this type of philosophy from CDA perspective is students to be more active in participating activities in
found in what Reid [31] claims: “The learning situation class [25].
has not been separated or isolated from the total context” Based on these perspectives, one can conclude that
(p. 50). As Yan  [31]  reports,  both  teachers  and discourse between a learner (the student) and an expert
students,  in  China,  have  been  greatly  influenced by (the teacher or peer) contributes to the learner’s cognitive
the cultural tradition, mostly by the Confucian tradition. development. As such, “the shift in perspective from
The relationship between teacher and student is much looking at learning as an internal reasoning process to
more hierarchical. That is, the teacher is an authority looking at what is interactively accomplished through talk
figure and has great power in controlling the class. is a critical one to note. Still, Walsh [35] argued that
Confucius held that the teacher must know all and present maximizing learner involvement seem to be beneficial to
knowledge in class and the students are constrained to second language acquisition. According to him teachers’
accept. Within the Confucian tradition, teachers play the ability to control their use of language is considered to be
role of authority and dominate the class mainly through as important as their ability to select appropriate
their talk, while students are passive receivers and more methodologies. He examined  the  ways  in  which
inclined to believe what the teachers say instead of trying teachers construct or obstruct learner participation in
to work out their own answers or to solve the problems by classroom interaction, through their choice of language.
themselves. They believe the teacher should be the By construction he meant “increasing learning potential”
instructor and knowledge transmitter in class. So they are which he claimed can be done through activities like,
used to learning by the teachers’ instruction. direct error correction, content feedback, checking for

Accordingly, as Sadler and Mogfors-Bevan [32] confirmation, extended wait time and scaffolding.
maintain, due to asymmetry of power relationships Obstruction was defined by him as “reducing learning
between teacher and student in such context, the range of potential” which according to him, can be done through
conversational acts displayed by the pupils may well be turn completion, teacher echo, teacher interruptions.
more restricted, with a considerably greater proportion of After calculating a teacher—power ratio according to
their moves having the function of responding to as the proportion of questions and enforced repetitions of
requests from the teacher. In contrast, what Van Lier [33] the total move corpus of four teachers, Sadler and
refers to as “facilitator talk” allows students to reposition Mogford-Bevan [32] conclude in all cases teachers spoke
themselves as active meaning-makers. Currently, the more frequently to their students than they did the class
position of teacher is less concerned with the past and as a whole, but the distribution of teacher moves amongst
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the pupils was very uneven with some children being Jones [2] declares one basic problem of CDA and
spoken to considerably less than others. The results such frameworks are that they are based on a set of
show the relationship between the final move of each beliefs about language which he called them “language
teacher turn and the subsequent child shows that where myth” (p. 340). Essentially, the myth, as Jones [2]
teachers used low control moves, such as a contribution, declares, entails a refusal or inability to recognize the
or a phatic move, the pupils were more likely to respond integration of communicative practices into social
with a contribution or a question. Certainly, all pupils were processes as they are derived from an artificial and
not given the same opportunities to engage in arbitrary segregation of certain contextually conditioned
conversations with their teacher, even though the aspects of the forms and results of communicative activity
teachers had all acknowledged the importance of this as from the totality of human conduct. Harris [36], based on
one of the strategies by which best to encourage spoken this segregational perspective claims ‘language’ is not a
language. word we may use to refer to the creative communicative

The Critical Remark: Constant critical engagement with abstract, self-contained system of forms, meanings and
the communication used by teachers in the class cannot rules whose existence is the precondition for successful
be captured. Moreover, the discourse of teachers’ verbal acts of linguistic communication, any such act being the
communication differs markedly from desultory mere realization or expression of elements or rules in the
conversation, as their conventional linguistics concepts system. Along the same line, Jones [2] argues, in order to
are totally different. However, it goes without saying that justify using the theoretical constructs of this kind of
the emergence of critical discourse analysis has certainly ‘discourse analyses as critical tools, CDA practitioners
some interrelated implications for educational studies. have come up with a very peculiar picture of the workings
However, it is not without its critics. Jones [2] regarding of contemporary. Put frankly, Jones [19] asserts there is,
CDA claims: …the constant critical engagement with then, simply no method or procedure that can be applied
communication  cannot  be  captured  or  accounted  for to ‘discourse’ in general which can establish either its
by  conventional  linguistic   methods   and  concepts. ideological function or its causal role in the social
The abstract entities of conventional linguistics and process. CDA aims at explaining not how social
pragmatics allow no critical purchase on this integration inequalities are reflected or created in language, as social
of communicative behavior into the fabric of our social semiotic, but in the use of language as social action.
lives (p. 337). Widdowson [15] claims you cannot explain how people

Lines can be written about the authenticity of express their ideology by assuming that ideology is
language and reality of language, but in connection with already fixed in the language. To assume that is to adopt
discourse, there exist some questions unanswered. a transmission model of communication in which
Whose discourse represents the authentic response? meanings are semantically packaged, in which
And if we talk about real English, whose reality does it signification is significance and human beings have no
relate to? As Widdowson [15] holds lots of instances of say in the matter. In is undisputable to maintain that
language from native speaker contexts of use can be discourse is a matter of deriving meaning from text by
collected but its authenticity as discourse depends on referring to contextual conditions, to the  beliefs,
those contexts and so cannot transfer to quite different attitudes, values which represent different versions of
contexts of classroom. Thus, according to Widdowson, reality. The same text may rise to different discourses.
CDA’s commitment to a particular position and the
privileging of particular interpretations undermines the CONCLUSION
validity of CDA as analysis.

Widdowson [15] also holds if CDA is an exercise in Despite the robust collection of literature, a plausible
interpretation, it is invalid as analysis. The name ‘critical conclusion can be drawn from the paper all available
discourse analysis’ in other words is in his view a approaches to CDA pursue one common goal that is
contradiction in terms. Widdowson further adds it is a representing the dialectic relationship between language,
contradiction which creates a  good  deal  of  confusion. power, ideology and the influential role that language
It is contradiction, too, which can be traced in a number of plays in emanation of power and legitimizing social
other concepts concerning discourse and which has been inequalities. Therefore, critical discourse analysts are
carried over into the domain of language teaching. giving  a   serious   effort   to  clarify  and  denaturalize the

endeavors of particular individuals, but the term for an
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hidden power relations, ideological processes that exist in 8. Bartolome, L.I., 1994. Beyond the methods fetish:
linguistic text. They attempt to awaken the unconscious
of those people who contribute to the establishment and
legitimization of ideology through their ignorance.

Drawing on discourse studies, poststructuralist
discourse theory and critical linguistics, CDA focuses on
how language receives its power by those who use it and
how this power is constructed through written and
spoken texts in communities, schools and classrooms. In
short, CDA elucidates the fact that language does not
possess  power  per  se.  The traditional sense of power
on the part of teacher finds its position in classrooms
when  resistance  appears.  In  fact,   everywhere  power
is, resistance exists. As Alpert [37] maintains student
resistance is likely to appear in classrooms where
academic  subject  matter  knowledge is emphasized by
the teacher and a recitation style of classroom language
interactions. In fact, when the teachers become the
arbiters of information,  acceptance  and compliance will
be dominant in classrooms where teachers incorporates
students’ personal knowledge in the instruction and
facilitates responsive style of classroom discourse [37].
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