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Abstract: Extra-curricular management is an integral part of the school management system. Teachers being
the main executors of extra-curricular activities should possess sufficient knowledge and skills in order to
ensure the success of extra-curricular education. This article aims to determine teachers’ competency in school
extra-curricular management. Teachers’ competency comprises knowledge and skills in planning, implementing,
guiding and evaluating. Quantitative survey method employing a set of questionnaires was administered to
answer the research objectives. A sample of 150 teachers took part in the survey. The overall result showed
that teachers’ competency in extra-curricular management was relatively high (m=3.82, sd=0.42). Results also
showed that there was a significant difference in teachers’ competency with regard to teaching options (t=2.72,
p<0.05) and continuous professional development courses attended (t=10.86, p<0.05). The results of this study
presented a picture of teachers’ competency in managing extra-curricular activities in schools. The results of
this study provide appropriate guidelines to policy makers and also policy executors in improving the
competency of teachers to manage extra-curricular activities in schools.
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INTRODUCTION innovativeness, creativity, productivity, competitiveness

In the context of education in Malaysia, the National which is becoming more challenging [1].
Philosophy of Education outlined the intention to be The Malaysia’s Ministry of Education issued a
achieved in human capital development among circular [2] which states that students’ participation in
schoolchildren. The formation and development of human extra-curricular activities is compulsory. All students must
potential through an integrated and holistic approach in participate in at least one uniform body, a club or society
the aspects of physical, emotional, spiritual, intellectual and a sports or game activities. As civil servants, the
and social development is given much emphasis. In fact, participation of all teachers in managing, supervising and
the government, through the Education Development organising extra-curricular activities is also compulsory to
Master Plan (PIPP), would also like to produce Malaysian ensure effective implementation of the extra-curricular
citizens who are knowledgeable, competent, honourable, activities in the school. According to [3], many teachers
responsible, confident and supportive of the peace and and even principals do not realise that they must carry out
prosperity of the people and country. extra-curricular activities similarly to implementing the

To realise this, students’ involvement in extra- academic curriculum in the classroom. Many considered
curricular activities are emphasised. One strategy that the implementations of the extra-curricular activities
formulated to achieve the goal of education policy is to are an initiative of the school alone.
encourage students’ involvement in extra-curricular The concept of extra-curricular activities has changed
activities. Extra-curricular activities at school are important and now it is accepted as part of the school curriculum
to realise the concept of knowledge, experience and skills rather than activities outside the curriculum. In fact, the
across the curriculum. Extra-curricular activities are aimed academic curriculum and extra-curricular activities are
at providing students with the knowledge and skills related and are supportive of each other. School
required to become holistic students with superior curriculum emphasizes on the cognitive characteristics
personal characteristics, such as high self-esteem, while the extra-curricular activities focuses more on

and resilience, to face the current phase of globalisation,
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acquiring affective and psychomotor skills. Thus, the academic   excellence    than    extra-curricular    activities.
importance of extra-curricular activities is equivalent to If  this  neglect in  the  implementation  and  achievement
the importance of the academic curriculum and of extra-curricular activities continues, the National
participation in extra-curricular activities complement the Education  Philosophy’s  desire  to  produce  students
overall learning process in school. Areas of extra- who are integrated and holistic cannot be achieved.
curricular activities that complement the academic Therefore, the importance of extra-curricular activities
curriculum have long existed in educational institutions. should be taken seriously and their implementation in
But this area is often neglected, especially in terms of schools needs to be upgraded in line with the academic
management and planning that so much energy and time curriculum in order to achieve the nation’s educational
has been wasted [4]. goals.

The Ministry of Education is aware of the importance Presently, various questions regarding the effective
of extra-curricular activities for school curriculum management of a school’s extra-curricular activities and
effectiveness and development of the nation. Extra- its contributions to the academic and holistic
curricular activities are believed to be effective in development of students are being put forth. Extra-
fostering a balance between mental and spiritual curricular activities were given utmost attention by the
development and also physical, emotional and social Ministry of Education and its implementation in schools
development of students consistent with the National was also emphasised. Every teacher in school must be
Philosophy of Education. The importance of extra- involved in managing extra-curricular activities, as it is a
curricular activities is further emphasised in a circular [5], part of the official duties of teachers. Therefore, teachers
which states that, similar to the curriculum, extra-curricular need the knowledge and skills to perform the task, which
activities also play a role in physical and spiritual in turn will determine the effectiveness of the management
development of students. Therefore, school curriculum of extra-curricular activities at school.
and extra-curricular activities have the same role and these This article highlights four problems. The first
should be addressed by all parties involved. According to problem it identifies is the lack of interest and skills among
[6], to implement the national education policy, emphasis the teachers responsible for the extra-curricular activities
is not only given to academic curriculum development but in schools. According to [1], the involvement of teachers
the areas of extra-curricular development also should be in extra-curricular activities over the years is only
given equal emphasis. The move to set aside 10 per cent superficial. Many teachers consider extra-curricular
for students’ participation in extra-curricular activities as activities as an onerous task and are less interested and
a condition of entry into tertiary education showed the motivated to carry it out.
importance of extra-curricular activities in determining the The second problem is the lack of experience of the
future of the students. This also means that teachers teachers in implementing extra-curricular activities. Each
uphold a big responsibility in the implementation of extra- teacher has different experiences. However, teachers in
curricular activities in schools to ensure that student Malaysia come from the same system of education, where
involvement is at an optimum level. academic excellence is overemphasised. However, many

Malaysia’s  education  system  is  more  concerned teachers may not have the background and experience in
with academic achievement, thus making the extra-curricular activities involvement. This statement is
implementation of extra-curricular activities unfavourable supported by studies by [8], who found that teachers face
at  school. According to [7], education system in the problem of lack of experience in the areas of extra-
Malaysia is still seen as a system that emphasises on curricular activities.
examination. The success of a school is measured in terms The third problem is the lack of extra-curricular
of students’ achievement in examinations. He said that management courses organised for teachers. According
successful  schools  that  produce  90-100%  success in to [7], 95% of teachers do not have the opportunity to
an examination  are  considered  as  more  superior  than attend continuous professional development courses to
other schools even though the closest rival can produce enhance their teaching. Moreover, the right course to
world-class tennis players. This proves the stereotypical meet the needs of the extra-curricular activities, such as
view that need to be changed and corrected so that courses to train skills in managing, planning extra-
successes in extra-curricular activities are given equal curricular activities and upgrading a teacher’s knowledge
recognition. The 2001-2010 Education Development book on the activities of a society or club and skills in sports
also states that all levels of education still emphasise and games are not offered.
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The final problem is the lack of resources, facilities
and infrastructure in many schools to implement extra-
curricular activities. It cannot be denied that teachers face
many constraints in managing extra-curricular activities in
school. Among them are the lack of resources and
facilities, finance, encouragement from parents and
encouragement from the school itself. Most schools are
still confronted with basic infrastructure problems such as
inadequate equipment, lack of space and playground, as
well as limited financial provisions. The emphasis on
academic excellence by parents and schools makes extra-
curricular activities as often ignored and outcast in the
pursuit of academic success.

This study aims to obtain feedback on teachers’
competency in managing extra-curricular activities at
national  secondary  schools in Malaysia. Are the
teachers competent enough to manage and implement
good  extra-curricular  activities in schools? Competency
of teachers is viewed as the knowledge and skills of
teachers in planning, implementing, conducting and
evaluating extra-curricular activities for which he/she is
responsible.

MATERIALS AND METHOD

Research Design: This study is a descriptive study,
using the quantitative approach in the form of survey
research. This study was conducted on teachers who are
advisors of an extra-curricular programme. Sampling
involved 150 teachers from the Klang Valley, comprising
33 male and 117 female teachers, who were selected at
random.

Procedure: The questionnaire used for this study was
developed according to questionnaires from several other
researchers in this area. This study referred to the
questionnaire by [1, 3, 9, 10]. Modifications were made to
items in the questionnaire and thus producing a single set
of questionnaire that was used in this study. In addition,
the management components put forth by [11-13] were
also used as a guide when establishing the items in the
questionnaire. The questionnaire for this study contains
50 items related to extra-curricular management in schools.
Items for the questionnaire were developed based on five
constructs of teachers’ competency in the management of
extra-curricular activities in schools. These constructs are
knowledge, planning skills, implementing, leading and
evaluating. Analysis of the pilot study for the Leading 3.91 .43

questionnaire showed that the overall Cronbach’s alpha
value is 0.95 as shown in Table 1.

Table 1: Alpha Cronbach for each construct of teachers’ competency

Alpha Cronbach

Knowledge 0.84
Planning 0.82
Implementing 0.80
Leading 0.77
Evaluating 0.79
Overall Alpha Cronbach 0.95

RESULTS AND DISCUSSION

The mean score and standard deviation for the five
constructs of teachers’ competency in managing extra-
curricular activities are shown in Table 2. The study
showed that teachers’ competency in the management of
extra-curricular activities in national secondary schools in
Malaysia is high, with the mean ranging from 3.64 to 3.96.
This indicates that the competency of teachers in terms of
knowledge, planning, implementing, leading and
evaluating extra-curricular activities in schools is high.
From the five constructs studied, teachers are most
competent in evaluating, followed by leading and
implementing. The competency of teachers in terms of
knowledge is high, while this study showed that teachers
are less competent in planning extra-curricular activities.

The study showed that, as a whole, teachers’
competency is high, meaning that teachers do have the
knowledge and skills to manage extra-curricular activities
in schools. This finding is important because the
effectiveness of extra-curricular activities in schools is
highly dependent on teachers’ competency in carrying
out their duties and responsibilities as the advisor for
extra-curricular activities.

However, teachers are less competent in planning
extra-curricular activities as compared to other constructs.
This implies that teachers lack confidence and are having
problems in planning extra-curricular activities.
Furthermore, this study also showed that teachers are
most incompetent in planning outdoor activities. If
teachers cannot plan varied and interesting activities that
meet the needs of the students, it will discourage students
from getting involved in extra-curricular activities.

Table 2: Mean score and standard deviation for teachers’ competency
Mean SD

Knowledge 3.70 .59
Planning 3.64 .54
Implementing 3.91 .40

Evaluating 3.96 .40
Overall 3.82 .42
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These  findings  are  parallel  to  similar  studies  by [3]
and  [9],  who  reported  that  planning  practices  scored
the lowest among all the aspects. A study by [14] also
found that graduate teachers who underwent a one-year
immersion  course for both secondary and primary
schools   are   less   confident   to   plan   activities  for
their  schools’  extra-curricular  activities.  This  may  be
due to the difference between current needs and what
they have learned in theory (requirements versus
principles).

Systematic and rigorous planning is fundamental to
the success of extra-curricular activities. Planning is
necessary to ensure the smooth running of all activities
so that activities can be carried out effectively and bring
benefits to all students who participated. Activities that
are not appropriate and are boring will not help to develop
appropriate skills among the students and this may lead
to loss of interest among the students to participate in
such activities.

The findings also show that knowledge,
implementing, leading and evaluating are at high levels.
These findings parallel the findings of a study by [15]
stating that the level of extra-curricular management skills
for teachers in terms of guiding and implementing is high.
Similarly, a study by [9] also found that the level of
teachers’ effectiveness in the implementation of extra-
curricular activities is high.

The construct of evaluating has the highest mean
value when compared to the other constructs. This may
be explained by the conditions of admission to the public
institutions of higher education, which take into account
the involvement in extra-curricular activities. Therefore,
the format of evaluating a school’s extra-curricular
activities has been standardised. Thus, extra-curricular
activity teachers use a standardised evaluation form
based on clear guidelines to evaluate students’
involvement in extra-curricular activities.

Previous studies showed that teachers are an
important factor in the implementation of extra-curricular
activities in schools. This statement is supported by the
findings [4, 9, 14-20]. Implementation of effective extra-
curricular activities is dependent entirely on the integrity
of the teachers as advisors for the units in extra-curricular
programme. The school administrators also play an
important role in the distribution of tasks in which the
teachers’ ability, specialisation, interests and experience
must be taken into account. Teachers are the movers and
supporters of the National Philosophy of Education in its
intention to produce a comprehensive and integrated
student   in   terms    of    physical,   emotional,    spiritual,

Table 3: Teachers competency based on subject options
n M sd df t

Yes 50 3.95 .42 148 2.72*
No 100 3.76 .41
*p<0.05

Table 4: One way ANOVA for teachers competency based on teaching
experience

SS df M F
Between Group .60 2 .30 1.73
Within Group 25.51 147 .17
Total 26.11 149
*p<0.05

intellectual and social development, which can be realised
through students’ involvement in extra-curricular
activities.

Table 3 shows the level of competency of teachers to
manage extra-curricular activities based on whether the
teachers’ teaching option is related to the extra-curricular
association that he/she led. Results show that there are
significant differences between teachers leading extra-
curricular programmes similar to their teaching options as
opposed to those who do not (t=2.72, p<0.05).

The findings of this study show similarities to a
study by [20], whereby physical education and sports
science option teachers are more capable of handling
extra-curricular activities than are non-option teachers.
This shows that option teachers have a greater advantage
and knowledge to manage extra-curricular activities in
schools. This will directly benefit and attract the students
to participate in extra-curricular activities because the
teacher is a role model for the students to become active
in extra-curricular activities [21].

A one-way ANOVA was conducted to determine the
differences in teachers’ competencies to manage extra-
curricular activities of three groups of teachers based on
their teaching experience, ranging from 1 to 5 years, 6 to
10 years and more than 10 years. Table 4 shows the
results of the analysis. Results showed that there is no
significant difference between the levels of competency
to manage extra-curricular activities based on teachers’
teaching experience (F[2,147] = 1.73, p>0.05).

The finding is contrary to the findings of a study
conducted by [9] and [16]. The study by [9] showed that
experienced teachers are far more effective in
implementing extra-curricular activities than are teachers
with less teaching experience and research findings of the
study by [16] showed that more experienced teachers
have less problems in managing sports and games in
secondary schools as compared to less experienced
teachers.
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Table 5: One way ANOVA for teachers competency based on courses

attended

SS df M F

Between Group 3.36 2 1.68 10.86*

Within Group 22.75 147 .16

Total 26.11 149

*p<0.05

Table 6: Post hoc test for teachers competency based on courses attended 

Extra-curricular Extra-curricular Mean

Courses attended (J) Courses attended (J) Diff  (I-J) sd

None 1-2 times -.19(*) .076

3 times and more -.38(*) .085

1-2 times None .19(*) .076

3 times and more 1.19 .097

3 times and more None .38(*) .085

1-2 times .19 .097

*p<0.05

Table 5 shows the result of the one-way ANOVA
conducted to determine whether there are significant
differences between the teachers’ competencies in
managing extra-curricular activities based on related
courses attended. Results showed that there are
significant differences between teachers’ level of
competency in the management of extra-curricular
activities based on related courses attended
(F[2,147]=10.86, p>0.05). A post-hoc test was further
conducted to determine which group is more different
from the rest. 

Results of the post hoc test (Table 6) show that there
are significant differences between teachers who have
never attended a course in extra-curricular activities and
those who have attended 1 to 2 times and 3 times and
over. The mean score for teachers who had attended
extra-curricular activities courses 3 times or more are
highest, followed by teachers who have attended the
course 1 to 2 times. In conclusion, the findings of the
ANOVA test and post hoc tests showed that differences
in teachers who have attended extra-curricular courses are
more effective in managing such activities as compared to
those who have never attended similar courses.

The experience of attending courses is an important
factor in determining the competence of a teacher to
manage extra-curricular activities. Results of this study
show that more courses attended by teachers increase
their competence. The mean score for teachers who have
attended extra-curricular courses 3 times or more is the
highest, followed by teachers who have attended such
courses for 1 to 2 times. 

Similar findings by [16] where there is a difference in
the performance of sports and games among students in
schools whereby the teachers attended sports and games
courses versus those who have never attended a course
in sports and games. This suggests that teachers need to
attend courses to enhance their knowledge and skills in
curriculum management while increasing the competency
of teachers as extra-curricular activities advisors.

This study gives a comprehensive picture of the level
of competency in the management of extra-curricular
activities among schoolteachers. In general, teachers as
extra-curricular advisors in schools were found to be
highly competent in managing extra-curricular activities.
However, the competency of teachers in the aspect of
planning needs to be increased. To ensure the success
and achievement of schools’ extra-curricular activities’
objectives and goals, planning plays an important role.
Teachers should be given specific guidance and training
in the areas of extra-curricular management to enhance
their capabilities, especially in terms of planning. The
teaching profession is a challenging profession and
requires specific skills not only in curriculum but also in
extra-curricular programmes. Therefore, teachers must be
equipped with the necessary knowledge and skills to be
competent extra-curricular advisors, which in turn will lead
to excellence in extra-curricular activities thus producing
competent human resources.

The findings also have an impact on school
administrators such as principals, in particular, senior
assistant for curriculum and extra-curricular activities.
School principals must look at the capabilities and abilities
of every teacher before allocating specific tasks to each
teacher based on their options, training and courses
attended by teachers to the best possible match. In
addition, senior assistants for extra-curricular activities
play an important role in providing guidance, instruction,
motivation and encouragement to teachers so that
teachers can do their jobs more effectively. Effective
communication between administrators and teachers is
also very important to resolve any problems or conflicts
that arise, because the school is an organisation that
cannot escape from a variety of problems.

In addition, these findings also provide implications
for policy makers in the Ministry of Education, particularly
in the Teacher Education Division and the Extra-curricular
and Sports Division. This study showed that more than
half of the respondents surveyed (56%) had never
attended any course in conducting extra-curricular
activities. The findings of this study can be a platform to
the Ministry of Education, especially the Teacher
Education Division and the Extra-curricular and Sports
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Division, to plan and develop training or other suitable 2. Profesional Circular Nos. 1/1985. Ministry of
programmes to improve teachers’ competency in the
management of the schools’ extra-curricular activities.
Ongoing training should be conducted from time to time
to enhance the knowledge and skills of teachers as well as
deliver the latest information in education especially in the
areas of extra-curricular activities, which is a platform for
lifelong learning.

CONCLUSION

The management of schools’ extra-curricular
activities is an important pillar in the management of any
school system. The implementation of effective extra-
curriculum programmes that can guarantee quality and
excellent learning experience which enhances classroom
learning will increase the potential of students to achieve
a balance of physical, emotional, spiritual, intellectual and
social domains of the students.

The success of the schools’ extra-curricular
programmes requires careful management and good
organisation. Teachers as the main personnel in
implementing extra-curricular activities should also have
sufficient knowledge and skills to carry out the tasks
entrusted upon them, for extra-curricular educational
objectives to be realised. Therefore, teachers must be
equipped with the knowledge, skills, expertise and the
latest developments in the areas of extra-curricular
management and activities so that they can carry out their
duties confidently and effectively. The ability to manage
extra-curricular activities effectively is a key factor in
determining the success of extra-curricular programmes in
schools. Therefore, teachers assuming this responsibility
must be more dedicated and committed and must always
be ready to deal with the challenges that arise. In addition,
support and motivation from school administrators,
parents and students are also necessary to achieve all the
planned extra-curricular programmes.

With an excellent extra-curricular programme
management, it is hoped that students’ involvement in
such activities will be further enhanced, with the hope of
producing skilled young people in all aspects of life and
thus creating the next step towards building a nation of
excellence, glory and distinction.
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