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Abstract: The aim of this study was to define parents’ and teachers’ opinions on parental participation
practices in a rural area. The study involved collecting interview data from 18 parents with children in the
1%, 5™ and 8" grades and 18 teachers in these grades. Five fathers and 13 mothers were interviewed.
The interviews were constructed according to the six types of parental participation described by Epstein.
The questionnaire comprised six questions including themes such as; what kind of information the parents need
about their children’s schooling and development in all grades; how might the parent get involved in class and
school activities; what is their opinion about how they can help the teacher concerning classroom activities,
etc. The structuring content analysis technique was used to analyze the data. The results revealed that the
parents perceived that teachers and school administrators expected the parents to support the school
financially, to help organizing some of the social or sporting activities at school, but not to support the school
administration or be involved in class work / school work. The study also showed that teachers’ perceptions
differed according to which grade they were teaching in. Also, both parents and teachers lack adequate

information about how parents might be involved so as to improve student achievement.
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INTRODUCTION

Contemporary approaches to personal development,
with their focus on holistic attitude, emphasize the need
to simultaneously consider individual development and
socialization, which requires cooperation between school
management, teachers, students and families at all levels.
They emphasize that school-family relations have a
multi-dimensional structure and also that education at
home and at school requires the appropriate sharing of
responsibilities. This responsibility sharing is not only
limited to cooperation between parent and school in
those activities supporting student development or
achievement, but rather all interactions between parent
and school should reflect such a partnership [1, 2].

There have been various efforts to reach a detailed
and multi-faceted definition of parental participation using
different models that focus on the content, aims and
duties of those participating in the process [3, 4, 1].
However, the model used by Epstein has drawn a great

deal of attention in literature, as it considers all aspects of
parental participation. According to Epstein, families are
one of the four key components of a better and more
improved education: training, curricula, setting and
parents [5]. In Epstein’s model, there are theoretical
“overlapping spheres” that explain the cooperation and
shared responsibilities between the home and the school.
These overlapping spheres define relationships between
the family and the school, while the concept of
overlapping spheres is, in turn, defined by the rules and
practices of the school in question. Epstein’s model
places parental participation practices under six major
headings. The model is based on the notion of creating
environments that will simultaneously support student
learning and enable the school to develop as a whole.
Thus, the types of parental participation are defined
within the model as follows: parenting (parenting skills,
child development and home environment for learning);
communicating (from school to home and home to
school); volunteering (parents as volunteers in school
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and class); learning at home (involvement in learning
activities at home); decision making (including parents in
school decisions and developing parent leaders); and
collaboration (integrating resources and services from the
community to strengthen schools, students and families)
[1, 5]. The study is based on this model.

In the literature, parental participation is found to be
a factor positively associated with variables such as
student achievement [6, 7, 8, 9 and 10], school attendance
[11, 12], diminishing discipline problems [13, 14] and
increasing social skills [15]. Studies on parental
participation not only focus on the many benefits of and
the necessity for, parental participation, they also identify
the potential obstacles to school-family cooperation.
Socio-economic status and level of education [6, 1, 16, 17,
18], lack of time [19, 1 and 20], work and occupational
characteristics [21, 1] and cultural history [22] were found
to particularly affect the cooperation levels of the families.
Wheeler [23] and Ramirez [24] argue that teachers’
attitudes towards participation can also be an obstacle to
parental involvement. Ramirez [24] additionally noted that
teachers often find families to be insufficiently involved
in supporting the education of their children, or in
contributing to the managerial activities of the school.
Hornby and Lafaele [25], Crites [26], Hoover-Dempsey,
et al. [19], Epstein, et al. [2], Epstein and Jansron [27],
Epstein [28] and Bhering [29], on the other hand, have
found that the main barrier to parental participation is the
school management’s and teachers’ attitudes towards
parental involvement and their limited knowledge
concerning the issue.

Consequently, to be able to develop efficient family
participation programs and to acquire the support of both
families and teachers in developing and improving
participation, it is crucial to identify the perceptions of
and attitudes towards participation among parents and
teachers [2]. The aim of this study is, therefore, to answer
the following questions:

What is the opinion of parents and teachers
concerning the information parents need to have on
the schooling and development of their children?
What is the opinion of parents and teachers
concerning methods of communication?

What is the opinion of parents and teachers
concerning the voluntary participation of parents in
school or class activities?

What is the opinion of parents and teachers
concerning the subjects that parents and teachers
should cooperate in?
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What is the opinion of parents and teachers

concerning the obstacles to parent-teacher
cooperation?
MATERIALS AND METHODS

Participants: The research group consisted of 18 first
grades, fifth grade and eighth grade teachers from five
elementary schools in a rural area of Turkey and 18
parents of children in these grades. A total of five fathers
and 13 mothers participated in the study. The reason more
mothers than fathers participated is that fathers usually
stated they were busy at work, whereas mothers wanted
to participate, stating it was their responsibility to take
care of the children’s education. Of these parents, six were
of first graders, six of fifth graders and the remaining six
were parents of eighth graders. Ten of the parents were
educated to elementary level only, four were high-school
graduates and three were college graduates. The mean
age among the parents was 37. Of the teachers, six were
first grade teachers, six were fifth grade teachers and six
were eighth grade teachers. On average, they had 14 years
of experience in teaching and, apart from the elementary
school teachers who teach all the subjects until the fifth
grade, the participants comprised of history, math and
literature teachers.

Measures and Data Analysis: The interviews, conducted
through the use of a semi-structured questionnaire, were
constructed in order to identify parents’ and teachers’
perceptions according to the six dimensions of parental
involvement (parenting, communication, volunteering,
learning at home, decision making and collaborating with
the community) described by Epstein [1, 2]. The
questionnaire comprised six questions and included
themes such as: what kind of information parents need
about their children’s schooling and development in all
grades; how the parent might be involved in class and
school activities; on which subjects parents and teachers
can cooperate; which method or methods are most
suitable for sharing information; what their opinions are
about how they can help the teacher in terms of classroom
activities, etc. Moreover, both questionnaires had the
same content, although the questions for the parents and
teachers were structured in relation to their duties and
responsibilities as either teacher or parent. Interviews
were conducted in the school by three interviewers,
trained in both the subject and in interviewing
techniques. The interviews were subsequently
transcribed verbatim.
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In the analysis, the procedure for semi-structured
interviews defined by Schmidt [30] was followed. In the
first phase of analysis, all transcribed interview comments
were read line by line and the draft analytical categories
were formulated. During the second phase of coding, the
descriptive labels of categories were distinctively
described, tested in a number of interviews and then the
coding guide was formulated. Finally, in the third phase of
coding, every interview was coded according to all the
categories in the coding guide. There were five general
themes defined for analysis: Information parents need to
know, methods to communicate with parents, working
with voluntary parents at class and school, the subjects
need to establish the partnership, obstacles for the
partnerships. Mayring [31] claimed that kappa-coefficients
of 0.70 are normally sufficient: in this study it was 0.83.

RESULTS

Teachers’ Results

Information Parents Need to Know: For all three grades,

the teachers stated that the information parents need the

most is information on child development and education

(14, 33.3%). In addition, teachers stated that parents need

to have information on school rules and teaching methods

(13, 31%). In contrast to the other groups, fifth grade

teachers stated that families need to be more

knowledgeable about the “importance of education”. This

importance of education theme covers statements

complaining about the lack of interest by families in the

schooling of their children and lack of awareness

concerning how important education is for the future of

children. One of the parents from the 8" grade stated:

“Unfortunately, not all parents know how the quality of
education should be and how much it is important. First,
they should understand this”.

Methods to Communicate with Parents: Concerning the
question as to which communication methods were the
more appropriate, teachers mostly said parent-teacher
conferences (12, 30.8%) although the eighth grade
teachers said one-to-one meetings were more appropriate
(one-to-one meetings came second in the most
appropriate communication methods list of first and fifth
grade teachers). When asked which of these methods
they use or prefer the most, teachers mostly stated a
preference for the one on one meeting. One of the first
grade teachers mentioned: “I prefer one on one meeting.
This city is my hometown, so I know almost all the
parents. I try to go over the problems by talking at home,
at the market or even in the street when we meet”.
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Teachers were also asked from where/whom the
families could get information about the school, the
teachers and the training methods or curricula used.
Teachers from all grades responded that they, the
teachers, were the most appropriate source for this kind of
information. In addition, the fifth and eighth grade
teachers mentioned the school management and first
grade teachers the school psychologist, from among the
possible sources.

Working with Voluntary Parents at Class and School:
Teachers stated that the parents could provide financial
support for class activities, or could help the teachers or
the school management in the organization of various
events (13, 59.1%). Two of the first grade teachers
indicated that parents could also participate in class
activities by giving lectures on their areas of expertise or
occupations. Concerning school activities, it was similarly
stated that parents could provide financial support or
volunteer to help with the organization of social/cultural
or sports events.

The Subjects Need to Establish the Partnership: On the
question of issues that require family cooperation,
teachers emphasized that partnership is vital in the
subject of teaching effective learning methods (9, 33.3%)
to the students. However, teachers at different grades
gave varying responses. First grade teachers said that
issues that required family participation were the
organization of social activities and dealing with students
with behavioral/social problems. Fifth grade teachers, on
the other hand, said that family cooperation was needed
in issues such as the study habits of the students and in
cases where the student is having academic problems.
Eighth grade teachers emphasized the need for family
cooperation, especially in behavioral or discipline matters.
An 8" grade teacher stated: “parent-teacher and parent-
school cooperation is so important. If the cooperation
can be established, there is nothing that cannot be
achieved at school”.

When asked when the best time for cooperation was,
teachers in all grades responded that non-class and
non-school hours were the most appropriate (13, 54.2%).
Non-class and non-school hours, in turn, were defined as
being at the end of the school day, during lunch break, or
at weekends. In addition, first and fifth grade teachers
indicated that no special place was needed to cooperate
with the parents and that a quiet place anywhere on
school premises would suffice, whereas eighth grade
teachers said there needs to be a special meeting room for
teacher-parent activities.
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Obstacles for the Partnerships: The last question in this
category concerned the barriers preventing teachers from
cooperating with the parents. Teachers in all three grades
responded that the negative attitude of parents towards
cooperation was the biggest obstacle (10, 41.7%).
However, teachers also stated that parents avoided going
to the school or meeting with the teachers because when
they are invited to the school, they thought they would
be asked to make financial contributions. The other
obstacle mentioned by teachers was the parents’ lack of
time (10, 41.7%). Teachers stated that parents can’t find
the time for cooperation with teachers because of their
working conditions or because someone requires care at
home.

Parents’ Results: Results of the analysis conducted on
parents’ responses show that, on the whole, parents have
positive attitudes towards participation, however,
parents’ lack of information concerning the issue, coupled
with their past experiences, affect the manner and the
frequency of their participation.

Information Parents Need to Know: Concerning the first
question on the type of information needed, most of the
families in all grades stated that they would like to be
informed about the rules and practices of the school
(28, 77.8%). The 5™ and 8" grade parents added that they
would like to know more about adolescent development,
while the first grade parents about what they could do at
home to facilitate literacy education. Parents frequently
mentioned that they want to do the best for their
children’s’ education, but they don’t have sufficient
knowledge and, in some cases, they can’t decide what to
do.

Methods to Communicate: Paralleling teachers’
responses, the parents also indicated that the most
appropriate method for communication was one-to-one
meetings (14, 53.9%). One of the first grader’s parents
said: “I feel shame at talking about certain matters in
front of others. I prefer a private talk with the teacher.
It is better because I have a chance to ask and learn
more about my own child. When someone is there you
cannot ask that much”.

Fifth and eighth grade parents also mentioned
parent-teacher conferences as an appropriate method of
communication. A majority of the parents identified the
teachers as being the most appropriate source of
information on school management, curricula and
methods of education. However, they also stated that, in

case they did not get sufficient support or information
from the teachers, they could meet with the school
management and if necessary, with the provincial
directorate for national education as well, the latter being
the highest authority within the boundaries of the
province in terms of education.

Working Voluntarily in Class and at School: Parents in
all grades stated that they could assist the teachers in
class and school activities. This might be interpreted as
an indication that parents have positive attitudes towards
parental participation. However, when asked what kind of
support they could provide, most parents specifically
referred to their ability to provide financial support for
class or school activities (17, 65.4%), adding that they did
not know how else to give support. Some parents also
stated that, besides financial support, they could also
help with the organization of sports, cultural, or academic
activities planned by the school (17, 56.7%). However, it
was concluded that some parents thought teachers and
principals have negative attitudes towards voluntarily
involving parents in class or at school. One parent of an
8th grade student stated: “When my child was in first
grade I visited the school more often. The times that 1
didn’t, the teacher asked me to. But now, when I visit the
school to learn about my child’s progress, some teachers
get angry at me and say ‘teaching is our business. You
just care about the home conditions you create for your
child.”

The Subjects Need to Establish Partnership: On the
question of issues that require cooperation between
teachers/school management and  parents, most
parents responded, “helping the student to acquire
good study habits” (17, 60.7%). Additionally, parents
stated that teachers and families should cooperate
over the behavioral/social problems of the students
(9, 32.2%). Parents’ responses to the question as to the
best timing for cooperation work were also similar to
those given by teachers; the end of the school day,
lunch breaks, or weekends (14, 51.8%). Parents of first
and fifth graders also mentioned the short breaks
between classes as an appropriate time for such
meetings. Regarding the question of the appropriate
place, parents of first and fifth graders suggested an
empty classroom would do, whereas parents of eighth
graders said the teachers’ lounge would be more
appropriate. Only one parent, whose child is a fifth grader,
mentioned the need to have a special room designated for
this purpose.
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Obstacles for the Partnership: The majority of parents in
all three grades stated that there were no obstacles in
general (16, 84.4%). However, some parents noted that the
manners and attitudes of the teachers and school
management towards the parents constituted a major
obstacle (15.6%). Consequently, these parents avoided
having contact with certain teachers/school managers
because they were too authoritarian or closed-minded to
communicate. One of the 5th grade’s parents said: “If the
teacher or principals are open to communication, you
can do everything for success. But some of them get
angry when you say something. So, I cannot say
anything after that, because they can destroy something
in my child’s education”.

DISCUSSION

The data for this study shows generally that parental
participation is supported both by parents and teachers,
but the practice is not yet in line with this pledged
support.

Conducted analyses proved that teachers think
parents need first and foremost to be informed about child
development education, parents
predominantly think they need to be informed about the
rules and practices in schools. The fact that parents state

and whereas

this need might be interpreted as resulting from the notion
that teachers and school management are not providing
sufficient information for parents, or not taking their views
into consideration because parents are not perceived as
important partners. This finding is also supported by
other studies with Turkish participants [32, 33, 34, 35].
In fact, although teachers and school management believe
in the importance of parental participation and its positive
effects on the school’s success, their practices do not
support their stated beliefs. In this context, the
perceptions of parents towards the school’s management,
the teachers and the school in general are also important.

Results of the analysis show that Turkish teachers’
perceptions on parent participation and the strategies
they use are limited. To communicate with families,
teachers of all grades currently prefer parent-teacher
conferences organizing two or three times in a year.
They use one-to-one meetings only when there is a
problem or concerning private matters. Intriguingly, unlike
the teachers, parents state that they prefer one-to-one
meetings. Both Epstein [1] and Muller [36] argue that
bidirectional communication between school and home
crucial for

is student success. Epstein states that
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teacher-parent communication can be conducted over the
phone, via e-mail, or by home visits or one-to-one
meetings [1]. This study found that teachers mostly use
parent-teacher conferences to communicate with the
parents, to the exclusion of other methods, which
indicates there is only a limited amount of communication
between parents and teachers. Parent-teacher conferences
may not always be the best strategy for communication
because of scheduling conflicts due to different work
hours and because some parents may be less willing than
others to participate in such meetings: this is a factor that
limits parental participation. Besides this singular focus
on only one of the possible communication methods,
none of the participants’ schools had made provision for
a special family room. Both teachers and parents stated
that a special place is not needed for teacher-parent
meetings and that an empty classroom would do, or as
one of the participants from the eighth graders group said,
the teachers’ lounge could even serve the purpose.
However, there is not only lack of a designated place, but
also a lack of a designated hour for developing or
improving parental participation, which indicates that in
the cases under study, participation is neither regular nor
systematic. This is in direct contrast to the suggestion of
Epstein et al., who emphasize that, for efficient parental
participation to take place, there needs to be a regular and
systematic program attended by families, students, school
management and teachers [2].

The results showed that most parents and teachers
think parental participation is needed only in cases when
a problem arises, specifically with regards to the
behavioral/social skills or the academic success of a
student. These findings parallel those of Poulou &
Matsagouras’s study [37] on the attitudes of Greek
parents and Ahioglu and Sen’s study [35] on Turkish
parents’ attitudes. Both studies found that parents visit
the school or meet with teachers only in cases when there
is a problem concerning the student. Conversely, many
studies have found that efficient parental participation
programs from kindergarten onwards and through high
school years, prevent, or at least reduce the frequency of
social/behavioral problems at these grades [13, 38].

Participants in this study stated that they could
volunteer to help with school and class activities.
However, both parents and teachers indicated that the
expectation from the parents is that they either directly
help with the organization of activities, or provide indirect
assistance in the form of financial support for the class or
school. According to the Turkish National Education
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Basic Law, on the other hand, state schools are free and
that asking the parents to make financial contributions to
the education of their children is a punishable crime.
The results of the study also show that such expectations
have a negative effect on the voluntary participation of
parents in other activities as well.

Another problem that hinders participation in school
and class activities seems to be the perceptions of parents
concerning the attitudes of the teachers and school
management. In this study, some parents stated that they
avoided going to the school because of the attitudes of
the teachers and the school management, noting that they
didn’t feel welcomed at the school. Invitations to
involvement from teachers and all school members are
often key motivators in parents’ decisions to become
involved [3, 39]. Such invitations show parents that
participation in their child’s learning are important,
expected and supported. In this study, although teachers
stated that parental participation is important, it seems
that its implementation in actual practice is weaker. In this
study there is considerable numbers of proof that show
school administrators and teachers are not generally
receptive towards parental participation and from their
perspective, parents’ main role is to send their children to
school ready to learn.

Improving all aspects of parental participation
throughout the country, while also attaining common
standards, do not seem like plausible goals in the short
term, given the centrist and bureaucratic structure of the
educational system and traditional views of parents and
teachers’ roles and responsibilities in education. Efforts
since 2005 to reform the education system have also
included the requirement that school-family connections
are strengthened, as emphasized in the amendments to the
National Education Law, subsequently published in laws
and regulations [40]. However, the traditional approach
and definition of parents’ and teachers’ role and
responsibilities at education of children which it
emphasize school administrative and teachers can only
make a difference in the extent of parental involvement in
a school and parents role is limited with to prepare the
child ready to learn at school is a matter to be solved
[41-43]. Of course the developing and improving parental
participation is a fundamental responsibility for teachers
and school management, on the other hand, as Epstein
stated, the success of the practices of involving parents
to education is sharing responsibilities and including
bidirectional  partnership because of providing
environment to children success and to support their
development.
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CONCLUSION

In conclusion, two specific suggestions would be to
provide in-service training to teachers and school
management on parental participation and to make
necessary arrangements in the curricula for prospective
teachers. In addition, projects to improve parental
participation should also include strategies to help
develop a culture of democracy, both among the teachers
and families, as well as in society as a whole, given the
collectivist culture prevalent in the nation.

REFERENCES

Epstein, J.L., 1995. School-family-community
partnerships: Caring for the children we share. Phi
Delta Kappan, 76(9): 701-712.

Epstein, J.L., M.G. Sanders, B.S. Simon, N. Salinas
and F.L. Van Voorhis, 2002. School, Family and
Community Partnerships, 2nd Edition, California:
Corwin Press.

Hoover-Dempsey, K.V. and H.M. Sandier, 1997. Why
do parents become involved in their children's
education? Review of Educational Research, 67: 3-42.
Bronfenbrenner, U., 1979. The ecology of human
development. Cambridge: Harvard University Press.
Epstein, J., 1987. Toward a Theory of Family—School
Connections:  Teacher Practices and Parent
Involvement, In: K. Hurrelmann, F. Kaufmann and
F. Losel (Eds) Social Intervention: Potential and
Constraints (New York, DeGruyter).

Hill, N.E. and D.F. Tyson, 2009. Parental involvement
in middle school: A meta-analytic assessment of the
strategies that promote achievement, Developmental
Psychology, 45(3): 740-763.

Jeynes, W.H., 2007. The relationship between
parental involvement and urban secondary school
student academic achievement: A meta-analysis,
Urban Education, 42: 82.

Sheldon, S.B. and J.L. Epstein, 2005. Involvement
counts: Family and community partnerships and
mathematics achievement, The Journal of
Educational Research, March/April, 98(4).

Starkey, P. and A. Klein, 2000. Fostering parental
support for children’s mathematical development: An
intervention with Head Start families. Early Education
and Development, 11(5): 659-680.

Ashby, N., 2006. Activity-filled family meeting leads
to increases in parent involvement, student
performance at Maryland School. The Achiever,
5(4): 1.

10.



11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

Middle-East J. Sci. Res., 17 (3): 321-328, 2013

Sheldon, S.B., 2007. Improving student attendance
with school, family and community partnerships, The
Journal of Educational Research, 100(5).

Ballantine, J.H., 1999. Getting involved in our
children's  education. Childhood Education,
75(3): 170-171.

Herndon, J., 1995. Parental involvement: The key to
preventing discipline problems, NASSP Bulletin,
79: 103.

Sheldon, S.B. and J.L. Epstein, 2002. Improving
student behavior and school discipline with family
and community involvement, Education and Urban
Society, 35: 4.

Haynes, N., J. Comer and M. Hamilton-Lee, 1989.
School climate enhancement through parental
involvement. Journal of School Psychology,
27(1): 87-90.

Joshi, A., J. Eberly and J. Konzal, 2005. Dialogue
across  cultures:  Teachers'perceptions  about
communication with diverse families. (Understanding
family diversity). Multicultural Education, 13(2): 11.
Lewis, A.E. and T.A. Forman, 2002. Contestation or
collaboration? A comparative study of home-school
relations. Anthropology and Education Quarterly,
33(1): 60-89.

Maynard, S. and A. Howley, 1997. Parent and
community involvement in rural schools. ERIC digest
No. EDORC973). U.S.; West Virginia: ERIC/CRESS.
Hoover-Dempsey, K.V., JM.T. Walker, H.M. Sandler,
D. Whetsel, C.L. Green, A.S. Wilkins and K.E.
Clossen, 2005. Why do parents become involved?
Research findings and implications. The Elementary
School Journal, 106(2): 105-130.

McBride, B.A., Ji-Hi Bae and K. Blatchford, 2003.
Family-school-community partnerships in rural Prek
at-risk programs. Journal of Early Childhood
Research, 1(1): 49-72.

Castro, D.C., D.M. Bryant, E.S. Peisner-Feinberg and
M.L. Skinner, 2004. Parent involvement in Head Start
programs: the role of parent, teacher and classroom
characteristics, Early Childhood Research Quarterly,
19: 413-430.

Salas, L., E.J. Lopez, K. Chinn and E. Menchaca-
Lopez, 2005. Can special education teachers create
parent partnership with Mexican American
families?!si se puedal!(reaching out to families:
Parental participation). Multicultural Education,
13(2): 52.

Wheeler, P., 1992. Promoting parental involvement in
secondary schools. NAASPBulletin, 76(546): 28-35.

327

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

Ramirez, A.Y., 1999. Teachers attitude toward parents
and parental involvement in high
Unpublished  Doctoral  dissertation,
University, Bloomington.

Hornby, G. and R. Lafaele, 1988. Barriers to parental
involvement in education: an explanatory model.
Educational Review, 63(1): 37-52.

Crites, C.V., 2008. Parent and communyty
involvement: A case study. Unpublished Doctoral
dissertation, The Faculty of the School of Education
Liberty University.

Epstein, J.L. and N. Jansorn, 2004. School, Family and
community partnerships link the plan, Education
Digest, 83: 10-15.

Epstein, J.L., 2008. Improving family and community
involvement in secondary schools, The Education
Digest, 73(6).

Bhering, E., 2002. Teachers’ and parents’ perceptions
of parent involvement in Brazilian early years and
primary education, International Journal of Early
Years Education, 10(3): 227-241.

Schmidt, C., 2004. The analysis of semi-structured
interviews, In U. Flick, E. von Kardorff, 1. Steinke
(Eds.) A Companion to Qualitative Research, pp: 253,
UK: Sage Publications.

Mayring, P., 2004. Qualitative content analysis,
In: U. Flick, E. Von Kardorff and 1. Steinke, (Eds.)
A companion to qualitative research. UK: Sage
Publications, pp: 266.

Sabanci, A., 2009. Views of primary school
administrators, teachers and parents on parent
mvolvement in Turkey. Egitim Arastirmalari-Eurasian
Journal of Educational Research, 36: 245-262.
Cubukcu, Z. and P. Girmen, 2006. Ortadgretim
kurumlarimin etkili okul ozelliklerine sahip olma
diizeyleri (Levels of effectiveness characteristics
in secondary schools). Sosyal Bilimler Dergisi,
16: 121-136.

Ozgan, H. and Z. Aydin, 2010. Okul-aile igbirligine
iliskin yonetici, ogretmen ve veli gorusleri (The
opinions of administrators, teachers and parents
about school-family cooperation), 9. National
Symposiom for Elementary Teacher, Elazig-Turkey,
pp: 802-811.

Ahioglu, N. and M. Sen, 2005. Parent's & teacher's
perceptions towards parental participation and their
levels of parental participation practices in Turkey.
To be presented at 27" International School
Psychology Association Colloquium, 13-17 July,
Athens, Greece.

school.
Indiana



36.

37.

38.

39.

40.

Middle-East J. Sci. Res., 17 (3): 321-328, 2013

Muller, C., 1998. Gender differences in parental
involvement and  adolescents’ = mathematics
achievement. Sociology of Education, 71(4): 336-356.
Poulou, M. and E. Matsagouras, 2007. School —
family relations: Greek parents’ perceptions of
parental involvement. International Journal about
Parents in Education, 1: 83-89.

Epstein, J.L. and S.B. Sheldon, 2002. Present and
Accounted for: Improving Student Attendance
Through Family and Community Involvement, The
Journal of Educational Research, 95(5): 308-317.
Epstein, J.L., 1986. Parents' reactions to teacher
practices of parent involvement. Elementary School
Journal, 86: 277-294.

ORGM (General Directorate of Services on Special
Education and Guidance), 2002. Okul-Veli Isbirligi
(School-Family cooperation), Retrieved from
http://orgm.meb.gov.tr/.

328

41.

42.

43.

Sibghatullah Nasir, 2013. Microfinance in India:
Contemporary Issues and Challenges, Middle-East
Journal of Scientific Research, 15(2): 191-199.
Mueen Uddin, Asadullah Shah, Raed Alsaqour and
Jamshed Memon, 2013. Measuring Efficiency of Tier
Level Data Centers to Implement Green Energy
Efficient Data Centers, Middle-East Journal of
Scientific Research, 15(2): 200-207.

Hossein Berenjeian Tabrizi, Ali Abbasi and Hajar
Jahadian Sarvestani, 2013. Comparing the Static and
Dynamic Balances and Their Relationship with the
Anthropometrical Characteristics in the Athletes of
Selected Sports, Middle-East Journal of Scientific
Research, 15(2): 216-221.



