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Abstract: This study examined errors made in grammar in the speech transcripts of 15 EOP learners. The errors
were divided into 9 sub-categories: wrong use of nouns, countable use of uncountable nouns, nouns used as
verbs, wrong use of prepositions in phrases, wrong addition of prepositions, wrong use of verbs, wrong use
of phrasal verbs, wrong use of adjectives ending in –ed and –ing and redundant expressions. An analysis of
the speech errors indicates that preposition was the most frequent type of grammatical error made by the
learners. In addition, intralingual transfer was found to be the most prominent source of error.

Key words: Error analysis  Grammatical errors  Interlingual errors  Intralingual errors

INTRODUCTION English for the purpose of receiving higher education.
Therefore, it is the responsibility of every tertiary

As a human being, there is a need to learn a first institution in Malaysia which uses English to provide its
language (L1). It is strongly believed that the L1 is learnt students with an environment which is congenial to
most  importantly  for   communicative  purposes  [1]. English language learning.
Since there is a need to communicate, a learner may Unfortunately, it  appears  that a substantial number
therefore be highly motivated to learn L1 as compared to of  undergraduates  have  not  gained  the  required level
a second language (L2) [2]. In Malaysia, the languages of  proficiency  in  English  to pursue tertiary  studies
which serve as languages in inter-ethnic communication even though they have been learning the language for a
are Malay language, or commonly known as Bahasa number of years, both at the primary and secondary
Malaysia, the national and official language of the school levels. English is still a language that has yet to be
country and the English language, which is widely used mastered by many Malaysian learners as they still use
by Malaysians who live in urban areas [3]. However, at erroneous Malaysian English in their academic writing as
present, English plays an important role as an L2 and as well as in their oral presentations [4-7]. This work
a medium of instruction  in  some  schools which are concentrated on examining  speech  errors as committed
mostly private schools as well as in most of the by EOP learners at the International Islamic University
universities in Malaysia due to its importance as a global Malaysia (IIUM).
language. The fact is that a learner of English as a Second According  to  [8],  error  analysis is significant for
Language (ESL) has ample opportunity in terms of the language learning process as it offers an overview of
exposure to the language and support from teachers to a learner’s linguistic development and presents an
acquire the L2 skills. The importance of learning ESL indication as to the learning process. This study focused
among undergraduates studying in Malaysian tertiary on error analysis of the spoken English since a review of
institutions gains significance as there is a requirement the literature shows that there is  a dearth of studies on
that undergraduates should not only be previously the analysis of speech errors committed by L2 learners.
exposed to ESL lessons, but must also be proficient in Most of the studies done on error analysis in the



Middle-East J. Sci. Res., 20(Language for Communication and Learning): 58-66, 2014

59

Malaysian context have focused on error analysis of errors  of  L1  children  learning  their  own language [2].
written work and very few have focused on the linguistic In brief, the occurrence of these errors, which are referred
errors made by L2 learners in their oral presentations [9]. to as intralingual errors, is caused by the difficulties that
It is indispensable to analyse speech errors since the learners face in their attempt to apply the rules of the TL
problem of learners’ speech errors is compounded by the which are truly complex in nature. This, according to [11],
fact that ESL teachers  pay  little attention to rectify such shows  that  structural  differences between languages
faults in their valuation of the learners’ speaking tasks. may form the main constraints in the inability of learners

There are quite a number of taxonomies that can be to acquire L2. In their study of L1 influence on L2
used to classify errors. However, the linguistic category performance of rural secondary school students in Johor,
taxonomy (focusing mainly on grammar category) and Malaysia, the syntactical differences between the Malay
comparative taxonomy were used in this study for the language and English has been shown to be one of the
classification of errors. As reported in [2]: major factors enabling learners to become proficient in

The linguistic category taxonomies classify errors ESL. In this study, a synthesis of both major theoretical
according to either language components or the frameworks, namely, contrastive analysis and
particular linguistic constituent of error effects… The developmental analysis, has been used so that one
classification of errors in a comparative taxonomy is framework may compensate for the weaknesses of the
based on comparisons between the structure of L2 errors other.
and certain other types of constructions. Usually the The primary aim of the present work is to examine the
comparison is made between L2 errors and errors made speech errors produced by the EOP learners at the
by children learning the target language as their L1. International Islamic University Malaysia (IIUM) in their
This comparison has yielded the two major error individual oral presentations. The specific objectives of
categories in this taxonomy: development and conducting this study are threefold. Firstly, it seeks to
interlingual errors (pp. 27 – 28). identify the speech errors made by the EOP learners

In identifying the sources of errors, contrastive during individual oral presentations. Secondly, it is carried
analysis and developmental analysis are two major out to examine the possible sources of such errors.
theoretical frameworks of error analysis that are relevant Thirdly, it is carried out to propose some measures that
to this study. Contrastive  analysis  is claimed to be the could be applied by teachers in the classroom to treat
most dominant form of data analysis, since in the domain speech errors in an effective manner. In the findings
of second language learning, much emphasis has been section, even though the selected excerpts of speech
placed on the role  of  a  learner’s  first language (L1) [2]. errors presented belong to the class of speech errors that
[2] has also stated that this analysis involves the are often heard in informal conversations, they are best
systematic comparison of the learner’s L1 and TL and it is avoided in formal speech and writing as such errors
also useful to predict learning difficulties and to observe violate  the  accepted  rules  of Standard English grammar.
whether or not a learner makes many, few or no errors in It has been emphasized by [12] that “Error Analysis in
the areas of difference and similarity between the L1 and language teaching and learning is the study of the
the TL. In order to identify points of similarities and unacceptable forms produced by someone learning a
differences between the two languages, interlingual language especially a foreign language” (p. 108).
errors were used as the major category of errors that
learners produced which could be traced to L1 MATERIALS AND METHOD
interference. A study conducted by [5] on interlingual
errors among 28 third-year English-minor Thai students at Twenty five final year Engineering students taking
Thaksin University revealed that there was L1 interference EOP course at IIUM participated in this study. EOP is
in the paragraph writing of the students. Specifically, the offered to all penultimate or final year Engineering
survey indicated that there was lexical interference at the students with their varied programme. It is designed for
level of words, sentences and discourse. work-related needs and training and at the same time is

Developmental analysis, on the other hand, has intended to remedy learners’ weaknesses in the use of
received support from researchers as they have English and raise their proficiency level. It covers the
contended that L2 learners produced similar errors major aspects of grammar, reading, writing, listening and
regardless of their mother tongue and that there are speaking in general English as well as to bridge the gap
similarities between the errors  of L2 learners and the between EOP and general English. There is much
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3emphasis given to developing grammatical accuracy and
improving communicative fluency, along with emphasis
given to various specific needs such as to learn some
technical English to satisfy a particular professional need.
The age of these subjects was not known and was not a
variable that has been considered, as this study focused
on  speech   errors  made   in  individual  presentations.
The target population of this study comprised of learners
for whom English was their L2 and have experienced
approximately 16 years of learning English as a Second
Language through the primary, secondary and tertiary
education system.

The collection of data took  place  in a natural
learning environment where the subjects were given
individual oral presentation tasks using language
functions. They had to prepare for individual oral
presentations by pretending that they were
representatives of companies they were working with.
Later, they were asked to do presentations about the
electrical or mechanical equipment that they have
designed or do presentations about technical services
they could offer to potential clients. This type of tasks
which contribute towards real language production is
suitable for the analysis of this study as the subjects of
this research would have the technical knowledge to
express their ideas clearly since they already possessed
the content-specific input on the subject matter as they
were engineering majors. The individual oral
presentations were administered by the subjects’
language instructor who gave them one week for
preparation of the  task  and 10 to  15 minutes for the
actual presentations. Even though 25 individual oral
presentations were tape-recorded by the language
instructor concerned, only 15 individual oral
presentations (involving the recordings of 5 females and
10 males) were selected, transcribed and analysed for
errors. The remaining recordings were not selected for
transcription and error analysis as some of the words
uttered by the subjects were unclear.

All of the speech errors in the individual oral
presentations  were  identified  by the  researchers  and
the respective  language  instructor. Therefore, there  was
high inter rater reliability. The transcriptions were
subjected to a rigorous error identification process and
the errors were classified with reference to traditional
grammatical categories  employed  by [2] in his
descriptive-analytical cross-sectional study of errors in
written English and the comparative taxonomy employed
by [13] in her study of an analysis of written errors of
Turkish   adult   learners   of   English.   Even  though both

Table 1: Procedure for Error Analysis in the Present Study (Adapted from
Corder, 1974) 

No. Procedure
1 Data generation
2 Identification of errors
3 Classification of errors
4 Analysis of sources of errors
5 Evaluation of errors

works were done on written work, such research could
also benefit this study as this study generally sought to
limit the cases of grammatical errors made based on either
errors that affect the overall arrangement of a sentence or
errors that affect a single component of a sentence or
both.

For  the  purpose  of this  study, some modifications
to [2] and [13]’s frameworks were made to fulfil the
objective of generating data for analysis as this study
deals with learner’s speech errors and not the written
errors of a descriptive composition. The subjects’ speech
errors made in grammar were divided into the following
sub-categories: wrong use of nouns, countable, use of
uncountable nouns, nouns used as verbs, wrong use of
prepositions in phrases, wrong addition of prepositions,
wrong use of verbs, wrong use of phrasal verbs, wrong
use of adjectives ending in –ed and –in and redundant
expressions. Finally, the speech errors for each sub-set
were quantified by calculating the frequencies of the
occurrences  and  this  information  was then converted
into percentages   and  tabulated for  analysis.  Overall,
the method of analysis of speech errors was based on
[8]’s Error Analysis procedure with some modifications
(as shown in Table 1).

RESULTS AND DISCUSSION

In this part, the results of analysis of the grammatical
errors in EOP learners’ individual presentations are given.
References are made to relevant findings from other error
analysis   studies  on   grammatical  errors in  both written

Table 2: Overall Categorical Distribution of Errors in EOP Learners’
Speech Transcripts 

Grammatical Category Frequency of Error Percentage (%)

Verb 41 18.9
Noun 51 23.5
Preposition 97 44.7
Adjective 17 7.8
Expression 11 5.0

Total 217 99.9

*Total percentage was not add up to 100 due to rounding off error
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and spoken English. References are also made to studies frequent  category  of  verb  error  made by the subjects
on writing English as there is a dearth of research in the was the wrong use of verbs (22 errors or 53.7%) followed
area of speech errors. by wrong use of phrasal verbs (19 errors or 46.3%).

A preliminary review of  the  data reveals that the In the use of prepositions, two sub-categories of
most frequent category of error made by the subjects is errors were found, namely, wrong addition of prepositions
related to prepositions (97 errors or 44.7%) followed by and wrong use of prepositions. The results reveal that the
nouns (51 errors or  23.5%)  (Table  2). The least frequent most frequent category of preposition error made by the
category of error made by these subjects was in the use subjects was the wrong use of prepositions (71 errors or
of expressions (11 errors or 5%). The results indicated that 73.2%)  followed  by   wrong   addition  of  prepositions
44.7% (97 out of 217 errors) of the errors were in the (26 errors or 26.8%).
category of prepositions. There were  three  sub-categories of errors found in

[14]’s study of Malaysian learners also revealed the use of nouns, namely, wrong use of nouns, countable
prepositions as being the highest frequency of error use  of  uncountable  nouns  and nouns used as verbs.
among the categories of grammatical errors. The subjects The results reveal that the most frequent category of
demonstrated  confusion  in the use of prepositions due noun  errors  made  by the  subjects  was the countable,
to the many different linguistic functions they serve and use of uncountable nouns (26 errors or 51%) followed by
to the right choices which need to be made depending on nouns used as verbs (13 errors or 25.4%). The least
the learner’s intention (we sat at/on/near/by the beach) frequent category of noun error was the wrong use of
[14]. A similar occurrence of this type of error was also nouns (23 errors or 23.5%).
observed by [15] in their study of a Malaysian learner In this study, there was only one category of error
corpus, EMAS (The English of Malaysian School that has been identified both in the use of adjectives,
Students), in which they found that learners overused which was the wrong  use  of adjectives ending in –ed
prepositions and at the same time they were uncertain and –ing and in the use of expressions which were
about their correct use. redundant. The results show that there were 17 errors in

In order  to  identify  the source of speech errors, the category of adjectives and 11 errors in the use of
each error category was further classified into more expressions.
specific sub-categories (i.e. nouns used as verbs, wrong On  the  whole,  the classification of grammatical
use of prepositions etc.). In this study, there were two errors  into   more   specific   sub-categories  came  after
sub-categories of errors found in the use of verbs, the  major  categorization  of grammatical   errors.  After
namely, wrong use of verbs and wrong use of phrasal the speech errors were classified according to [2]’s
verbs. An examination of the errors revealed that the most taxonomy, the comparative taxonomy employed by [13]

Table 3: The Relative Frequency of Interlingual and Intralingual Errors
Major Categorisation of Sources of Errors Sub-Categorisation of Sources of Errors Frequency of Error
Interlingual Error 1) Use of Verb:

Wrong use of verbs 22
2) Use of Noun:

Countable use of uncountable nouns 26
3) Use of Expression:

Redundant expressions 11
Sub-total 59

Intralingual Error 1) Use of Verb:
Wrong use of phrasal verbs 19

2) Use of Noun:
a.Wrong use of nouns 12
b.Nouns used as verbs 13

3) Use of Preposition:
a.Wrong use of prepositions 71
b.Wrong addition of prepositions 26

4) Use of Adjective:
Wrong use of adjectives ending in –ed and –ing 17
Sub-total 158

Total 217
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was later used to identify the sources of the speech errors and ‘move’ are related in terms of their meanings in the
made by the   subjects    in   their   individual   oral Malay language, although they are not synonymous with
presentations. each other. In the Malay language, ‘shift’ means pindah,

With regard to the sources of speech errors, the beralih atau berubah while ‘move’ means mengalih,
results indicate that the subjects’ errors resulted mainly memindah atau berpindah (dari tempat kediaman) [16].
from intralingual transfer (158 out of 217 errors) (Table 3). Since the learners possessed the related vocabulary
This is consistent with [15]’s study who found (verbs) but seemed uncertain about the correct use of
intralingual transfer to be the most prominent among the these verbs, they resorted to the word-for-word
three major categories of sources of collocational errors. translations from L1 as well  as  L1 characteristics.

Samples of Errors: Interlingual Errors: A total of 59 “the learners use near-synonymous words to substitute
interlingual errors were identified, resulting mainly from each other without considering the collocability and
countable use of uncountable nouns which was the most contextual  appropriateness  of  the substituting word
prominent error in the use of nouns. with the neighbouring items” (p. 41).

Countable Use of Uncountable Nouns: Countable use of Redundant Expressions: Redundant expressions
uncountable nouns was the highest category of constituted only 11 errors out of 59 interlingual errors. An
interlingual errors (26 out of 59 errors). An example from example from the data is:
the data is:

Uncountable: Nouns hardwares

Our company stocks a full range of computer expensive machinery. However, we guarantee that
hardwares. our product is affordable where you don’t have to
Our company stocks a full range of computer wait for a cheap sale in order to own it.
hardware. (The correct version) For others, this might be just another piece of

In the given example, ‘hardware’ functions as an that our product is affordable where you don’t have
uncountable noun and therefore the inflection of ‘s’ to wait for a sale in order to own it. (The correct
should be omitted from the word. However, in the Malay version)
language, the word ‘hardware’ means ‘alat-alatan’ in
which plurality is expressed by using kata ganda (e.g. In the given example, ‘sale’ and ‘cheap’ are related in
kuih-muih). The difficulty with the use of uncountable terms of their meanings in the English language, even
nouns may be due to the L1 transliteration when the though  they  are  not  synonymous  with  each  other.
subjects translated the word ‘hardware’ into the Malay The word ‘sale’ means a period of time when shops sell
language. their goods at lower prices than usual while the word

Wrong Use of Verbs: As shown in Table 3, wrong use of subjects resorted to the word-for-word translations from
verbs was the second highest category of interlingual L1 as well as L1 characteristics as the phrase ‘cheap sale’
errors (22 out of 59 errors). An example from the data is: does exist in the Malay language which means ‘jualan

Verb: is shifting

Our company is shifting to the new office soon.
Our  company  is moving to the new office soon.
(The correct version)

This finding indicates that the use of the verb ‘shift’
in the sentence our company is shifting to the new office
soon may be due to L1 influence. This is because ‘shift’

Similarly, the findings of [15]’s study also suggested that

Redundant Expressions: cheap sale

For others, this might be just another piece of

expensive  machinery.   However,    we  guarantee

‘cheap’ means lower in price. However, once again the

murah’.

Intralingual Errors: A total  of  158 intralingual errors
were identified, resulting mainly from wrong use of
prepositions which reflects the greatest occurrence of
errors in the use of preposition.

Wrong Use of Prepositions: Wrong use of prepositions
is  the most  frequent   category   of  intralingual  errors
(71 out of 158 errors). An example from the data is:
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Prepositions: in the North-South Highway in the Malay language and the complexity of the

The new road construction will be in Tapah, Perak. to put the right amount or to put in enough to make it full
Tapah is in the North-South Highway. while ‘fill in’ on the other hand means to write all the
The new road construction will be in Tapah, Perak. necessary information on an official document. Unless
Tapah is on the North-South Highway. (The correct they have sufficient exposure to the use of phrasal verbs,
version) they are likely to commit such errors.

With regard to wrong  use  of prepositions, the Wrong Use of Adjectives Ending  in  –ed  and –ing:
results reveal that the confusion the subjects had in the
use of prepositions was mostly in the use of in, on and at
as a great number of wrong use of preposition errors
concern the inappropriate use of these prepositions.

Wrong Addition of Prepositions: Wrong addition of
prepositions was the second highest category of
intralingual errors (26 out of 158 errors). An example from
the data is:

Prepositions: on

Most of our clients emphasized on the cost of our
equipment.
Most of the clients emphasized the cost of our
equipment. (The correct version)

Wrong addition of prepositions could be due to the
learners’ attempt to use prepositions even though they
were not certain about the correct use. The learners
tended to add prepositions even when they were not
necessary. the use of such adjectives which seemed to arise from a

Wrong Use of Phrasal Verbs: Wrong use of phrasal
verbs constituted 19 errors out of 158 intralingual errors.
An example from the data is:

Phrasal Verbs: fill up

After this presentation, I would appreciate if you
could fill up our company survey form as to improve
our service so that we are able to serve you better.
After this presentation, I would appreciate if you
could fill in our company survey form as to improve
our service so that we are able to serve you better.
(The correct version)

The findings  indicate  that the subjects possessed
the related vocabulary (verbs) but they were uncertain
about the use of phrasal verbs. The subjects’ wrong use
of phrasal verbs may be due to the absence of these verbs

grammatical rules of the TL. For instance, ‘fill up’ means

Wrong use of adjectives ending in –ed and –ing
constituted 17 errors out of 158 intralingual errors. An
example from the data is: 

Adjectives: complicating

If you encounter any problem in handling the
machine, kindly deal with me as some of the verbal
reports through the customer service officer are
rather complicating.
If you encounter any problem in handling the
machine, kindly deal with me as some of the verbal
reports through the customer service officer are
rather complicated. (The correct version)

The -ing/-ed/-en forms of verbs sometimes function
as adjectives as they can be used to describe nouns.
These adjectives are placed before nouns. Some of these
verb forms are paired because they look similar. They are
called Adjective Pairs. Since they look almost alike but
have different meanings, the subjects have made errors in

developmental  error  which  was made  when  they  tried
to apply the TL rule.  This  may be an interesting finding
as  the   studies  conducted  by some  other  researchers
on written and spoken English errors in grammatical
structures have not revealed any errors in the use of
adjectives. [17], in her study on 30 Form One students,
found that  the  students  produced  errors most
frequently in tenses, prepositions and subject-verb-
agreement   (SVA).   In  [18]’s   study, students were
found to commit errors in tenses, word choice and
prepositions. [14] highlighted the five common errors
made by 42  students  in  their  oral interactions which
were related to wrong use of prepositions, questions,
articles, plural form of nouns, subject-verb-agreement and
tense.

Wrong Use of Nouns: Wrong use of nouns constituted
only 12 errors out of 158 intralingual errors. An example
from the data is:
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Nouns: pay exposed to more ESL lessons while pursuing their degree

Even though you earn a  monthly  pay of RM2000
and below, you can still afford to buy our latest
product which is at a reasonable price.
Even though you earn a monthly salary of RM2000
and below, you can still afford to buy our latest
product which is at a reasonable price. (The correct
version)

Errors of wrong use of nouns could be grouped into
semantic errors. Semantic errors are those involving
confusion of sense relations  in  which the subjects used
the wrong word from a set of near-synonyms in which the
words are related in terms of their meanings in English,
although they are not synonymous with each other [2].
The word ‘pay’ means to give someone money for
something they have done for you or for the job they do
while the word ‘salary’ means money that you receive as
payment.

Nouns Used as Verbs: Nouns used as verbs constituted
only 17 errors out of 158 intralingual errors. An example
from the data is:

Nouns: to horn

Sometimes, a vehicle might have problem with its
horn. I had once encountered with the problem when
I wanted to horn at a boy who wasn’t looking where
he was going and walked straight across the street.
Sometimes, a vehicle might have problem with its
horn. I had once encountered with the problem when
I wanted to sound my horn at a boy who wasn’t
looking where he was going and walked straight
across the street. (The correct version)

Nouns used as verbs seem to be a result of the fact
that the subjects were not fully competent in using
English vocabulary. This may have resulted from the
probability that the subjects in this study lacked contact
with English outside the classroom. It appears that they
communicated mainly in the mother tongue and seldom
spoke English when they had a choice.

CONCLUSION

The findings of this study show that even though
most of the subjects have been learning English as their
second language since the primary  school  and  are  also

programmes at IIUM, which is conducted in the English
medium, these subjects still produced a wide range of
grammatical errors, especially errors in the use of
prepositions, nouns and  verbs  in their presentations.
This is  mainly  due  to  intralingual  errors which may
occur  in  the  normal  development of the TL. Generally,
the  problem  of  the learners’  speech  errors  might  also
be  compounded   by  the  fact that ESL teachers may
have probably  paid  little  attention  to correcting  such
errors in their evaluation   of   the   learners’   speaking
tasks. This could be true as learners who have been
taking English for many years, are still making errors
which violate the  accepted  principles of Standard
English grammar.  Proper  grammar  usage  is  not only
essential  for  passing  English  language exams or to
score better grades  in  examinations  and  oral
presentations,  but it will also add value to one’s career
when one  is  able  to  communicate  competently in
English at the workplace.

It is hoped that this study would shed some light on
an analysis of speech errors in a way that can better
facilitate ESL teachers to identify learners’ speech errors,
so as to improve accuracy and fluency in oral
performances. The fact that speaking performances
require the production of good and accurate English, this
would mean that remedial efforts to correct serious flaws
in grammar have to be taken especially during oral ESL
lessons. Correctness and appropriateness should be
emphasised at all levels of spoken English, namely: i)
language (grammar) at both the word level and the
sentence level and ii) content. It would likewise be
beneficial  if  guidelines  are  provided  by ESL instructors
to show comparisons to  the  learners between the
different use of grammar in formal and informal spoken
English.

Besides that, errors should be adjusted to avoid
fossilization. Instructors are encouraged to give clear
feedback because learners who do not realize why or what
they have uttered is wrong, would repeat the same
mistakes. Nevertheless, errors should be corrected in a
well-planned way so as to avoid discouraging students.
This is also suggested by [2]:

Teachers should aim at improving learners’
confidence in using English by their teaching, feedback
and by making learners aware that in ESL learning, they
will make some errors and mistakes but that should not
discourage them from using it. Teachers should attempt
to create a classroom atmosphere that is conducive to
the ESL acquisition (p. 86).
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Although it is rather hard for ESL learners to avoid 6. Saadiyah Darus and Kaladevi, S., 2009. Error
committing errors, there are several steps that can be used Analysis of the Written English  Essays of
by teachers to minimize such mistakes. Listed below are Secondary School Students in Malaysia: A Case
some of the ways proposed by [19] in his study, ‘Getting Study. European Journal of Social Sciences. 8(3): 483-
Learners to Use English with Fewer Errors’. He 495. (Online) Retrieved on September 15, 2011, from
proposed that ESL teachers must: http://www.eurojournals.com/ejss_8_3_12.pdf

Be updated and competent in the TL. Analysis of Errors and Subject-verb-agreement
Immerse in the TL and use the right domain. among Malaysian ESL Learners, 3L: The Southeast
Use real language and real communication situations. Asian Journal of English Language Studies, 16(1): 56-
Provide more exposure to language interaction. 73. (Online) Retrieved on September 16, 2011, from
Conduct extensive speaking practices. http://journalarticle.ukm.my/1022/1/Siti_Hamin_Sta

In conclusion, although this study offers limited 8. Corder, S.P., 1974. Error Analysis in Allen J.L.P. and
evidence, it provides some observations on learners’ Corder, S.P. (Eds.) Techniques in Applied
speech errors. The study suggests  that ESL teachers Linguistics. Oxford: Oxford University Press.
need to teach and focus on grammar and its use in 9. Ainon Jariah Muhamad, Mohamed Ismail Ahamad
contexts relevant to the learners’ needs. L2 learners Shah, Engku Haliza Engku Ibrahim, Isarji Sarudin,
should  not  be  expected  to  be  able  to detect and Faridah Abdul Malik and Rozina Abdul Ghani, 2013.
correct their own errors. The fact remains that they are Oral  Presentation  Errors  of Malaysian Students in
non-native speakers of English, who have a tendency to an English for Academic Purposes (EAP) Course.
commit errors as a part of an active language learning World Applied Science Journal, 21(Special Issue of
process. Studies  in   Language   Teaching   and   Learning),

REFERENCES 10. Bennui, P., 2008. A Study of L1 Interference in the

1. Yiptong, L., 1991. Mauritius: A Case for Distance ELT Research, 4: 72-102.
Education. Master Thesis. Concordia University, 11. Kesumawati Abu Bakar, Nor Zakiah Abdul Hamid,
Canada. Norsimah Mat Awal and Nor Hashimah Jalaluddin,

2. Sematle, M.Z., 2001. Errors in the Written English of 2007. First Language Influence on Second Language
Learners in Selected Phuthaditjhaba Secondary Performance: A Study of Common English
Schools. Master Thesis. Concordia University, Grammatical Errors among Rural Secondary School
Canada. Students. In the Second Biennal International

3. Alias Abd. Ghani, 1995. Variability in Interlanguage Conference on Teaching and Learning of English in
Phonology of Malaysian Learners of English. PhD Asia: Exploring New Frontiers (TELiA2), pp: 1-13.
Thesis, the University of Leeds, England. 12. Crystal, D., 1999. The Penguin Dictionary of

4. Marlyna Maros, Tan, K.H. and Khazriyati Language. (2  ed.). Penguin.
Salehuddin, (2007). Interference in Learning English: 13. KirkgÖz, Y., 2010. An Analysis of Written Errors of
Grammatical Errors in English Essay Writing Among Turkish Adult Learners of English. Procedia Social
Rural Malay Secondary School Students in Malaysia. and Behavioural Sciences, 2: 4352-4358.
Jurnal e-Bangi, 2(2). (Online) Retrieved on September 14. Ting, S.H., Mahanita Mahadhir and L.C. Siew, 2010.
17, 2009, from http://eprints.ukm.my/114/1/Marlyna. Grammatical Errors in Spoken English of University
pdf Students in Oral Communication Course. GEMA

5. Nor Hashimah Jalaluddin, Norsimah Mat Awal and Online Journal of Language Studies, 10(1): 53-70.
Kesumawati Abu Bakar, 2008. The Mastery of 15. Ang, L.H., Hajar Abdul Rahim, K.H. Tan and
English Language among Lower Secondary School Khazriyati Salehuddin, 2011. Collocations in
Students in Malaysia: A Linguistic Analysis. Malaysian English Learners’ Writing: A Corpus-
European Journal of Social Sciences. 7(2): 92-105. based Error Analysis, 3L: The Southeast Asian
(Online) Retrieved on September 15, 2011, from Journal of English Language Studies, 17 (Special
http://www.eurojournals.com/ejss_7_2_08.pdf Issue), pp: 31-44.

7. Siti Hamin Stapa and Mohd Mustafa Izahar, 2010.

pa.pdf

pp: 19-27.

Writing of Thai EFL Students. Malaysian Journal of

nd



Middle-East J. Sci. Res., 20(Language for Communication and Learning): 58-66, 2014

66

16. Hawkins, J.M.,  2001.  Kamus  Dwibahasa Oxford 18. Vahdatinejad, S., 2008. Students’ Error Analysis and
Fajar: Inggeris-Melayu, Melayu-Inggeris. (3  ed.). Attitudes towards Teacher Feedback in Usingrd

Shah Alam: Fajar Bakti Sdn. Bhd. Selected Software: A Case Study. Master Thesis.
17. Azimah, H., 2005. Analysis of Errors in Composition Universiti Kebangsaan Malaysia, Selangor.

of Form 1 Secondary School in Kuala Lumpur. Master 19. Haja Mohideen Mohamed Ali, 2002. Getting Learners
Thesis. Universiti Kebangsaan Malaysia, Selangor. to Use English with Fewer Errors. In the Proceedings

of 2002, International Conference IPBA.


