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Abstract: The ability to express one’s thoughts effectively in writing relies on one’s efficacy with regard to this
skill-a skill which an individual needs in his/her lifelong learning journey. This study was conducted to examine
English language learners’ self-efficacy in writing. Specifically, this study investigated the self-efficacy of
Malaysian secondary school students learning English. The study also examined the relationship between the
learners’ self-efficacy and their writing performance and competence. Two instruments were used to collect
data. First, the participants were given writing assessments and their scores were reflected in their performance
measurements. Second, the participants responded to the questionnaires on self-efficacy. The data were
analysed using descriptive statistical techniques and a correlation analysis was also performed. Descriptive
analysis showed that the respondents exhibited a medium level of self-efficacy in writing. Correlation analysis
revealed that there was a significant positive relationship between self-efficacy and writing performance. This
study contributes to the understanding of student self-efficacy; this enables teachers to develop useful
teaching materials and train students in the use of effective writing strategies. This will help students develop
a substantive knowledge of the writing process and increase their sense of self-efficacy surrounding writing,
helping them go through a wonderful, though subconscious, lifelong learning experience.

Key words: English as a Second Language  General perceived self-efficacy  Writing self-efficacy  Writing
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INTRODUCTION competence generally; thus, a high sense of self-efficacy

Writing is the major common medium by which good-quality writing, as opposed to low self-efficacy.
students establish and present their knowledge. The Studies on the written work of Malaysian ESL
ability to express one’s thoughts effectively in writing learners have shown that their writing often lacks vivid or
relies on one’s sense of efficacy towards the skill-a skill interesting elaboration and displays frequent language
which  an  individual needs in his/her lifelong learning mistakes throughout. As one of the core language skills,
journey. Writing is the most popular means by which writing composition remains crucial in the education
teachers assess student performance; however, writing is system [3], as discussed above. In some Malaysian
not an easy skill to learn. Writing is a highly complex and classrooms, many teachers complain that students
demanding task requiring  that  a  number  of  processes hesitate to write and leave their writing half done because
be performed. Skilled writers are able to negotiate they have the perception that writing is difficult, Thus,
grammatical rules and mechanical actions whilst they fail to make more effort to develop their writing. This
maintaining focus [1]. However, self-doubt, poor self- problem is common in other contexts as well [3, 4]. The
efficacy and poor motivation will negatively affect a development of writing competence demands that
student’s ability to write well [2]. It is believed that students be motivated to  succeed.  Self-efficacy  is  key
individuals who hold positive perceptions of themselves to promoting students’ cognitive, behavioural and
as good writers are more likely to pursue opportunities to motivational engagement, which demonstrates the
write, expend more effort during their writing process and importance of its role in the development of writing
demonstrate greater persistence in seeking writing competence.  However,  lack  of  focus and determination

or agency is likely to contribute to the production of



World Appl. Sci. J., 15 (Innovation and Pedagogy for Lifelong Learning): 08-11, 2011

9

hinder progress in learning writing in a second language their anxiety about the task of writing, their feelings about
[1]. Thus, the purpose of this study is to explore the its perceived usefulness and their evaluation of essay
relationship between student writers’ self-efficacy and writing specifically.
their ability in English-language essay writing. Students with high levels of self-efficacy that set and

Language educators and innovators lack knowledge pursue challenging goals are more likely to apply rigorous
of this area, mainly due to the lack of research and thus effort, seek out new solutions and persevere when they
they are not able to innovate or improve their pedagogical face difficulties [10]. By contrast, students with low self-
practices with regard to these issues. To address this efficacy either apply little effort to hard tasks or avoid
concern, this study was conducted. This study them altogether, have low educational aspirations and
investigated the self-efficacy of Malaysian secondary have weak commitment to goals [11]. Consequently, self-
school learners of English and its relationship with their efficacy has been found to be a good predictor of
writing performance and competence. This study people’s success in performing tasks, including writing
answered the following research questions: (1) What is tasks.
the self-efficacy level of Malaysian students of English in
terms of their English writing ability? (2) Is there a MATERIALS AND METHODS
relationship between writing self-efficacy and writing
performance? This study employed a survey approach with the

Deriving from social cognitive theory [5], self-efficacy aims of examining the level of self-efficacy of the
is defined as humans’ beliefs about their capabilities; participants who were English language learners at the
such beliefs play a crucial role in motivating human secondary school level, and analysing the relationship of
behaviour. According to [5], one’s self-efficacy has a this factor to their writing performance. The site was a
greater predictive power over the way one behaves than secondary school located in the  city  of  Seremban,
do one’s actual capabilities. Strong writing self-efficacy Negeri Sembilan, Malaysia.  The  participants  in  the
means a strong sense of confidence for the task of study  were  120  students,  of whom 60 were in Form 5
writing. With sufficient belief in their writing ability, and the other 60 in Form 3 (roughly equivalent to Years
individuals may have more interest in writing make more 11 and 9 in the United Kingdom and Twelfth and Tenth
constant effort and show greater perseverance and Grade in the United States)
resiliency in the face of difficulty when they are The two instruments used to collect data were: (i) a
conducting a writing task. writing task, and (ii) a self-efficacy questionnaire. The

Researchers in both composition and self-efficacy writing task was administered to the students in order to
have shown interest in writing self-efficacy and they have identify their actual writing capabilities. The task required
examined the relationship between writing self-belief and the Form 5 students to write, for a period of one hour, a
writing outcomes in academic setting; these studies found 350-word passage on one of five given topics. The Form
a strong relationship between them [6, 7, 8]. In this 3 students were required to write for 45 minutes and
research, self-efficacy was usually found to have the produce a continuous essay of not less than 120 words.
strongest predicting power among all the motivational Each student’s product was then assessed by qualified
constructs studied over writing performance; such English teachers according to criteria set out in the
findings support the claim made by [5] based on social Malaysian Examination Board’s Standard Assessment
cognitive theory, that self-efficacy plays a primary role in Criteria. Each criterion was scored either 1 if not met or 6
predicting writing performance. if met within the writing piece. All scores were then

Low levels of self-efficacy and poor writing averaged. The highest total score possible was 6 and the
performance could be related to the perceived magnitude lowest was 1. The writing-task standard was  equivalent
of the writing task. It may be much more difficult for a to the SPM (Sijil Pelajaran Malaysia - Malaysian General
student to put an effort in a task they believe to be Certificate) writing instrument for Form 5 and the PMR
overwhelming [9]. Pajares and Valiente [8] investigated (Penilaian Menengah Rendah - Malaysian Lower-
elementary-school students’ writing self-efficacy and Secondary Assessment) essay for Form 3. Essays were
found that the students’ self-predictions significantly assessed by six qualified English teachers who had
predict their writing performance and, furthermore, that experience in marking SPM- and PMR-examination papers.
their self-efficacy beliefs were shown to directly influence Inter-rater reliability was checked to ensure the reliability
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and validity of the scores. Participants were asked to write their learning goals, while low-proficiency learners were
two essays on the same topic within the same time frame, less expert in this regard. Furthermore, Oxford [15] claimed
one during the first week of a month and another at the that successful language learners used a wide range of
end of the month. Both essays were scored using a strategies and chose those that were most appropriate for
holistic scoring method [12]. their learning tasks. Second-language learners may use

Following completion of the writing  task  in  one strategies that make their writing more effective,
hour or 45 minutes, respectively, students then completed informative and persuasive when they attain a certain
the self-efficacy questionnaire within 35 minutes. The level of proficiency.
questionnaires, looking at general self-efficacy and The mean score of students on items pertaining to
English-language writing self-efficacy, were adapted from the mechanics of writing was moderate (M = 3.07). This
[7] and [9]. The questionnaires were composed of 20 items category included using correct tenses, maintaining
on ‘General Perceived Self-Efficacy’ and another 20 items coherence throughout the paragraph and using correct
on ‘Writing Self-Efficacy’. The response method was a punctuation. Mechanics also included accurate spelling
Likert-type scale: 5-strongly agree to 1-strongly disagree. as well as the ability to use a wide range of vocabulary
The reliability of the questionnaire was determined by correctly, the ability to use correct transitions and
calculating Cronbach’s alpha. By means of this reliability coordinators to link ideas and the ability to incorporate
analysis,  it  was  found  that  the  overall reliability of all language devices such as idioms and proverbs. For
40 items was 0.916. The alpha value of a completely organisation of ideas, mean score was moderate level (M
perfect test would be 1.00. Hence, the alpha value of the = 2.28); this category includes organisation of ideas,
items which was close to 1.00 was acceptably high [13]. In writing topic sentences and supporting statements and
other words, the items of the study were highly reliable. ending the essay with an appropriate concluding
The data were also analysed using descriptive statistics paragraph. The mean score for creativity was also of a
and a correlation analysis was performed. moderate level (M = 3.06).

RESULTS AND DISCUSSION The Relationship Between Self-Efficacy and Writing

Students’ Level of Self-Efficacy: The results showed that positive correlation between self-efficacy and writing
students’ overall self-efficacy was moderate, which performance in English, (r = 0.563, p = 0.000). In terms of
paralleled their moderate level of achievement in writing. differentiation, writing self-efficacy also showed a large,
There was a moderate level of self-efficacy (mean [M] significant positive relationship between writing self-
3.3638, SD = 0.48064) and a moderate level of writing self- efficacy and writing performance, (r = 0.641, p = 0.000).
efficacy (M = 3.2467, SD = 0.5710); the highest mean score However, the correlation between general self-efficacy
of respondents was 4.38. This result conformed to the and writing performance was found to only have a
results of Sawyer et al. [2], who suggested that low medium positive correlation. Consequently, students’
efficacy may affect students’ ability to write. Students medium level of self-efficacy in organisation and
with higher self-efficacy were more skilful and were able mechanics of writing were positively correlated to writing
to negotiate rules and mechanics while maintaining their performance in which the mean writing grade was also of
focus. On the writing task, 25.8% and 2.5% of students moderate level (M = 3.71).
scored in band 5 and band 6, respectively, so we can infer Hence, the findings of this study are in line with
that the majority of the students were not high-achieving those of [2, 7] and [11], who suggested that people who
writers. have high self-efficacy are more likely to pursue

A high mean was seen for self-efficacy in terms of the opportunities to write, put more effort into writing and be
ability to find a way to write on a topic even if the topic more persistent in seeking writing competence. This
was difficult (M = 3.71). This result was in line with finding also coincides with other studies, such as [3] and
previous research by [14] that suggested that students [4], whose the findings showed that students who
with low self-efficacy exhibited narrow vision when given evaluated themselves as having high self-efficacy would
a writing task and did not tend to employ effective indeed write well, for they were able to negotiate rules and
strategies to tackle the essay topic. High-proficiency mechanics while maintaining accuracy of language, whilst
learners knew how to use appropriate strategies to reach students who believed themselves to be poor writers

Performance: The finding showed a large, significant
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would also perform accordingly. Therefore, it was found 5. Bandura, A., 1986. Social foundations of thought and
that writing self-efficacy is positively correlated with action: A social cognitive view. Eaglewood Cliffs:
writing performance; performance increased as writing Prentice Hall.
self-efficacy increased. 6. Pajares, F., 2000. Self-efficacy beliefs and current

CONCLUSION 2009 from http:// www.emory.edu/ EDUCATION/

This study provided further evidence to support [6], 7. Pajares, F. and M.J. Johnson, 1996. Self-efficacy
who argued that the inner processes of students and the beliefs and the writing performance of entering high
beliefs they hold about their capabilities must be given school students. Psychology in the Schools, 33: 163.
due attention, since they might contribute to success or 8. Pajares, F. and G. Valiente, 2001. Response format in
failure in school. This study contributes to the self-efficacy: Greater discrimination increases
understanding of students’ self-efficacy; this information prediction. Counseling and Development, 33(4).
should enable educators to develop innovative teaching 9. Lavelle, E., 2006. Teachers’ self-efficacy for writing.
materials taking account of these findings and upgrade Electronic Journal of Research in Educational
their pedagogical practices. L2 learners also need to be Psychol, 8(4-1): 73-84.
helped to develop substantive knowledge of the writing 10. Tuckman, B.W. and T.L. Sexton, 1990. The relation
process and to be trained in effective writing strategies. between  self-beliefs  and  self- regulated
Such measures could increase learners’ writing self- performance. Journal of Social Behaviour and
efficacy and benefit them in the long run, as well as Personality, 5: 465-472.
empowering them to go through wonderful, though 11. Bandura, A., 1997. Self-efficacy: The exercise of
subconscious, lifelong learning experiences. control. New York: Freeman.
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