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Abstract: Soon after its emergence in the early 90s, emotional intelligence turned to a focal area of interest for
a tremendous number of researchers from several neighboring disciplines, including SLA and applied
linguistics. The fact that emotional intelligence has been given an immense deal of heed on the part of manifold
interdisciplinary pedagogical areas is no question. Yet, a fleeting look through the partially neglected domains
falling within the scope of EQ-oriented probes might help divulge the alleged dearth of studies on the
ostensible linkages between emotional intelligence and the learners’ general thought processes. To help bridge
the seeming gap in this regard, the current study strived to investigate the liable go-togetherness between the
subcomponents of Bar-On’s EQ-i, as the principal means of measuring the learners’ emotional intelligence level
and three major subscales of Sternberg’s thinking styles inventory (TSI). Subsequent to data collection through
the afore-said scales, Pearson Product Moment Correlation was run as the major resource for data analysis.
Though the findings of the study provided the researcher with an amalgam of varied correlations between
several subscales of both tests, the gained upshots can be taken as evidence in favor of the researcher’s
posited assumption that there should be some sort of linkage between the individuals’ mentalities and their
level of emotional intelligence. In other words, the existence of myriad instances of significant correlation
between the scores on three subscales of Sternberg's thinking styles inventory and those of Bar-On's EQ-i
urges the researcher to conclude that manipulating the learners' thinking styles in an appropriate manner may
contribute to heightening their emotional intelligence level.

Key words:Bar-On’s EQ-i  Emotional intelligence  Emotional quotient  Sternberg’s thinking styles
inventory (TSI)

INTRODUCTION viable linkages between EQ on the one hand and several

The wake of the third millennium has witnessed an appear that some focal pertinent areas have either gone
unprecedented outbreak apropos the bulk of studies unnoticed or been paid scant heed. Among these partially
grappling  with   the   notion   of  emotional  intelligence. overlooked areas a reference can be made to the liable
In effect, the once-embryonic field of emotional correlation between EQ and the learners’ thought
intelligence has now turned to a quite-well-developed processes and mentalities. To the researcher’s best
scientific enterprise toward which a plethora of diverse knowledge, none of the EQ-oriented investigations, to
probes have been appropriated from  a  multitude of date, have taken such an orientation, that is to say no
varied perspectives. Studies on emotional intelligence practical studies have thus far been appropriated toward
now  enjoy a wide degree of versatility covering a range probing the would-be effect of thought protocols on the
of different aspects including the effects of EQ on degree of emotional intelligence.
academic  success  and  life  prosperity, its insinuations It seems that the alleged lack of interest in this area
for workplace achievement,  along  with  a  wealth of can be traced back to the history-long gap between
different other germane issues. emotions and reason. Hence, in an attempt to somehow

Despite the conspicuous surge of interdisciplinary minimize the prevalent divide between emotional and
endeavors in the recent years aimed at scrutinizing the rational  planes,  the  present  investigation  takes  a rather

other well-established constructs on the other, it does
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innovative approach in that it postulates that there might potential correlation between the components of Bar-On’s
be some sort of correlation between the individuals’ EQ-i and Sternberg’s Thinking Styles Inventory. For the
unique thought protocols and thinking styles and their sake of clarity and ease of interpretation of data, six minor
level of emotional intelligence. questions are appended to the principal research

Significance of the Study: Since its inception and major research question.
establishment as a self-contained discipline, the field of
emotional intelligence has been targeted by a cornucopia Do undergraduate EFL participants' scores on
of varied investigations   from  a  range  of different Sternberg's scale of thinking styles significantly
perspectives. Nonetheless, most of the studies carried out correlate with their scores gained on different
thus far have been concerned with the academic/non- subtests of Bar-On's EQ-i?
academic gains emanating from high levels of emotional Do participants' scores on judicial thinking style
intelligence and no probes, to date, have been leveled significantly correlate with emotional intelligence
toward the would-be correlation between emotional scores with regard to different subscales of the EQ
intelligence and other well-established constructs like test for diurnal undergraduate EFL students?
Thinking Styles Inventory (TSI).  This  alleged  paucity of Do participants' scores on executive thinking style
investigations dealing with the potential go-togetherness significantly correlate with emotional intelligence
between emotional aspects and rational bases of mind scores with regard to different subscales of the EQ
worked as an incentive giving rise to the implementation test for diurnal undergraduate EFL students?
of the current study. Do participants' scores on legislative thinking style

In effect, the focal postulation underlying the present significantly correlate with emotional intelligence
investigation was the researcher’s credence in scores with regard to different subscales of the EQ
interrelatedness  of  an  individual’s  mental  construct test for diurnal undergraduate EFL students?
and intellectual framework  and  his/her  emotional  state. Do participants' scores on judicial thinking style
In other words, it was posited the way one thinks might significantly correlate with emotional intelligence
be somehow correlated with the way (s)he manages scores with regard to different subscales of the EQ
his/her emotions. Though this was known to be in sheer test for part-time undergraduate EFL students?
contrast to the way early philosophers and theoreticians Do participants' scores on executive thinking style
looked upon the liaison between emotion and  intellect, significantly correlate with emotional intelligence
the researcher was unwavering in his attempts through scores with regard to different subscales of the EQ
the current project to refute the history-long divide test for part-time undergraduate EFL students?
between emotion and reason. Do participants' scores on legislative thinking style

To this end, the hunt for two kosher scales for significantly correlate with emotional intelligence
tapping the learners’ emotional and intellectual status was scores with regard to different subscales of the EQ
commenced. The best frameworks that could serve the test for part-time undergraduate EFL students?
aforesaid cause were thought to be Bar-On’s EQ-i as the
quintessential basis for gauging learners’ emotional state Literature Review
and Sternberg’s TSI (Thinking Styles Inventory) as the Research on Emotional Intelligence: Though literature is
archetypal groundwork for scrutinizing the learners’ fraught with diverse probes into varied facets of
thought orientations. Hence, to recap what was already emotional intelligence, the researcher does not intend, at
said, the significance of the current study lies in its this juncture, to provide an exhaustive list of studies
dealing with an unprecedented correlational analysis carried out thus far. Yet, an attempt is made hereby to
aimed at finding the feasible go-togetherness between attend to some of the most recent investigations
emotional and rational facets of individuals and thereby conducted with regard to only a few gains attributed to
disproving the long-lived separation between these two possessing high levels of emotional intelligence. 
rather complementary aspects of an individual. Some of the researchers working in the realm of

Research Questions: In line with the aforementioned line Viswesvaran [1] who examine the relationship between EI
of argumentation regarding the purported linkages and performance outcomes, Stubbs [2] who searches the
between emotion and reason, the following research linkages between EI and group performance, Hader [3]
question was formulated to set the scene for probing the who  reports  significant   correlation   between  emotional

question, each dealing with a certain subdivision of the

performance-relevant aspects of EI are Rooy and
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intelligence and both cognitive and social task styles in addition to measuring personality traits, Zhang
performance and Seal [4] who investigates the association and Sternberg [21] who scrutinize the relations between
between emotional competency and performance thinking styles and teacher characteristics, Hommerding
outcomes. [22] who investigates thinking style preferences in the

Gains in teaching due to emotional intelligence is the workplace and Fjell and Walhovd [23] who search the
next intriguing perspective which is addressed in studies bonds between thinking styles and personality traits.
by Haskett [5] on the relationship between emotional Moreover, in a number of more avant-garde probes,
intelligence and teaching success in higher education, Park, Park and Choe [24] study the relationship between
Phillips [6] dealing with the investigation of the bonds thinking styles and scientific giftedness, Zhang [25]
between emotional intelligence and effective teaching, probes the feasibility of enhancement in student
Drew [7] allocated to the scrutiny of the liaisons between achievement through teaching for a balanced use of
emotional intelligence and student teacher performance, thinking styles, Amadi-Echendu [26] elaborates on the
Justice and Espinoza [8] which is a probe into the linkages relationship between thinking styles and organizational
between emotional intelligence and beginning teacher intelligence/learning, Kao, Lei and Sun [27] investigate the
candidates, Alavinia and Ahmadzadeh [9] probing the impacts of thinking styles on web search strategies,
touchy issue of correlation between teachers’ emotional Zhang [28] probes the role thinking styles play in the use
intelligence and burnout levels and Alavinia and Kurosh of computing and information technology and Zhang and
[10] investigating the bonds between emotional Higgins [29] consider the relative power of socialization
intelligence and self-efficacy of Iranian EFL university variables for predicting thinking styles.
professors.

Finally, a number of investigations have been METHODOLOGY
dedicated to the scrutiny of the effects of emotional Sampling: As a rather large-scale study, the current
intelligence on marriage as a fundamental building block investigation comprised a slightly large number of
of life satisfaction. Najm [11], for instance, investigates participants (168 English students) belonging to two
the implications of emotional intelligence for marriage separate groups, i.e. 95 part-time and 73 diurnal students.
satisfaction, Paul-Odouard [12] explores the relationship Though the number of the participants in the first group
between emotional intelligence and women's interpersonal (part-time education group) remained fixed, the quantity
relationships and problem solving abilities and Smith, of participants in the second group (termed diurnal group)
Heaven and Ciarrochi [13] discuss the role of emotional was reduced to 70 owing to the submission of papers
intelligence in conflict communication and relationship including improper or faulty answers on the part of three
between the couples. participants.

Research on Thinking Styles: Among the vast body of basically among the diurnal and part-time third-graders
research allocated to the scrutiny of thinking styles one (juniors), the majority of participants were found to be of
can refer to the attempts by Grigorenko and Sternberg [14] something around 22 or 23 years of age, though
who search the bonds between thinking styles and exceptions were at times witnessed, with more age
academic  performance,  Zhang    [15]    that   explores the heterogeneity being observed particularly with regard to
relationship between Sternberg's thinking styles and the part-time students rather than the diurnal group.
Bigg's model of student learning, Zhang [16] that In absence of control for the possible influence of
investigates the association between thinking styles and gender, the participants taking part in the study
academic achievement as well as the relationship between encompassed both males and females, with much more
thinking styles and students' characteristics, Zhang [17] females than males constituting the total population.
who probes the relations between thinking styles and Overall, the research was conducted with a total of 42
personality types, as well as Zhang and Postiglione [18] masculine participants out of the whole population of 168
who  deal  with  the  liaison  between  thinking  styles, students (21 out of 73 diurnal and 21 from 95 part-time
self-esteem and socio-economic status. participants).

Other attempts targeted toward the exploration of
thinking styles are those carried out by Bernardo, Zhang Instrumentation
and Callueng [19] who discuss the linkages between Bar-On's EQ-i: Though the original version of the test
thinking styles and academic achievement, Zhang [20] included 133 questions, later revisions applied to the test
who puts forth the necessity for measuring thinking by  Bar-On  [30,  31]  reduced  its  size  to   a   considerable

As the participants of the study were selected
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degree, so that the modified version of the test comprised Sternberg's Thinking Styles Inventory (TSI): The scale
only 117 questions. Furthermore, through later of thinking styles [33] is a rather bulky self-report
amendments, the size of the domestically standardized measurement  device  encompassing  13  separate
instrument was reduced through eradicating the sections arranged under 5 distinct categories and
questions which had been rendered either irrelevant or including a total of 104 questions [34].  Table  1 presents
inappropriate to Iranian context by Samouei [32], who first a  sketchy  view  of  the  types  of  questions  each
introduced the test for domestic implementation. subscale  of TSI   is  composed  of.  Nevertheless,  for

Thus, what was utilized as the main source of data the purpose of the present research only the  first
collection for the current research was this very reduced category  of   the   test  (and  in  effect  the  main  one)
form which encompassed 90 questions arranged in 15 was exerted   containing   24   questions  arranged in
separate  sections, i.e. the so called subscales of three  different   subsections  of  executive,  legislative
Emotional Self-Awareness, Assertiveness, Self-Regard, and  judicial  thinking  styles.  It  is  also  worth
Self-Actualization, Independence, Empathy, Social mentioning at this juncture that the 24-item version of the
Responsibility, Interpersonal Relationship, Reality test is indeed the most ubiquitously used scale, the
Testing, Flexibility, Problem Solving, Stress Tolerance, domestic utilization of which goes back to approximately
Impulse Control, Optimism and Happiness. Finally, the a decade ago.
test is said to be apt for implementation with only As formerly stated, the questionnaire contained 24
academics (the university students) aging 18 and over, in questions in three separate 8-item sections. The
that the originally piloted population had included simply participants were first required to provide their answers,
the undergraduates. following the original designer's lead, on a Likert scale

The answers to test  questions  were  to  be provided from 1 to 7, with 1 indicating full agreement with the
on a Likert Scale with 5 options from strongly agree to statement and 7 standing for lack of accord. The other
strongly disagree. While a greater number of the figures on the continuum (2 to 6) were to be inferred as
questions (48 out of 90) were scored in the direct increasing degrees of agreement between none and
mathematical order from 1 to 5 (with the full score being whole.
given to strongly agree and the minimum score being Then, to calculate the total score for each of the
assigned to strongly disagree), the remaining 42 were separate subscales, the individual points given by the
graded in the reverse order. Owing to the fact that each of participants to the questions on each distinct subsection
the test subscales was composed of six questions, the of the test were added and the gained figure was divided
total score for each subscale equaled thirty. Furthermore, by 8, using the software provided particularly for the
the maximum grade for the entire test was 450. purpose of scoring the test.

Table 1: Sample Items from the Thinking Styles Inventory (Adopted from [27], p. 853)
Sample items Scale type Key characteristic
I like tasks that allow me to do things my own way legislative being creative
I like situations in which it is clear what role I must play or in executive being conforming
what way I should participate.
I like to evaluate and compare different points of view on issues judicial being analytical 
that interest me.
I like to complete what I am doing before starting something else monarchic dealing with one task at a time
When undertaking some task, I like first to come up with a list of hierarchic dealing with multiple prioritized tasks
things that the task will require me to do and to assign an order of 
priority to the items on the list.
I usually know what things need to be done, but I sometimes have oligarchic dealing with multiple non-prioritized tasks
trouble deciding in what order to do them.
When working on a written project, I usually let my mind wander anarchic dealing with tasks at random
and my pen follow up on whatever thoughts cross my mind.
Usually when I make a decision, I don't pay much attention to details. global focusing on abstract ideas 
I like problems that require engagement with details. local focusing on concrete ideas
I like to be alone when working on a problem. internal enjoying working independently
I like to work with others rather than by myself. external enjoying working in groups
I like to do things in new ways, even if I am not sure they are the best ways. liberal using new ways to deal with tasks
In my work, I like to keep close to what has been done before. conservative using traditional ways to deal with tasks
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Design and Procedure: The current study was descriptive RESULTS
and correlational in nature, in that the researcher was after
finding the viable correlation(s) between several The analysis of data elucidated a number of
subscales of Bar-On's EQ-i and those of Sternberg's significant correlations between several subtests of
thinking styles questionnaire. To conduct the Sternberg's index of thinking styles and those of Bar-On's
investigation, first two intact groups of English students EQ-i. These findings are expounded in sufficient depth
(168 participants) from the faculty of humanities of Urmia below (it's worth mentioning that the significant results
University were selected, consisting of 73 diurnal and 95 are represented at both .05 and .01 levels in the following
part-time education students. matrices adopted from SPSS outputs, with one asterisk

Successive to choosing the sample, the two said signifying the significant correlation at .05 and double
questionnaires were consecutively disseminated to the asterisk standing for .01 level of significance). To provide
testees on a number of separate sittings. As to the first for enhanced perception, the results of correlation
scale (Bar-on's EQ-i), since most of the instruction was analyses are explicated in two distinct sections under two
provided in written form on the questionnaires, little separate headings.
guidance was demanded to be given as to the answering
procedure. Additionally, it must be noted here, since the Diurnal Group's Correlation Results: As is seen in
test was not among the category of speed tests, the Table 2, there is significant correlation between the three
amount of time appropriated for test completion was not subtests of Sternberg's thinking styles and Bar-On's scale
held within precisely controlled limits. Yet, as the standard of problem solving at .01 level (for judicial, executive and
time of fulfillment was estimated to be something between legislative thinking styles r equals .478, .448 and .331
20 and 25 minutes, the testees were required to stick to respectively, p < .01). Regarding the subscale of
time restrictions as far as possible. happiness only one significant correlation is reported with

Thinking styles questionnaire, on the other hand, legislative thinking style (r = .237, p < .05). Furthermore,
took a considerably shorter amount of time to fill, albeit no the next subcategory of EQ test (independence) correlates
serious time restraint was involved. Furthermore, the significantly with judicial (r = .289, p < .05) and legislative
desired scores were computed using the software (r = .398, p < .01) thinking styles, but not with executive
designed particularly for the purpose of test score style. The other significant degree of correlation is the
calculation. one witnessed between stress tolerance and three

Though the size of part-time group participants used categories of judicial (r = .303, p < .05), executive (r = .339,
at the stage of data analysis went under no p < .01) and legislative (r = .341, p < .01) thinking styles.
transformation, only 70 papers out of the whole The scale of self-actualization, on the other hand,
population of diurnal students' results were found to be correlates only with judicial and executive styles with r
valid for final analysis, with the remaining three equaling .354 (p < .01) and .374 (p < .01), respectively.
containing   incomplete      or   inappropriate   responses. Next in the matrix we come to the significant
Finally, to scrutinize the potential correlation between the correlations holding between emotional self-awareness,
scores gained on subtests of Bar-On's EQ-i and those of on the one hand and executive (r = .264, p < .05) and
Sternberg's thinking styles, the researcher made use of legislative (r = .254, p < .05) thinking styles, on the other.
Pearson Product Moment Correlation as the main This is where reality testing, the other subcategory of EQ
statistical analysis. test, only correlates with judicial thinking style with an r

Data Analysis: In an attempt to come up with clear-cut relationship are also found to correlate significantly with
answers to the study questions, Pearson Product Moment simply one of the thinking styles, i.e. legislative thinking
Correlation was exploited as the  major  statistical style at .05 (r = .286).
analysis. Hence two separate correlation matrices were The next two categories of optimism and self-regard,
obtained to specify the would-be correlations  between however, represent a significant correlation with all three
the subtests of Bar-On's EQ-i and those of  Sternberg's subscales of thinking styles. The correlation coefficients
TSI with due heed to both diurnal and part-time of optimism with judiciary, executive and legislative
participants' performances. thinking  styles  equal  .440 (p < .01), .405 (p < .01) and .301

of .333 (p < .01). The obtained scores on interpersonal
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Table 2: The Results of Pearson Correlation for Diurnal Group Participants Table 3: The Results of Pearson Correlation for Part-Time Group

**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

(p < .05)  and   those  between  self-regard  and  these
three thinking styles are .375 (p < .01), .368 (p < .01) and
.483 (p < .01), respectively. Yet, impulse control scores
correlate solely with judiciary  thinking  styles  (r = .247,
p < .05).

To wrap up this section, the last  categories  of EQ
test (flexibility, social responsibility, empathy and
assertiveness) are found to have no  significant
correlation  with   thinking   styles   scores,   with   the
only   observed     significant    correlation   being   the
one  between   empathy    and   judiciary   thinking  style
(r = .246, p < .05).

Participants

**. Correlation is significant at the 0.05 level (2-tailed).
*. Correlation is significant at the 0.01 level (2-tailed).

Thus, based on the findings shown in Table 2, it can
be asserted that there is sufficient evidence as to the
existence of significant correlation between participants'
scores on the subscales of Sternberg's thinking styles and
those obtained on a number of subsections of Bar-On's
EQ-i. Accordingly, questions 1.1, 1.2 and 1.3 are to be
partially approved with an ample amount of support from
the findings.

Part-Time Group's Correlation Results: Now turning to
the results of correlation analysis regarding part-time
participants sitting the tests, we are faced with some other
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significant correlations between the scores on several As judicial thinking style has to do with qualities like
subparts of both tests. Judicial thinking style, as Table 3
reveals, correlates significantly with a number of EQ
subtests including problem solving (r = .379, p < .01),
emotional  self-awareness  (r  = .234, p  <  .05),  optimism
(r = .225, p < .05), social responsibility (r = .264, p < .01),
empathy (r = .280, p < .01) and assertiveness (r = .269, p <
.01).

A greater number of significant correlations are
viewed between executive thinking style and different EQ
subtests, entailing those of problem solving (r = .482, p <
.01), happiness (r = .282, p < .01), emotional self-
awareness (r = .203, p < .05), reality testing (r = .207, p <
.05), interpersonal relationship (r = .352, p < .01), optimism
(r = .335, p < .01), self-regard (r = .244, p < .05), social
responsibility (r = .501, p < .01), empathy (r = .377, p < .01)
and assertiveness (r = .211, p < .05).

Likewise, with regard to the last category of thinking
styles (legislative type) significant correlations subsist
with scores on independence (r = .374, p < .01), emotional
self-awareness (r = .230, p < .05), interpersonal
relationship (r = .202, p < .05), impulse control (r = -.208, p
< .05) and empathy (r = .344, p < .01).

Then, on ground of the findings listed in Table 3,
ample substantiation is gathered in favor of questions 1.4,
1.5 and 1.6, in that several significant correlations are
found to hold between the subscales of both tests at .01
and .05 levels of significance. In other words these
questions are, to some extent, confirmed.

DISCUSSION

In acquiescence with the manner in which the results
of the study were presented, it would prove more
convenient to regulate the discussion of the results in a
parallel mode, by primarily discussing the results
pertaining to diurnal group and then attending to the data
relevant to part-time group.

Discussion of Diurnal Group Results: Based on the
contents of Table 2, several significant correlations are
encountered between the subscales of the two
instruments administered in the study (i.e. between the
components of Bar-On's EQ-i and those of Sternberg's
TSI). As the initial indicator of significant correlation,
judicial thinking style was found to correlate with most of
the categories of Bar-On's test including problem solving,
self-actualization, reality testing, optimism and self-regard
(p < .01) as well as independence, stress tolerance,
impulse control and empathy (p < .05).

evaluation of rules and procedures as well as analysis of
existing systems and ideas [35], its correlation with the
partially overlapping domains of problem solving and
reality testing is thought to be well grounded, in that
some sort of reasoning is at work in all three categories.
Yet, as to the other instances of correlation, no justifiable
exposition is deemed liable to be appropriated.

Executive thinking style, on the other hand,
significantly correlated with the components of problem
solving, stress tolerance, self-actualization, optimism and
self-regard (p < .01) as well as with emotional self-
awareness (p < .05). In view of the fact that an individual
with executive thinking style "prefers to follow rules and
prefers problems that are pre-structured" [35], the bonds
between this category and problem solving are thought to
be well-substantiated, while the other correlations don't
seem quite prone to justification.

Further, the last subscale of Sternberg's TSI, that is
legislative thinking style, enjoyed significant correlation
with the scales of problem solving, independence, stress
tolerance and self-regard (p < .01) as well as with
happiness, emotional self-awareness, interpersonal
relationship and optimism (p < .05). Being mainly founded
on the ability of the individual to embark on the issues
that demand creativity, this thinking style was speculated
to significantly correlate with those elements of Bar-On's
test which were somehow oriented toward creativity;
hence the correlation between legislative thinking style
and the components of problem solving, independence,
stress tolerance, interpersonal relationship and optimism
is thought to be logical, in that at least a bit of creativity
is present in all these five categories.

Discussion of Part-Time Group Results: With regard to
the subjects participating in the part-time group (as the
data in Table 3 depicted), somewhat divergent results
were gained. This time judicial thinking style was found to
correlate with problem solving, social responsibility,
empathy and assertiveness (p < .01) as well as with
emotional self-awareness and optimism (p < .05).

Also, with regard to executive thinking style,
significant correlations were reported with the elements of
problem solving, happiness, interpersonal relationship,
optimism, social responsibility and empathy (p < .01) as
well as with emotional self-awareness,  reality  testing,
self-regard and assertiveness (p < .05). Finally, legislative
thinking style simply correlated with the scales of
independence and empathy (p < .01) and with emotional
self-awareness, interpersonal relationship and impulse
control (p < .05).
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Therefore, while judicial and legislative thinking REFERENCES
styles enjoyed more instances of significant correlation
with the subscales of Bar-On's EQ-i among the diurnal
group participants, in the part-time group a totally
different result was obtained pointing to the dominance of
executive thinking style which was found to significantly
correlate with ten out of fifteen subcategories of Bar-On's
test.

Drawing on the upshots gained through the analyses
of diurnal group results, the considerable culmination
would be that through developing the learners' evaluative
and analytic skills (what judicial thinking style is after
materializing) and by enhancing their creative capacities
(what legislative thinking style is basically inclined to),
one would hope to witness a noticeable improvement in
the individuals' emotional intelligence level. Yet, an
alternative interpretation of the findings might be
formulated in terms of confirmation of the gains in the
learners' evaluative, analytic and creative thinking powers,
owing to the heightened level of emotional intelligence. 

However tantalizing as it might appear, this intriguing
manner of interpreting the results is subject to refutation
based on what is obtained in the second part of the study
(i.e. with regard to part-time group). As these alternative
findings reveal, no traces of dominance are encountered
regarding the priority of judicial and legislative thinking
styles. Instead, executive style is found to enjoy a higher
status in terms of more correlational evidence submitted
between this category and the elements of Bar-On's test
(A piece of finding which was neither anticipated nor
considered desirable).

CONCLUSION

Several instances of significant correlation between
the scores on three subscales of Sternberg's thinking
styles inventory and those of Bar-On's EQ-i urges the
researcher to conclude that manipulating the learners'
thinking styles in an appropriate manner may contribute
to heightening their emotional intelligence level. 

The findings of the study seem to advocate the
significance of thought processes and educational
orientation in (re)shaping the individual's emotional
intelligence. Yet, the upshots gained in the study are not
yet well-grounded and hence more scrutiny is called for as
to the possible role of an individual’s thinking styles and
their potential implications for a person's general level of
emotional intelligence.
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